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Dermot Carney finds 
Management Stress Relief in Art

This Month’s Cover

Dermot Carney explains: ‘This is a constructivist, stream-of-thought piece,
based on the busy Celtic Tiger world we knew. I have no name for it. It is
influenced by the work of a number of artists including Malevich and
Hieronymus Bosch. On a  2’ x 3’ canvas, it is painted in oils and took me a
minimum of eighty hours to complete.’

See Dermot’s ‘Exhibition’ on pages 25-29.
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FROM THE EDITOR FROM THE EDITOR

At the eleventh hour, just as we were going to press, the
clouds of uncertainty, looming over junior cycle, lifted. On
May 20, the unions and the Department issued an agreed

statement that reiterated the following five principles to underpin
the reform:

1. The necessity to give prominence and importance to
classroom-based assessment;

2. The need to recognise a wide range of learning;

3. A requirement to reduce the focus on one terminal exam as a means of assessing students;

4. Greater professional collaboration between teachers becoming a feature of our schools; 

5. Both parents and students get a broader picture of each student’s learning throughout the whole of
junior cycle.

Former Education Minister, Ruairi Quinn, who, with NCCA, originally had set the reform ball in motion,
praised his successor, Jan O’Sullivan: he saw the statement as a ‘significant breakthrough’ and a move
away from the one-stop shop of the Third Year terminal examination.

However, as Catherine Donnelly of The Irish Independent astringently pointed out in her reports, the idea
of teachers assessing their own students as part of the JCSA, ‘has effectively been taken off the table.’
Students will be assessed for their skills in communications, teamwork and problem-solving. The ‘results’
will be communicated directly to parents and will not be included in the JCSA. The NCCA has already
done a lot of useful work on assessment and reporting. One can only hope that this will for the nucleus
of developments in this area.  Quinn told RTE: ‘How this is going to be implemented remains to be seen.’

All of this is a far cry from the 100% school-based assessment that Quinn was seeking three years ago.
Catherine Donnelly spoke in terms of a ‘coalition cave in’, ‘diluted’ and ‘watered-down plans’; Joe
Humphreys, in The Irish Times, assigned the term ‘climb-down’ twice – both to the unions and the DES.
These comments point towards the divisions that remain to be healed and an inadequate understanding
of the radical changes [not mere tweaking] needed for the modernisation of learning in our schools

However, the present impasse has been broken and there are grounds for optimism about an end to
industrial unrest in our schools. While this new flurry of efforts may have secured ‘peace in our time’, it
is an uneasy truce. There is a lot of devilish detail to be teased out, a lot of fractured trust to be repaired,
and many more steps to be taken on this long journey. Commitment to resources, training and
leadership will be essential for the building of the five principles into a meaningful reality. Without that,
we could find ourselves facing the spectre of an Intermediate Certificate Mark III.

This issue of Leader does offer you an opportunity to hear, or rather read, some very important voices in
the educational debate. Uppermost are those of Craig McHugh and Lynn Ruane, two outspoken student
union presidents, one at second level, and one at university. They speak directly, candidly, even tactlessly,
with a bold disregard for barriers. They are exhilaratingly confrontational and, as they are both still close
to direct experience of the classroom, we should heed them and respect them.

We have contributions on Further Education and Training from policy-makers – Joan Burton, Damien
English, and Paul O’Toole. We report on a highly-interactive session on assessment and reporting from
the National Symposium. This… and much more: pensions, effective leadership, fun CPD, Art as therapy,
book reviews, successes in science, ‘getting real’ about technology in the classroom and hockey on the
playing field. 

So, as you relax over the summer months, relatively secure in the knowledge that peace seems to have
broken out, you have lots to read and to contemplate, or, in the words of Neville Chamberlain, you
can ‘go home and get a nice quiet sleep.’

Derek West, 
June 2015

Peace in 
our Time?

NAPD Conference: Radisson Blu Hotel, Galway, Thursday 15 - Friday 16 October 2015
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REFORM IS ON THE WAY
After attending a number of conferences
over the past few weeks, including our own
very successful Education Symposium, I still
remain optimistic that there is a convergence
of forces coming together at the moment,
which is driving educational reform at second
level. The widening of the grade bands,
recently announced by the Minister, will
reduce pressure on students to get a few
extra marks, to gain a slightly higher grade
and thus extra points. This, combined with a
movement towards broader entry routes to
university and proposals for a greater
diversity in the assessment of revised senior
cycle subjects, will go some way towards
recognising and accrediting higher order and
general intellectual skills. 

Leadership in all of the organisations,
including the unions, acknowledge the real
need for change and that our current system
of assessment does not test the full range of
knowledge, skills and attributes that we all
agree are important for our students. This is
a time for all of the partners to come
together and listen to each other. Mark
Twain’s advice of having two ears and one
mouth could provide a very wise guide for
negotiations.

THE CHALLENGES OF LEADING
CURRICULUM REFORM
We as principals and deputy principals will be
challenged to lead this reform. Research
confirms the essential role that school
leaders play in determining the quality of
learning in the classroom. Research also
confirms that one of the frustrations,
experienced by principals in particular, is the
amount of time spent on administration.

However I believe that, even if we were to
reduce the administrative burden, there are
still fundamental challenges to leaders
implementing curricular change. 

Leadership development courses have
championed the concept of instructional
leadership, but I believe that we need to
provide school leaders with training and
resources to enable them to become what
their title in Irish describes them as
Príomhoide – Principal Teacher, not Head
Administrator or Maintenance Manager.

We also need to encourage research in this
area in Ireland, because leading learning in
the Irish context is a very different challenge
to that experienced by our colleagues in
other jurisdictions, where mentoring,
coaching and the concept of learning
communities are quite well established. 

CENTRE FOR 
SCHOOL LEADERSHIP
NAPD welcomes the recent announcement
made by Minister O’Sullivan in relation to
establishing a Centre for School Leadership
and is delighted to be a partner with the
Department and IPPN in the leadership and
governance of this Centre.

Resources deployed to schools to reduce the
administrative burden, combined with
equipping school leaders with the specific
tools to lead learning, will, I believe, be the
difference between any change-initiative
succeeding and failing. 

Leadership at Governance level also needs to
set clear expectations on how Principals are
expected to spend their time. This
expectation needs to be mirrored by the
selection and interview process. 

To use the axiom that we have heard
repeated recently during the discussions
around assessment - ‘What is tested is what is
taught’ – I would propose that what is valued
by leadership at governance level has a
significant influence on what school leaders
devote time to. 

NATIONAL EDUCATION
SYMPOSIUM
Our Education Symposium this year looked
at resourcing and leading the proposed
curriculum reform at junior cycle. It was
encouraging to hear of the detailed
preparations that the Junior Cycle for
Teachers (JCT) team has in place to support
both new teaching methodologies and
assessment training. The Examinations
Commission and NCCA both outlined clear
pathways towards the assessment and
reporting to parents 

FURTHER EDUCATION
CONFERENCE
Congratulations to Ann Marie Lacey and the
Further Education Committee on their
organisation of an excellent conference in
The Marker Hotel on April 15. The
attendance of both Minister Damien English
and Tánaiste Joan Burton was testament to
the relevance of the debate taking place at
the conference. With over three hundred
thousand people engaging in Further
Education on a yearly basis, this sector has
gone through a period of enormous change.
The diversity of the student base, from those
who are severely disadvantaged to those
seeking highly skilled training. is also
challenging. 

GALWAY IN OCTOBER
Before you pack up for the summer, make
sure you have booked for the 2015 NAPD
Conference at the Radisson Blu Hotel in
Galway on October 15 and 16. You need to
register with NAPD by returning the
Application Form sent recently to schools or
online at www.napd.ie and you need to make
your hotel booking directly with the
Radisson: www.radissonhotelgalway.com

ENJOY THE SUMMER BREAK
As the school year nears an end, many of us
are still dealing with timetabling issues,
redeployment, curricular concessions,
appeals, vacancies, interviews and contacts.
As the state examinations begin and
Examination Aides take some of the burden
away, I hope you are looking forward to a
well-earned restful and enjoyable summer I
look forward to meeting you on my visits to
the regions in the coming weeks and in
Galway in October. 

MARY NIHILL
NAPD President

4 NAPD Leader

Mary Nihill with Brendan McCabe, IPPN, at the National Symposium
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insisting on non-attendance at in-service and
have requested members not to access online
resources. Members will be aware that the
roll-out of science, due next September, has
been postponed. Executive members
expressed concern that the original objectives
of the new junior cycle will become greatly
diluted. If schools continue to run with ten
subjects as heretofore, there will be little
scope for innovation in curricular provision in
the school context. Executive members also
expressed concerns about students in the pilot
schools. The students and schools are in a very
awkward predicament.

Leadership for Learning
A meeting of the Leadership 4 Learning group
took place in head office in May to review the
progress made as part of the L4L initiative.
Despite being disappointed at the slow
progress towards reforming junior cycle,
NAPD is committed to resourcing school
leaders to enable them be responsible for the
education outcomes of students. A further
series of lectures and seminars involving Mike
Hughes (November 4, 5, 6 ) and Graham
Powell (September 29, 30 and 1 October) and
will take place in the autumn. Members will
be advised of venues nearer the time. 

ISPCC School Shield Launch
The launch of the ISPCC School Shield
coincided again with the publishing of the
NAPD/Amárach Cyberbullying Survey. Great
care is needed to support students and staff
members who may be victims of bullying and
NAPD is proud to be associated with the
ISPCC as it seeks to highlight the issue and also
to garner the support of high-profile
celebrities as we work to minimise the risk to
the children in our care.

Junior Cycle Briefing
The senior officers of the NAPD Executive
attended a number of briefings regarding the
junior cycle. The Minister is clear that progress
is slow but that an accommodation to meet
the concerns of the teacher unions regarding
assessment can be reached. While it is
important to have confidence in the
moderation systems envisaged under Travers
Two, concern has been expressed in some
quarters that the level of bureaucracy and
scrutiny involved for what is not regarded as a
high-stakes exam may prove problematic if it
to be applied across the board to all subjects.
English is going ahead as planned. Schools
have received invitations for English teachers
to attend further in-service but Unions are

NAPD and the Register of
Lobbyists

Members are advised that the requirement to
register as a lobbyist applies to NAPD since
the 1 May. Contacts between NAPD and
politicians, as well as senior officials within the
various departments we have dealings with,
must be logged on the register from the 1
September and returns made a number of
times during the year. The register will contain
the time and date of the meeting, who
attended and what was discussed. All in the
interest of openness and transparency!

National Council for
Curriculum and Assessment

The term of the current council comes to an
end in March. The Minister, Jan O’Sullivan,
wrote to NCCA Council Chairperson, Ms
Brigid McManus, expressing appreciation and
thanks to the members of the Council for the
energy, effort and professionalism that they
brought to their work, often in challenging
circumstances, over the last three years.
NAPD Director Clive Byrne was a member of
the last Council and the Association has
applied for consideration to be given to
NAPD representation on new NCCA Council.

THE NATIONAL EXECUTIVE
NAPD
PRINCIPALS AND DEPUTY PRINCIPALS

A Meeting of National Executive took place on
24 March and 12 May in the Heritage Hotel, Portlaoise.

Creative Engagement and the Arts

Members of the Executive were advised that the Arts-in-Education
Portal was to be launched on May 19 in Dublin Castle, with Minister

Jan O’Sullivan in attendance. On behalf of NAPD, Arts Officer Dermot
Carney has been a member of the steering and editorial committee from its
inception. Funding of €30,000 has finally arrived into the account of Creative
Engagement from the Department Arts Heritage and the Gaeltacht and
funding has been secured ahead of time for next year’s programme. Creative
Engagement school visits are continuing with Arts and Culture committee
members visiting 75 schools throughout the country for support visits and
attending launches and openings. Creative Engagement is already receiving
calls from new schools and artists about being part of next year’s
programme. Updating of school project images on the Creative Engagement
website continues with some video added this year. Creative Engagement
displays will be exhibited in the National Gallery of Ireland as part of a
conference on September 26 next and the Creative Engagement Expo will take
place this year on October 10 in Collins Barracks. The President thanked
Dermot and the Arts and Culture Committee members for their trojan work
in support of the arts in education.

Centre for Leadership 

ASteering Group has been appointed to oversee the
establishment of the new centre for Leadership. It

comprises three representatives each of NAPD, IPPN and the
DES and is Chaired by Dr. Áine Lalor, former Director of the
Teaching Council. Job descriptions for the roles of Director
and Deputy Director were agreed. The positions will be
advertised nationally and will be interviewed for towards the
end of May, with a view to having the successful applicants in
place for the 1st of September next. Those appointed will be
seconded to NAPD and IPPN and will hold their current
salaries. The Centre for School Leadership is a pilot project
between IPPN, NAPD and DES. Administrative support will
be provided by Clare Education Centre and funding of 
€3 million has been agreed for the duration of the pilot
programme. Executive members felt that NAPD may need to
look at the Association’s mission statement again in the light
of new Centre for Leadership with a view to expanding
membership in the long term.

NAPD Conference: Radisson Blu Hotel, Galway, Thursday 15 - Friday 16 October 2015
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the Mentoring initiative which has been put
in place to support newly-appointed
principals and deputies. Members heard that
the second set of meetings has taken place
and arrangements are in hand to organise a
third session where needed. There has been
positive feedback from all sides but a concern
expressed was the difficulty felt by newly-
appointed colleagues in leaving the school to
attend the valuable in-service, given the range
and extent of calls on their time. The Director
will meet members of the Local Support
Service in May to thank them for their efforts
and efforts on behalf of members. He will also
contact serving principals and deputies who
have acted as mentors to thank them for their
involvement in such an important support for
newly-appointed colleagues.

NCSE Allocations update
Members noted that the date has passed for
applying for resources. Briefings will take
place to advise on further details of a pilot
programme to explore a model to allocate
resources to schools as detailed in the Stack
Report.

NAPD - R
Anthony Condron reported that successful
spring lunches had been organised in Cork;
Galway and Dublin. NAPD-R had organised a
retirement seminar but the numbers
attending were very small. An overnight for
the group will take place in the Boyne Valley
and Drogheda in mid-May and the Annual
Golf outing will be held in Thurles Golf Club
on July 16.

Subteacher.ie
Over 300 schools have now registered with
subteacher.ie and the number of available
subs is also over 300. Over 700 successful
placements have been made. The site and the
app are now fully functional. The site has
advertised on Facebook and has over 1,800
‘Likes’, so the word is getting out. At the
moment the service is free to schools and to
teachers so it’s surprising that there isn’t a
greater number of substitutes registered with
the site.

Flanagan (Past President) chaired the first
meeting of Regional Representatives to be
held for a long time. The meeting drew on 
the successful experience of Donncha Ó
Treasaigh, Chairperson of Region 6, and the
knowledge of Past President Michael
McCann, to come up with a viable proposal to
provide more opportunities at regional level
to engage with specialist training and to learn
more from one another. The effectiveness of
the work undertaken by principals and deputy
principals is complemented when they are
involved in a professional learning network. It
is hoped that the successful implementation
of the Cuisle Initiative will enable the regional
committees to organise a number of
successful meet-ups each year by providing
resources and technology to enhance the
experience of NAPD members. Further
planning will take place over the next while to
provide a manual and a more effective
communications model, involving a blog and
regional twitter feed, details of local support
personnel and so on. A training event for
members of the regional committees is being
planned for late August.

Local Support Network and
Mentoring Report

The Executive was briefed on the work of the
Local Support Service and on the progress of

Pramerica Spirit of
Community Awards

Pramerica Systems Ireland thanked the
Association for its help in running a most
successful programme which culminated with
the Gala Awards in the Slieve Donard Hotel in
County Down. The Executive noted that the
winners were due to visit Washington in early
May to participate in the Spirit of Community
Awards where they will rub shoulders with
the other winners from the United States and
other countries where Prudential operate. 

Thomas Francis Meagher
Foundation

Many colleagues will remember the colourful
display of tricolours and the words of
Reverend Kavanagh as he spoke at Conference
2014 of the power of the Irish Flag as a symbol
of peace. In March, over 300 second-level
schools joined the President and Mrs. Higgins
at a presentation ceremony in Waterford. Each
school received an Irish flag, commemorating
the first flying of the tricolour at the Wolf
Tone Club, No. 33 The Mall,  on 7 March
1848. The weather was horrible but the spirits
of those present weren’t dampened and a
most enjoyable time was had by all. NAPD is a
Patron of the campaign and is delighted that
the programme of presenting a national flag
to every school in the country will be part of
the national celebrations for the centenary of
1916.

Cuisle Iniative
The Cuisle (Pulse) Initiative was adopted by
the Executive at the May meeting. It is
designed to be a best-practice proposal for
regional committees in the hope that, with
increased use of technology and other assets,
the Regional structure of NAPD can flourish.
Many of the regions are inherently unwieldy
but the logic behind the regional structure is
that there needs to be at least 70 second-level
schools within the region to make it vibrant
and viable. Over the Easter break, Padraig

“Good Morning America”
co-anchor Robin Roberts
congratulates Sophie
Donnelly, 19, of Gorey, 
Co. Wexford and Michael
Keohane, 17, of Baltimore,
Co. Cork on their selection
as top youth volunteers by
Ireland’s Pramerica Spirit of
Community Awards. Sophie
and Michael were
recognized at the
Smithsonian’s National
Museum of Natural History
during the 20th annual
presentation of the U.S.
Prudential Spirit of
Community Awards. 

NAPD Conference: Radisson Blu Hotel, Galway, Thursday 15 - Friday 16 October 2015

Referendum Result
Reverberates through

the Classroom

By voting ‘YES’ on May 22, the Irish people have redefined the word ‘equality’,
extending to all couples a new openness and fairness about acceptable loving

relationships. How will schools address this?  Will RE, SPHE, RSE and the whole raft of
pastoral care provision be able to respect the newly-altered Constitution and prepare
our young people for this brave new world? Down the line, will Wellness [the proposed
junior cycle subject] be able to cope? The ethos of schools, the way we employ teachers,
how we deal people in our communities will be challenged. Almost three-quarters of a
million people voted ‘NO’. The education process cannot ignore their doubts and their
questions. 

In September, the Leader will start a series of articles which will examine the
implications for education of the referendum result.
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Maximising your lump 
sum at retirement
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Warning: The value of your investment may go down as well as up.

Great News!

IMPORTANT: 
 

  
 

EXAMPLE:
Using a simple example, Mary is a Principal retiring on the 31st December, 2015 with  

40 years’ service and a final pensionable salary of €68,046. Under Superannuation rules, 

Mary will receive a tax-free lump sum of €102,069.

As Mary’s salary was greater in the years before the pay cuts in 2010 were implemented,  

in this example Revenue rules now allow for a final salary of €73,514 to be used to calculate 

her retirement benefits for an AVC. This greater salary would allow a tax-free lump sum of 

€110,271 to be paid i.e. an extra €8,202.

In order for Mary to maximise this extra tax-free lump sum, she would need to invest in 

an AVC where she would benefit from tax relief at her highest rate of tax. If she invested 

€8,202 into an AVC before she retired, she would be eligible for a tax rebate at retirement 

of up to €3,280 (assuming 40% tax relief) plus her €8,202 investment back, less charges.

10200 NAPD Last m
inute AVC Editorial 05/15

To find out how you can use this 

tax break to increase your tax-free 

lump sum at retirement, contact 

Cornmarket today on 

(01) 408 6275. 

If a ‘Last Minute AVC’  

is appropriate, we will guide  

you through the various  

steps involved. 
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as the Khan Academy, to a point at which the US
department of education is currently running a $3
million trial to gauge the effectiveness of this
methodology. 

We have to explore and embrace the
myriad possibilities

Clearly, education is progressing globally at a rapid pace
and if we want to keep up we’re going to have to explore,
embrace and experiment with the myriad possibilities
offered by the most recent technologies. 

It is clear from the Gates Report that teachers are
increasingly emerging as ‘digital natives’. 

More and more of them value technology, and feel that
outcomes can be significantly improved by diagnosing
individual needs; that’s to say, tailoring education to suit
each student and supporting collaboration between a
number of them. 

We have to see technology as
‘transformative’

It’s essential that we view the use of technology in the
classroom as ‘transformative’, not simply as merely a
useful add-on.

As something that has, and will continue to change the
nature of the way in which young people, and indeed
their teachers, go about their daily lives. 

Ireland is certainly no stranger to the collaboration
between ICT and education: it enjoyed an early
and inspired start, due to the courage and political
foresight of a Minister, Donogh O’Malley who, fifty years
ago, when it was thoroughly unfashionable, laid the
foundations for a strong public focus on education.

It was largely thanks to his tenacity and imagination that
Ireland was able to take an early lead in encouraging
young people to embrace what was at the time, not just
new, but largely untried technology.

Average is Over
In the past, workers with average skills, doing an
average job could earn an average lifestyle. 

Today, ‘average’ is over’. 

Yet can we truly say with confidence that our education
system in Ireland reflects this challenge? 

The technological progress we’ve achieved in the last 10
years is astounding, if we consider that Apple introduced
its first phone in June 2007 and today 2 billion people
world-wide use iPhones; and that Twitter, founded in
2006, is now responsible for half a billion tweets every
day- in anyone’s terms we are clearly experiencing a
communication revolution.  

Technology – the Non-Negotiable
Component

So, technology has become a non-negotiable component
of all of our lives. 

The ‘Net Children Go Mobile’ study published in 2013
reported that 47% of 9-16-year-olds use smart phones
on a daily basis. 

However, these statistics are not reflected in our schools
where most (53%) 9-16-year-olds say that they ‘never or
almost never use the internet in school’. 

Of the five countries looked at, which included the UK
and Italy, Ireland reported the lowest rates of internet
use in school – at only 7%! 

This gap between internet use at home (73%) and at
school (7%) is, in the words of the Report, “particularly
stark”. 

In fact only 20% of young Irishmen and women had used
the internet for any aspect of their schoolwork in the
past month! 

A Classroom to Reflect ‘the constant
changes and dynamism of the 
outside world’?

Surely the advent of high-speed connectivity provides the
opportunity to create an entirely new strategic plan, one
in which the classroom reflects the constant changes and
dynamism of the outside world?

We find a renewed sense of imagination and urgency to
raise our game, and embrace the use of digital
technologies in the classroom in such a way as to drive
the development of learning, creativity and innovation. 

Technology has helped create the concept of the ‘flipped
classroom’, an idea that’s gained increasing popularity in
the US, and is beginning to gain traction here in Ireland. 

This encourages the belief that teachers can deliver
online instructions for their students outside of school,
allowing them to devote more time to individuals once
they get together in the classroom.

This has in turn led to the emergence of organisations
such 
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of our being able to help young people develop the
creativity, the wisdom, the patience, let alone the
courage to deal with the world we’ve bequeathed to
them, moves from being difficult - to, in my judgment,
well-nigh impossible!

We have a narrow window of opportunity to establish
ourselves as a uniquely well-educated nation; but the
time-frame within which to do this is very, very short.

Other highly competitive countries are not going to sit
around waiting for us - they are working to their own
ambitious agendas. 

For the moment the ball remains at our feet, and it would
be incredibly foolish to allow an apparent shortage of
resources, or the over-caution of any one element of the
political or educational establishment, to deny the young
people of this country the future they deserve. 

The task of delivering that objective is both urgent and
exceptionally challenging, yet it’s one that’s absolutely
within our grasp - if we can only re-discover the
ambition, energy and imagination to deliver it.

The gamble paid off, and the well-educated returning
diaspora played a huge role in encouraging many, if not
most of the global ICT world to set up shop in the
Emerald Isle, resulting in over twenty years of previously
unimagined growth.

Expenditure on Education should be
going UP

But despite the obvious lessons of that early policy
intervention, I’d argue that its success was either
insufficiently understood, or poorly built upon; to the
point at which public expenditure on education, as a
percentage of GDP was irresponsibly allowed to drift
downwards – at the very moment it should have been
going up – exponentially.

Infrastructure
Then there’s the issue of infrastructure; the simple fact
is that teachers teach well and students learn best in
environments they respect and enjoy spending time in. 

It’s obvious, in hindsight, that the billions of Euros
wasted in the ‘halcyon years’, on buildings in both the
private and public sectors would have been far better
spent in refurbishing the quality of our schools and
classrooms. 

We have to engage far more
effectively with the students’ world

To my mind, the roots of resistance to
the profound changes, which those working in education
are having to address, run very deep. 

I’ve found it incredibly difficult to persuade policymakers
that if we are to win back the respect and commitment
of our students, enabling them to gain a better sense of
the challenges they face, then we have to engage far
more effectively with tAheir world; we must learn to view
technology, and the way in which they relate to it,
through their eyes. 

Win back trust and engagement
I happen to believe that this task of winning back trust
and engagement through political policy-making is a
desperately urgent one, because without it, the chances

David Puttnam is the chair of Atticus Education, an online
education company based in Ireland. Atticus, through a
unique arrangement with BT Ireland, delivers interactive
seminars on film and a variety of other subjects to
educational institutions around the world.

David spent thirty years as an independent producer of
award-winning films including The Mission, The Killing
Fields, Local Hero, Chariots of Fire, Midnight Express,
Bugsy Malone and Memphis Belle.   His films have won ten
Oscars, 25 Baftas and the Palme D’Or at Cannes.  
From 1994 to 2004 he was Vice President and Chair of
Trustees at the British Academy of Film & Television Arts
(BAFTA) and was awarded a BAFTA Fellowship in 2006. 

He retired from film production in 1998 to focus on his work
in public policy as it relates to education, the environment,
and the creative and communications industries.  

He is the Republic of Ireland’s Digital Champion; President
of the Film Distributors’ Association; Chair of the TSL
Advisory Board; Chair of the Academic Board, Pearson
College; a UNICEF Ambassador, and Adjunct Professor of
Film Studies and Digital Humanities at University College
Cork and a great number of other organisations.  

David was awarded a CBE in 1982, a knighthood in 1995 and
was appointed to the House of Lords in 1997.  In France he
was made a Chevalier of the Order of Arts and Letters in
1985, becoming an Officer in 1992, and a Commander in
2006.   He has been the recipient of more than 40 honorary
degrees from Universities in the UK and overseas.
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A Team
Player

Hell is described by some as an eternal meeting! Teams and consequent meetings conjure up many different images
for people. Love them or hate them, teams are a part of the reality of our professional lives. Given this reality it is
imperative that an examination is undertaken to unearth the approach to team that will be of worth. This is the first
of two articles on this theme – the second will seek to offer practical applications such as with Year Head Teams, Care
Teams, Tutor Teams…

ü Clarity of purpose
ü Good communication within and without the group
ü Collaborative
ü Use of members’ skills – playing to strengths
ü A priority placed on listening
ü Willingness to solve problems
ü Enjoyment of membership
ü Members are motivated
ü Dynamism
ü Flexibility
ü Ability to negotiate conflict
ü Related to other teams and structures
ü A balanced focus on both members and task
ü Ability to respect and value differences
ü Outcomes are clear, implemented and evaluated

All Very Fine But...

No team situation is perfect. It is necessary to identify those features
that can negatively influence the operation of a team. In recognising
these features it may become possible to reduce their effect. Such
features are:

Controlling: There are many ways that one or more can unjustly
control a group: with-holding information, restricting discussion, lying,
consistently undermining the decisions of the group, refusing to participate
constructively, intimidating other members, employing delaying tactics, not
addressing the real agenda. These controlling mechanisms need to be
confronted if progress is to be made.

Time Constraints:There is only so much that can be done in the
time given. It is vital that time is made available for teams to do their
work. In cases where people feel insufficient time is available, the
motivation to become engaged with the team will wane and future
attempts at such an innovation will be made all the more difficult. 

Some suggestions:
Ø timetable a limited number of meeting times.
Ø division of labour to reduce duplication and thus save time.
Ø collate ideas in respect of time management.
Ø delegate, where possible, time consuming chores so as time can

be allocated to major concerns.
Ø a limited number of realistic objectives.
Ø review the effectiveness of the team in terms of time use and

needs.

Some find that working in teams and groups is a wonderful
experience. For many others it can be difficult and stressful.
Nonetheless there is a growing acceptance of the value of teams in
approaching the many responsibilities schools face. However it is
important not to employ a team approach for the sake of a fashion
or fad. Teams need to be set-up for clear and sustainable reasons.
Consequently, it is important to have a clear understanding of the
values that underlie a team approach and their applicability to the
school situation. 

Teams as a Support
There is a task-bonding among people who carry similar
responsibilities, particularly so when there are difficulties associated
with the tasks. People in this situation often seek each other out to
compare notes and break down isolation. Gathering around a
common task engenders a sense of belonging that can empower the
group. For year heads, dealing with concerns of behaviour, academic
progress, vulnerable students and year group spirit, the support
which comes with the realisation that such concerns are shared by
others in the school can be most helpful and significant.

Complementarity
Working in teams ensures that the ideas of a whole group are
utilised rather than having to rely solely on those of an individual.
There is also the opportunity for greater creativity as gifts of team
members complement each other. Many are energised by the
sparking effect of a variety of perspectives. There is also the sense of
ownership that can arise from the collaborative engagement of the
team.

Focus
While individuals working alone can quite easily procrastinate, it can
be more difficult to do so in a team context. Focused teams are
more likely to identify aims and clear objectives that will guide
consequent decisions and actions. Working in teams assists greater
concentration on a common goal and facilitates members in staying
focused on the task. The natural accountability of a team aids the
motivation of team members. Consistency, meeting deadlines, clarity
of task are all supported by working with others rather than in
isolation where accountability is less effective.

An Effective Team
While there may be many valuable reasons to make use of the team
approach it is obvious that the mere setting up of a team will not
ensure effectiveness. It will be helpful to outline some features of
effective teams that you can use to reflect upon in the context of
your own experience.

Characteristics of Effective Teams:
ü Clear and collaborative leadership
ü Value driven

NAPD Conference: Radisson Blu Hotel, Galway, Thursday 15 - Friday 16 October 2015 11NAPD Leader
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CRAIG McHUGH
The new Junior Cycle Student Award
[JCSA] offers the perfect opportunity for
teachers to balance facilitation skills with
the traditional form of formal education,
with this a sense of trust will be needed
between both the teacher and student and

both will need to recognise the core
objectives of the lessons and course -
students will ultimately be placed at the
centre of the education experience as
opposed to the standard system of reading
from standardised books in standardised
methods. The reform will motivate and

12 NAPD Leader

thus inspire students to take a different
viewing to education. With new assessment
processes in the works and the reduction in
the pressure of terminal examinations,
education is finally serving its purpose – for
we do not go to school to learn how to
learn, but rather to learn how to be.
However, like every powerful reform, a
powerful investment in resources will also
need to find itself at the heart of the
education experience. 

I am a Fifth Year student in Dundalk,
County Louth. I’ve done my Junior Cert.,
and I’m now in the process of building up
to my Leaving Cert. I am the incumbent
President of the Irish Second-Level Student
Union [ISSU] I’ve been thrown headfirst
into this whole education reform piece and
I’ve been clear since November on my
organisation’s mandate and belief, as voted
by representatives from students across the
country, that Junior Cycle Reform is good,
it is positive, it is the way forward, it can and
it should work. There are three key areas I
want to focus on: Inspiration, Resources
and Leadership. 

But for it to work, everyone needs to be on
board consciously and as equally
determined to see it succeed as anyone else.
As well as that, we also need a greater
investment in both its implementation and
upkeep, for it to truly meet its incredible
standards. On the surface our mandate may
seem like something interesting in
comparison to many polls that have been
done around the country on the entire
topic of reform. But you ask a student,
would they prefer their exams marked by
an anonymous assessor or by their teacher

The voices of young people are strident, demanding and confident. For a very long time they have
been the passive recipients of a commodity called ‘education’. Like the rows of empty vessels, in
Charles Dicken’s’ Hard Times, they have been lined up to receive the imperial gallons of facts, poured

in by the kindly Mr. M’Choakumchilds of this world and to be retained at least until they reach the
examination hall. This may have been moderated slightly, but we still hear too much talk about rote
learning. The cane and the strap may have been banished; the omniscience of the teacher has dimmed; Girl
No. 20 and Boy No. 5 are beginning to speak out. We have moved on  and what has been most remarkable
about this is the rising voice of the student. 

The NAPD Symposium gave a platform to the President of the Irish Second-Level Students’ Union [ISSU],
Craig McHugh, a Fifth Year student from Dundalk. He came fresh from the classoorm to share his insights
and his demands for educational reform. In the same week, the Leader met Lynn Ruane, an astonishing
young mother from Tallaght, who is thriving on the opportunities opened for her, by dint of her own
determination and perseverance, as well as by the work of the Trinity Access Programme. Lynn is about to
take on the Presidency of the TCD Students’ Union. The ticket she rides is ‘Equality, Access and Inclusion’.
Both of these young people have lots to say.

Craig McHugh
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– and they’ll probably tell you they’d rather
anonymity; the same with continuous
assessment – maybe 60% on the surface
would support terminal assessment and
40% support the continuous option. 

But where our mandate comes from is
nationwide, voting at our AGMs, over the
past 4 years. We respect our members and
we respect democracy so we dive into the
reform, warts and all, what’s good, what’s
bad, and then we put it up against the old
system and all of a sudden the picture
changes. What I’m trying to say is, it’s easy
to be pessimistic or doubtful of a reform –
because it’s a change of the norm, but we
need to embrace change and we need to do
it now sooner rather than later.

So enough, blabbing on about myself and
my organisation’s stance. Time to get
cracking on the real deal – Inspiration,
Resources and Leadership.

INSPIRATION: I’ll start with saying it was
my Economics teacher last year and my
deputy principal who inspired me to get the
student council going again, and for us to
engage with ISSU. Teachers inspire every
day, and isn’t it beautiful how one person
can have such an incredible impact on so
many in the space of 5 to 6 years? But it’s
all well and good, having great teachers
[which Ireland has]: we need a reform that
respects these teachers, that respects their
roles not just as educators but as leaders
and role models. We need to get inspiring
students. Inspire them for the world and
also inspire them to stay at it. Stay at
education. Whether it’s retention towards
Leaving Certificate or onto University – the
more inspired a student is the more
productive and accomplished they will
become.

The Junior Certificate did not inspire. It did
not respect inspiration. It basically said,
‘Here’s a book – go and read it. Then read
the notes. Then learn the notes. Then read
it again. And repeat. Don’t be critical. Don’t
step outside the criteria. Just get on with it.’

I sat the Junior Cert. in 2012. I hated 75% of
it. I loved English Paper 1, but hated Paper
Two not because I went in in knots with my
quotes from Romeo and Juliet but because I
knew that the pressure I was putting myself
under was entirely stupid, I knew come
September the teachers would talk Leaving

Cert. because that’s what counted. I’m
pretty sure I looked up half way through my
essay on Of Mice and Men and cursed Ruairi
Quinn for the way he was putting me
through such pointless pain.

I went through that, as have so many.
They’ve gone through a process of rote
learning. And for some it works, but to
what advantage – what do they get out of it
– those that it works for? Greater skills at
retaining large quantities of information?
Oh wonderful! A perfect justification for
those that suffered. And suffer you say?
Yes, the 14- and 15-year-olds for whom
rote learning doesn’t work, or who find it a
little more difficult to learn a list of poems
off by heart for one exam in February and
another in June. 

INSPIRATION FOR ALL! RETENTION
FOR ALL! But also what about the working
class boys? The ones the Junior Cert. is
meant to matter most to, the ones not all
on for reading books but more for getting
out into the world and getting their hands
dirty? Apprenticeship you say! Metalwork,
Woodwork and Technology you say! I say:
Inspiration for all! Retention for all! Let’s
give everyone the opportunity to finish
second level – to recognise their potential,
and to break this chain of working-class
individuals taking the working-class route,
settling for either Pass or Foundation Levels
when they could take a Higher Level paper,
and even go on and sit the Leaving Cert. We
need a strong system that realises and
recognises reality – young people deserve
equal chances, we can talk about
standardisation and everyone getting the
same chances – but that doesn’t happen.
Isn’t it obvious, those who like books and
are good at learning information off are
obviously going to do far better in a
terminal exam than those who are better
with more practical skills? And practicality
isn’t just Metalwork and technology; oh no,
practicality is in its barest form – reality,
making things relevant to what they’re
going to be used for. In English, when doing
poetry – develop language skills, study in
depth the poem, develop an ability to think
for oneself – do not be a student handed
realms of notes to be learnt off, instead to
be read and understood. 

Trust me, the new curriculum doesn’t do all
of this justice. But it thrives far greater than
its predecessor. 

RESOURCES: Without adequate training,

without real thorough investment in
resources and the teaching profession itself,
this reform won’t fail entirely, but will fail
to achieve its potential. I’d like to see our
classrooms reflecting the Digital Ireland
that we live in. That’s where we’re being
told the jobs are, and I think although this
reform is to eat away at the horrors of
assembly-line education – we cannot ignore
that Ireland and the IT Sector have major
futures together, and that our education
system needs to reflect this. There is so
much scope and potential for it in our
classrooms. Personally, I think we need to
take our computer classes a little more
seriously. Perhaps in the future we’ll see the
ECDL, or its equivalent, as a central part of
the junior cycle. 

LOOK AGAIN AT TEACHER TRAINING:
But, let’s look at things more immediately.
Last Friday I was an attendee at the NCCA
Leading Assessment conference. The reality
is a lot of teachers, although more than
capable of engaging in internal assessment,
stand not against the practice, but rather
feel they lack the confidence to do it. We
need to look again at how we train our
teachers, perhaps look in on the primary
level model where teaching isn’t just
dishing out information, but rather the
entire process of education from mentor to
student. Teaching needs to be about
everything, assessment included. We need
our teachers to feel confident in themselves
that they can assess their students for a
national exam. Because once they gain that
confidence, this junior cycle reform will be
about more than just assessment or just
curriculum: it will be about both, as one,
joined in the education system as was
originally intended. But this really works
both ways. 

WE NEED GUARANTEED FUNDING: We
need a guarantee from the Department of
Education that this reform will be funded.
We need to slash the rhetoric that this
reform is an austerity measure – it’s not.
The Junior Cert. didn’t just decide to
become a backward approach to education
on the day Brian Lennihan got drafting the
first austerity budget. No, it dates back to
an ESRI report at the end of the last century
telling us that working-class boys were
disengaged from the system of rote
learning, and that, from an international
perspective, the Irish lower secondary
school system of assessment was too
focused on terminal assessment. Education
needs money. That’s common fact and
principle. Once the money starts coming in
and the resources present themselves, the
idea that this is a cost-cutting measures
fades away, and we can finally get back to
what’s really important: the JCSA as a full
package – curriculum and assessment, not
separate, but united as one.
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…the pressure I was putting myself under was entirely stupid, I knew
come September the teachers would talk Leaving Cert. because that’s what
counted. I’m pretty sure I looked up half way through my essay on Of Mice
and Men and cursed Ruairi Quinn for the way he was putting me through
such pointless pain.
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HYPOCRISY: But I said this works both
ways. The Junior Cycle for Teachers
Support Service [JCT] is running training
seminars, but the latest form of industrial
action is, in my opinion, hypocrisy. Here 
we have the Department coming forth 
with greater investment into the
implementation of the reforms in the shape
of more CPD. Initially – and correct me if
I’m wrong – the reaction to this was
immensely positive, teachers were engaging
and were beginning to clue into the fact
that this is not just a reform of assessment
or of curricula but of the very way Ireland’s
education system operates. This isn’t an
austerity cut, nor is it radical overthrow of
the Irish education system’s standards. And
please don’t talk to me about protecting
standards. This reform will do anything but
tarnish education standards in this country;
in fact, it will excel them – I say it works
both ways. Resources aren’t just finance,
they’re man-power, too. Because here we
are as the other stakeholders, I as a student,
my brother as a first year student, ye as
members of the NAPD and other
stakeholders – we’re the real sufferers, if
any, from this reform – not out of the
reform itself but from its non-
implementation. I’m calling here and now
that, yes, we need money, and, hell yes, do
we need co-operation! My organisation is
here to defend the rights of and speak on
behalf of students in the Republic of
Ireland, we’re not an organisation built up
to attack anyone or to just critique – we’re
here to speak for students, so that student
voice is always relevant at discussion and
decision level.

LEADERSHIP: Leadership could be taken in
a number of ways. Just who should lead this
reform? The Department? The
stakeholders? Who? Or maybe the question
is when it comes to education, who 
are the leaders? Senior management and
principals? Teachers? Or do students play a
leadership role? Who are the leaders of
education in Ireland? Whose responsibility
is it to make sure the system is working and
is fair? 

STUDENT LEADERSHIP IN SCHOOLS: I
want to talk about the student leadership in
schools, hopefully not straying away too
much from the point and I do promise it is
relevant.

Student leadership in schools can be seen
everywhere: on the playground in primary
school or on the pitch at second level, or
maybe in the classroom, that one girl who
the lads call ‘bossy’ but is really just taking
the initiative required to make sure the
project goes ahead. Maybe it’s in the form
of a student council, a real democratic one

I mean. You know the ones that meet with
the senior management, that are elected by
students and are run by a democratically-
elected leader or chairperson; a student
council that serves both student and school,
instead of just student or just school; a
council that takes on board ideas but is
realistic in what it can achieve, but does still
achieve; a council that promotes leadership
and sets a standard for other students,
without appearing elitist or of a nature that
represents what the school’s management
wishes to portray as their “typical student”.
I think we really need to have a talk about
leadership for students in our schools,
because it’s not something embedded in
our curriculum, but really is something
necessary for every walk of life. The
examples of leadership I’ve given are all
outside the classroom, pretty much. Is it a
skill or is it a trait? Or is it both? Perhaps you
can’t assess leadership, I’d differ – but just
because you can’t assess something doesn’t
mean you can’t teach it. The most valuable
things are often unvalued.

TRAINING FOR LIFE: But I really think this
reform can bring about that education of
leadership to some extent. The
conversation originally was that our
teachers are no longer just spoon-feeders
under this new system, but facilitators. We
can now reward that girl in that Second
Year business class with an idea for a
project. We can reward leadership through
our curricula – don’t tell me for a second
that isn’t positive. That is positive. That is
why we go to school. That is training for life.
That is a central part of the key skills of the
junior cycle. 

LEADERSHIP IN THE CLASSROOM:
Leadership in the classroom, though, stems
from the teacher. It does so today, and it
always has. I do not have a day’s experience
of teaching a class of third years, of making
sure they’re all ready for their exams in the
summer, nor have I any experience of the
pressures they must face and the fears that
their students’ parents may turn on them if
their beloved perfect teenagers don’t
achieve ten As. And that’s with external
assessment; imagine the fears for internal
assessment. We can’t ignore what’s going
on in the minds of our teachers, of the fear
of changing to a system that they feel may
leave them vulnerable. What I say is this: I
trust you. We all need to trust you. You are
my teacher. You have taught me; you want
the best for me. You know that by inflating
or deflating my grades, off personal
vendetta or personal feelings, you will not
help me, you will merely be breaking
professional practice. Instil this into our
teachers from tomorrow onwards and
you’ll notice the teaching unions may have
difficulty in balloting their new members to
oppose the reforms. Like I said teaching

isn’t just spoon feeding – nor should it be
at all, nor is it just about assessment.
Teaching is about education. I think our
teachers are the real leaders of education,
as are our senior staffs in the form of
principals and deputy principals. I think the
power to lead change in our system stems
right from there. 

Our teachers will become more of leaders
in our classrooms. And with this they will
inspire. They will inspire the next
generation. They will lead their students to
victory not just on those days in June in the
exam hall, where their hands are in chronic
pain at the clenching of their multi-
coloured pens, but will lead them to victory
in understanding why they go to school,
what it’s all about – because we don’t, or
perhaps we shouldn’t be going through
second level just to sit two exams. If anyone
believes in that system, I think you need to
reflect on why , and also if you are a
stakeholder, why are you involved in
education, because that goes against
education itself. I’ll say it again – education
isn’t just about exams. It’s about learning.
Not just learning for a test, not just learning
to learn, but learning to be – to be a citizen,
to be a questioner, to be an individual. Right
now we do not promote creativity, or
diversity or individualism under the space
of terminal assessment. 

And I know if I was to talk to a teacher
union representative, they’ll tell me most of
what I said today they agree with, but they
want their students to have the opportunity
to be marked externally. What do I say
back? I say contact Clive Byrne and he’ll get
you a video as to what I’ve been saying all
day – education isn’t just about assessment;
it’s about learning to be.

WE CAN’T IGNORE ASSESSMENT! And
now look! I know, I know! You agree there
too and we can’t ignore assessment, not for
a second, no. But at junior cycle? When
statistics are showing that well over 80% of
our population is going to sit Leaving Cert.,
don’t we need to encourage the other 20%?
The way we do this is by showing those who
wish to leave earlier that school is about far
more than exams, and that, come late June
of Sixth Year, you’ll have sat the worst exam
session of your life, but that’ll be it – things
will get back to be interesting again. So, yes,
assessment is important, but we need to
make sure we have all our students sitting
the exams that really count, that will actually
get them on in life – because let’s face it –
getting a job just off a Leaving Cert. is
difficult, never mind just off a Junior Cert.
New assessment practice will help us retain
students in our system. And think about it,
coming on board with a reform that helps
all our students and gives them all fair
opportunities, now that’s real leadership
isn’t it?
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Lynn had done a lot of living by the time she
dropped out of Third Year. She’d been ‘doing
drugs and robbing cars’, not to mention ‘being
on the mitch’. She appeared to be a typical
dropout in a disadvantaged area where
education was not a priority for young people
who were bored and defiant. Lynn had come into
post-primary schooling with hundreds of
questions on her lips. This was not encouraged.
Quite the opposite: she was seen as a nuisance, a
‘messer’, rather than someone who was seeking
clarity of understanding. 

THE FIRST INSTANCE OF DEATH: When she
was 13, she ‘lost a friend’, a girl who was knocked
down while crossing the road. Lynn was with her.

15NAPD Leader

It was her first experience of death and it had –
she says it twice – ‘a huge impact…. Nobody
acknowledged what had happened. There was
six of us crossing the road that day, all from the
same school. Nobody intervened, nobody tried
to help.” In school she was a handful, a distressed
handful: “I probably buried about four or five
friends a year since I was 13, in Killinarden. But at
that time it was the first instance of death in my
life.”

LYNN WRITES HER PLAN: Then, in a strange,
negative, fatalistic kind of way, Lynn took control
of her life. “I remember writing a plan when I was
13, that I was going to do whatever I wanted;
there was no point being good at school and

trying, because you’re going to die anyway.’ With
that attitude she had no difficulty in rejecting the
education that had been giving her a hard time:
‘Like I think education was the first thing to go
with me, because I really didn’t like people telling
me constantly what to do. So I used to get really
angry when things were piled on me that I didn’t
do and nobody would listen to me when I’d say,
I actually didn’t do that. Throughout my life, one
thing I was, was honest. So when I did do it, I
never tried to fight my corner, but if I didn’t do
it I was relentless in trying to get you to listen to
me that I didn’t do it.’ Her ‘plan’ was manic, self-
destructive but driven by a strange kind of logic:
“I didn’t think I was going to live very long, so I
started living my life really fast. I wanted to do
everything in a really short space of time, in case
I died. I decided if I lived till I was 16, I’d become
a mother and I’d go back to education; I would
find what I wanted to work at and I would do it.
And I had it all mapped out. So the reason why I
never kind of stayed in that criminality setting
was because it wasn’t in my plan to stay in it. I
took complete control as best I could.’

DROP-OUT, MOTHER, STUDENT: She
dropped out of school, she went to work [‘a
pharmaceutical place packing vitamins or
something’], and she became pregnant. ‘The first
thing I thought of was, that I might not get
another chance to sit my Junior Cert., because
my mam and dad worked and I wouldn’t have
anyone for childcare.’ So Lynn went back to
school to sit her Junior Cert. As long as she’d
thought she wasn’t going to live for very long,
education was of no consequence, but now that
she was pregnant – and still alive – it moved to
centre-stage. ‘If I was going to live and I was
going to reach an age where it was going to
benefit me, well then I would introduce it.’ 

A CHAMPION TO THE RESCUE: Her previous,
abrasive relationship with school did not augur
well for the future, but fortunately, Lynn had a
champion. “There was one teacher, Mr. Nolan,
the counsellor in the school. He was the only one
that ever really tried to nurture me. I’ve always
been against hierarchy things; I always wanted to
be treated as an equal, even when I was a child.

ASKING QUESTIONS AND DEMANDING ANSWERS: Even in primary school, twenty-one years ago,
in Killinarden, West Dublin, Lynn was challenging authority, asking questions and demanding answers that
were in accord with her logic. “I fought for us to be able to wear school trousers, at the age of nine, in
the winter when it was cold.” Hers was the student voice at a time when it was neither fashionable nor
acceptable. “I always had that kind of fight-back in me…. I remember some teachers getting really fed up
with you asking questions. And I felt if you took them off the curriculum they weren’t too happy with you,
because they couldn’t answer your question, but they labelled me as disruptive. But to me, I was just
asking questions. And I felt that when I got into secondary school that got even worse. So you’d be asking
a question and just because it went against what they were trying to teach you, they didn’t like that,
because they’re trying to get so much done in a short space of time, they don’t like you taking them off
subject. Even though you might think it’s relevant to the subject, or most of the time it’s relevant to me
understanding something, is asking questions.’ In July of this year, Lynn will move into rooms in Trinity
College and start a sabbatical from her studies in order to concentrate on being the President of the TCD
Student Union. She will bring a lot of ‘fight-back’ and a lot of experience to that task.

Lynn Ruane in conversation 
with Derek West
“A little bit cheeky and a little bit boisterous; 
I was always a little bit rebellious”
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He did that, he’d talk to you on the same level
that you were coming at and he was good at that.
So I went to him and he fought to allow me back
to sit my Junior Cert.” Lynn’s time out of school
affected her results in ‘the ones you need to be
there for’ – the ‘mathsy ones’, science and the
like, French – but in other areas, notably Music,
she did very well. 

‘PUNISHED FOR MY BABY’: Another challenge
lay ahead. “I tried to go back to school, in fifth
year, but my friend who was in my class, was
pregnant at the same time. Her son died ten days
after he was born, within the same month as me
having Jordanne. I went back two or three weeks
later, after everyone else, because I’d only had
Jordanne in the August and I was put in a totally
different class. I said, ‘Why am I not in my class
with my friend?’ and the teacher said, ‘Well, we
think it’s not really fair putting you in with
Jennifer: you have your baby and she doesn’t.’ I
felt punished for my baby, so, yeah, I just left
then, yeah. After that angered me, I am sure I
would have struggled and I suppose sometimes I
felt things were a hassle, asking other people to
help you. So I probably would have left anyway,
even regardless of that scenario.”

SOCIAL WELFARE INTERVENTION: Lynn still
had her ‘plan’ but she just never knew how it was
going to be executed. Then, almost by chance,
Social Welfare intervened, in the form of a letter
announcing a pilot scheme for young mothers –
a course of study, with pay and child-care
included onsite. – ‘We’d be upstairs and
Jordanne’d be downstairs.’ Here Lynn’s skills-set
came into play. There was an interview. “So I
went for that interview and I got in and I done
that two year course.” She realised she wanted
to study addiction and that she wanted to do
research. She was beginning to take control of
her own education. “I could see all the talents
that I had that nobody had nurtured. A lot are
still with me, so I had all them in the early teens
but nobody really wanted to know about them.”
She had to fight to get on the course – they
thought she was too young, too inexperienced
to take on addiction studies. Lynn let them see
her iron determination: she defied them. “I felt I
knew a lot more than most people they were
going to be getting onto the course. I told them
I was coming to the course and I’d be there,
whether they wanted to give me the
accreditation at the end or not, but I would be
attending the course.” 

MOTIVATION ABOUT LEARNING: Lynn
recognised that her whole motivation about

learning had changed: “When I sat down and
read about addiction on my own time, I had a
great ability for retaining the information on it. I
began to think that in school I wasn’t going to be
really good at anything because it just didn’t
interest me, but then I found this thing that really
got my brain working.” Lynn helped to develop a
series of programmes aimed at young drug-
users. She is grateful to Liam O’Brien, who had
the faith in her at this time, and it paid off. “I
realised, the more it went on, that I was really
good at supporting and empowering people.
Every approach I took was very holistic and based
back to my learning in An Cosán, a community-
based education project to empower through
education and support social transformation.”

Lynn spent two years working in the Tallaght
cocaine project, and then moved on. “I think I’ve
realised throughout my life I don’t like standing
still or I don’t like just that stagnant feeling that
you’re just doing the same thing day in day out,
so I’d rather walk away from it.” Now 21, she
applied for a job in Bluebell under the Canal
Communities Local Drugs Task Force, to develop
a whole addiction service, not just a single
programme within a service. “That was huge,
probably the biggest piece of work that I’ve done
to date, and I developed some really successful
addiction programmes. So the best choice I ever
probably made was deciding not to work
anymore for the Tallaght cocaine project and to
actually get a job outside Tallaght. It was only
Bluebell, you know, which was only down the
Luas line, but it exposed me then to professionals
and exposed me to people with degrees, you
know, and I think that’s very important for me, is
exposure to something different.”

TAKING CONTROL: John Bissett [the
chairperson in Bluebell], a social activist from
Dolphin’s Barn, with a doctorate in sociology,
encouraged Lynn. “He went to Maynooth and so
did a lot of youth and community work and I
suppose I felt people were trying to push me in
that direction, to go and do a degree in
Maynooth. My natural inclination was to go the
other way. So then I was, like, all right then, ‘I’m
going to Trinity’. I kind of don’t like doing things
that everyone is doing and everyone around me
was going to Maynooth. I don’t really know
where that stems from.”

Lynn wanted more control over her life. “I think
maybe since a young age, when we were talking
about me controlling things, when I seen within
the addiction services that I didn’t have any
control really, I needed to try and change that.

So I applied for sociology and philosophy in
Trinity.

IT’S NOT AS COLD IN HERE: So, six years ago,
Lynn – not yet a student there – stepped into
Trinity College: “The first time I walked through
Trinity was to go to Westland Row. I’m talking
about when I was 24. I didn’t really feel anything
at first. I remember being a little confused that
Trinity was so big but yet I’d never encountered
it, and I remember when I walked through on a
winter’s day, and I even get it now, when you
walk through and because of the walls, it shields
you, so it shields you from that wind. It’s like
everything comes to a standstill, you know. I
remember sometimes it looks like the sun is only
shining directly into Trinity. That was the only
thing I felt, was, God, actually it’s not as cold in
here as it is out there. For so many people in
Tallaght, Trinity wouldn’t be even on their radar,
even though it’s literally get on the bus at
Killinarden, a straight run and get off at Dame
Street. 

DISCOVERING A QUALITY OF MIND: Despite
the great contrast between her home-place and
college, Lynn was totally unfazed. “It’s strange,
the amount of people that have asked me like
was I intimidated, was I scared, did I find it
snobby? I think it’s a quality of mind that I’m
starting to realise I have. I’m starting to discover
the one thing I like about myself is, either I don’t
see or I don’t acknowledge the differences
between me and other people, and it’s probably
what’s allowed me succeed so far, in that I don’t
allow myself feel like I’m different than them, like
I have less of an education than them so I won’t
be able for it, or that they’ve had a different life
than me, I’ve just never allowed that. I’m only
starting to acknowledge that that’s a strength
that I have now.”

I JUST DON’T PERCEIVE MYSELF AS
DIFFERENT: ‘Strength’ is what Lynn is about, a
capacity to treat all people equally and to expect
the same of others. “I’ll go in to Trinity and they
will treat me as if I’m one of them and I don’t feel
any different than them. Then I will go down the
road to work into the hostel and I’ll sit in the TV
room and I’ve have a chat with all the lads and I
won’t feel any different there either. Now, I
don’t know, they could perceive me as different,
they could, and so could Trinity perceive me as
different, but I don’t allow myself move into the
space where I’m wondering how they perceive
me, and I just don’t perceive myself as different.”

COLLEGE AWARENESS WEEK: She is
determined to change the perception of college
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exception. Maybe it’s not anything got to do
with any choice or plans I made, maybe it’s the
fact that somebody came along and pulled me.

PAY-BACK: Lynn is already making a change.
She has helped ten people in the last month fill
out a TAP [Trinity Access Programme]
application form. “I’m setting a standard for
people as well and my message is that you can
step out of Tallaght and go and get an education.
I don’t think we all need to run away from
Tallaght - I’d much rather we were all able to
flourish within our community. I don’t think it’s
about getting out of Tallaght, I think it’s about
improving Tallaght to be able to do those
things.”

THE SIMPSONS’ SNOW GLOBE: She spoke
about a talk she was due to give, to Social
Entrepreneurs Ireland, around inclusive recovery.
She was not intending to use Powerpoint, just an
image, from the Simpsons Movie. “I said, ‘Just
put that up behind me, that will lead me through
the whole thing.’ There’s this thing that happens:
everybody in Springfield is caught in this snow
globe. They’re kept in there, segregated from
everybody else. The way they get out in the end
is they cut a hole in the ceiling, right. It just
reminds me of Tallaght, this glass being placed
over us and every time we try to get out we just
keep bouncing, bouncing back. So that glass is
just obstacles for me: the State-imposed class
system and everything that’s in it, and we’re all
just kept in there. If you are relentless enough
and you don’t get tired, you’ll keep fighting till
you get up and saw the little hole through the
ceiling and you jump out. I’ve this fight in me.
Now they’re all fighters as well because a lot of
them are surviving in really harsh conditions.”
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and has become active with College Awareness
Week. “I organised some events and I brought
six students, I went up to Killinarden Community
School, and I said to Mr. Nolan: ‘I want six
students that are thinking about going to college
that are talking about it with you, find out what
it is they’d like to study and I’ll set them up with
people that studying that in the first year and
they’ll take them around all day and take them
to lectures.’ Mr. Nolan laughed and said, ‘They
don’t want to go to Trinity, you know.’ I was like,
‘Well, why, like?’ They were saying, they just
think it’s snobby. I says, ‘Well can you just try and
get them on board until I try and show them
differently.’ I think sometimes there’s just an
exception to the rule and I’m maybe just that

LIFELINES: Lynn has no doubts about her own
strength but she is also prepared to concede that
she has been helped. “Maybe I didn’t fight my
way out; maybe somebody came in and just
threw me a lifeline and I took it.” She reflects on
the people who have inspired and helped her.
“Mr. Nolan helped try and maintain me in school
and I appreciated how he dealt with me. But it
was Liam O'Brien, who, knowing my past, took a
big risk on me, employing me into the addiction
field. He saw something in me and he ignored
the rest of the people in the organisation; he
stood his ground and he fought for me. I wasn’t
received very well by the rest of them in the
organisation because they were just attaching
me to my not-too-distant past. But he believed in
me and allowed me have confidence in what I
was doing and allowed me move into the
employment sector. There was somebody

in terms of fighting cuts and austerity. So I
became politically active. I’ve always fought if I
felt I was being unfairly treated. Rather than just
being told that this is how it is, I needed to
understand it.” 

She didn’t become politically active in student
politics until 2013. Before that she had devoted
a lot of time to her Dad. He had been seriously ill
for a long time. “So I’d go straight home from
college to be with him. I just went in, went to my
lectures, done my essays and went home.” What
really got her going was that a new role came up
– that of Parent Officer for the students union.
“What brought me to it, was actually because it
was the first time it ever existed, and I felt
freedom in that. I’ve developed addiction
programmes from nothing so I felt a natural
move to move into another thing that I could
develop.”

EQUALITY, ACCESS AND INCLUSION: Now
she is poised to take on the top role. “When I
decided to run it was based on Equality, Access
and Inclusion. Equality obviously is so broad, like.
So I want to change access. I want to start
lobbying the college now to introduce a
programme that gives credits to Trinity students
for mentoring fifth and sixth year students from
disadvantaged schools, in regards to their CAO
forms, in regards to their course choices, in
regards to introducing them to Trinity, bringing
them to lectures; to try and expose children from
schools that wouldn’t ordinarily think of going
to Trinity. They would have to mentor them for
two full years, not just coming in a few weeks
before the Leaving Cert. It would be a process
from fifth to sixth, so there’d be an incentive as
well for the student to engage with this or they
wouldn’t receive the credits. I don’t want to do
it as a student union initiative; I want the college
to embed it somehow.” 

PROVOST’S PRIORITIES: Lynn is sceptical
about the Trinity Provost’s strategic plan for
‘strengthening community and increasing
diversity’. She feels he is preoccupied with the
money-makers – ‘international students,
STEMS, medicine and things like that.’ She is
advocating for the Ireland-based students. She
wants to ‘stir the pot’ and fight the complacency
about falling standards. There is too much
acceptance of the existing [falling and
inadequate] budgets. “All the decision-makers
and the college bodies, they don’t realise the
power they could have if they were actively
lobbying the government to look at third level
education again. I think coming up to the general
election, like I mean Trinity needs to stand up.” 

helping me out. They exposed me to something.
Then when I was working in Bluebell I was
exposed to John Bissett, who had a doctorate. So
being able to work in the addiction sector
because of Liam meant I met people that had an
education as I moved along within the addiction
sector. So I started to be exposed beyond what I
would have been exposed if I had stayed in
Killinarden.” 

POLITICS WITH A CAPITAL ‘P’: Lynn became
politically active in terms of being involved with
protest groups when she worked in Bluebell.
“There would be a big kind of mobilisation
within the canal communities. That was a big
part of me wanting to go to college as well, that
I felt I was being pigeonholed into a left wing
ideology but yet I didn’t even understand what a
left wing ideology was. So I needed to go away
and figure what my set of beliefs were because I
needed a theory to match what they were doing

NAPD Conference: Radisson Blu Hotel, Galway, Thursday 15 - Friday 16 October 2015
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HOLDING THE PLATFORM ON EDUCATION:
Lynn is ‘media-savvy’ and she’s going to use
every opportunity to keep education on the
public agenda. She is going to feature in a
documentary film, she is doing a month’s
internship in the Seanad, she is building up
relationships with different politicians and with
their advisors “…in the hope that if I can make
the students union to reach further than just
fighting against the Provost; that I can somehow
force the hand of Trinity to act. If it’s only me in
the media talking about the state of education
I’m hoping that will compel them in a sense. I
want to do activism workshops throughout my
year; I want them to connect the fact that the
issues they’re facing within the college, right
now, are part of a bigger picture. And if you start
addressing that, hopefully then the immediate
things that are in front of them will be addressed.
I hope that, in the year of the general election, if
I can make an impact even on the funding. We’re
not on the agenda, I just want to push it back out
there and get people talking about it. “

RESEARCH THAT EFFECTS CHANGE IN
POLICY: Lynn has a sabbatical coming up, while
she is SU President and then her final
undergraduate year. She looks to the possibility
of further study and research. “I like working in
research that effects change in policy; research
that will hopefully progress services. I’m finding
myself moving more and more towards
advocacy in terms of education. I want to change
access for people. So if my year doesn't change a
hell of a lot, I think I will change I’ve never done
anything that I’ve not succeeded, so I’m very
reluctant to acknowledge that I won’t change
something. I’m hoping I do.”  

CREATING A BETTER ACCESS ROUTE: She
doesn’t expect to make a major impact on the
issue of equality, but she wants to create better
access routes for people into third level
education. Only then, she thinks can the gaps in
equality start to be reduced. 

She intends to focus on second-level education.
Teachers need to change in certain ways, she
believes, in terms of social awareness, particularly
if they are working in disadvantaged areas. 

“Teachers need this little add-on piece to their
education,this programme that they have to
engage in as well as their teaching. I know they
study sociology and different things within the
curriculum, but teachers do very little, just like a
module. They all get the same education, say in
Trinity, but then they get sent off into very

nice private schools, are going to say, ‘Sure that's
not fair, we're working our arses off to get a
certain amount of points.’

“But, even if you gave kids in Killinarden grinds
that matched the grinds that they get in a fee-
paying school, right, the situations that you leave
your house in the morning though are very
different. And your parents aren't educated so
you've nobody on top of that.”  

She quotes, as an example, her Irish teacher. “She
spent a whole Irish class on us telling us how we
roll joints.  Another class was spent telling her
about the robbed cars we had the night before
and it’s like she lived, this wild girl in her, that she
never lived because she had a certain upbringing
and that’s sometimes, like, it’s like the teachers
move into these schools and they also lose sight

country starts to pick up the middle class – and
upwards – haven't lost their skill-set or contacts
or work experience. The working class and
below, because the working class, we're not
working, [so I don't know why we keep terming
ourselves ‘the working class’; we're ‘the social
welfare class’ really] and when the recovery
happens, we still don’t have a skill-set or an
education or the contacts or the ties.  

“So education is a way out, even when the
country is in the shit; with that, when you come
out of that shit, you can continue then. I think
there’s enough strong people that are up for a
fight. I think they all want to change how things
are but I think sometimes they don't think that
they can. So I’m hoping that I can provide the
space where they think that they can.”
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different situations. It's about being able to
empower the teachers in a certain way to be able
to recognise the social context in which they are
working in a disadvantaged area.  So the pupil
that you have in front of you might have just left
the house that morning of the family that their
mother could be a drug addict or they mightn't
have had any breakfast or they mightn't have had
anybody to help them the night before with their
homework or they mightn't have anybody
reinforcing anything that's been done in the
school. Sometimes teachers still try and fit you
into this one-shoe-fits-all.  I know it's very hard if
you've a room with 30 kids. I don't know how
that's dealt with, but if the teachers can have
more of an understanding and an insight into the
social context in which their schools are.”

She thinks that different educational
environments impact in different ways on the
capacity of students to handle a Leaving
Certificate.  “They say the Leaving Cert is equal
across the board, in terms of everybody gets the
same exam, right?  But it can't be equal if the
people who are sitting it have had a different
education. So they think it's equal in terms of
what's on the page but that's not where the
equality lies in terms of everybody getting the
same Leaving Cert.  How can it be equal if the
people that are sitting the exam have not had the
same education?  So I think that it needs to be
restructured in a way that certain schools, that
receive a better education, get a different
Leaving Cert. from the ones that receive a very
under resourced education within a really
deprived area. 

“So I know the people on the other end, in the

of what education is and they nearly become
their surroundings too, do you get me?”

She is moving to require of teachers the same
kind of quality that is evident in the caring
professions.  “It should definitely be people that
go into care-giving, or go into roles like me,
working with people in addiction or
homelessness, that same quality, and I'm not sure
what exactly the quality is, but it needs to exist in
teachers.”

And she expects of schools much more than
getting the children over the first major hurdle
of completion. “Sometimes schools see it as a
victory to get kids to 6th class or 6th year and we
forget that there’s another piece that's supposed
to happen: schools need to work more in terms
of building up relationships with access
programs. So like my daughter knows that if she
doesn't get the points she needs, it's okay, we'll
get you into the access programme. But it’s like
the pupils don’t understand that, first of all,
there's third level education and that the points
systems is not their only way into that.”She
wants teachers to focus more on the ‘roots of
education’ but with a shortage of time and large
classes she is fearful that they give up. “We know
the statistics tell us that 3 out of 100 Sixth Year
students in Killinarden will go on to third level
education. And it's like we've accepted that as a
status quo and if we do fight it’s brief”.

At the end, Lynn sees that there is an awful lot
to fight for, and she has the determination to be
to the fore in that fight. “I think when we look at
recovery, even though recession has impacted us
all, no matter what class you’re from, there's a
difference. The difference is that when the

NAPD Conference: Radisson Blu Hotel, Galway, Thursday 15 - Friday 16 October 2015
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On several occasions this year, people said to
me, “This must be your busy time.” Gone
are the days when we might have a

particular ‘busy time’. There is a constant need for
Guidance Counselling in our school. The perceived
‘busy time’ of the CAO, blends with subject choice,
entrance exams, aptitude testing, UCAS
applications, DARE and HEAR applications, NUI
exemptions, work experience, panic attacks,
anxiety, depression and much more. The growing
numbers attending for counselling reflect the
increase in mental health issues in society in general. 

The figures below represent the students who
attended my office for personal counselling and do
not include those appointments, which focus more
on educational and vocational guidance. The second
Guidance Counsellor in the school would have
similar figures.

The School Year to Date:

Total Number of Counselling Cases 100

Number of Boys 34

Number of Girls 66

Average Number of Sessions Per Case 5

Number Referred By Student Himself /
Herself 38

Number Referred By Principal / 
Deputy Principal 13

Number Referred By Year Head 26

Number Referred By Parent Directly 8

Number Referred By Teacher Directly 9

Number Referred By Myself as Guidance
Counsellor 6

Number of Referrals to 
Outside Agencies 20

The Findings:
Two thirds of the students were girls and one third
were boys.

The average number of appointments per student
was five. Each appointment generally lasts 40
minutes but can take longer if necessary. Some
students were seen on a frequent basis throughout
the year due to the cost or lack of services available
outside school.

It is interesting to note that almost 40% of the
students made the first appointment themselves
and 40% were referred by Year Heads and
Management. It shows a growth in confidence and
awareness amongst the student population that
talking about a problem can help. 

One fifth of the cases were referred to outside
agencies for further professional help. These
included referrals to the G.P., Pieta House, Child and
Adult Mental Health Services (CAMHS), Social
Work Department, Psychologists, Teen Support,
Addiction Counsellors and Cognitive Behavioural
Therapists.

Types of Issues Brought to
Counselling This Year

Eating Disorders

Compulsive Exercising

School Anxiety / School Refusal

Stress

General Anxiety / Panic Attacks

Depression

OCD

Drug Addiction

Pregnancy

Illness / Bereavement

Aggression

Parents Separation

Friendship / Relationship Issues

The Guided Way
Lucy McCullen reviews her year in school Counselling

Lucy McCullen

There has been a notable decline in students
presenting with issues around bullying this year. This
may be due to our Anti-Bullying Policy and
Procedures, informative talks given by professionals
working in the area or a better understanding of the
negative impact of bullying behaviour. However, the
few cases that did involve cyber-bullying were of a
very malicious, threatening and worrying nature. 

There has also been a dramatic rise in students
presenting with compulsive exercising and calorie
counting, which in some instances has led to an
alarming increase in eating disorders. While it is very
positive to see students becoming more aware of
healthy eating and exercise, they are often not
emotionally mature enough to manage the gym
routines they are given at a young age. 

A Whole School Approach to Counselling:
There has been a lot of debate recently about the
Department of Education’s interest in taking a
“Whole School Approach” to Guidance Counselling.
Teachers are again being encouraged to get further
training so that they can support students in need
and offer strategies to cope with personal crises. As
a Guidance Counsellor, I fully support any help that
teachers can be given to deal with mental health
issues. But we must be careful of what we are
expecting teachers to achieve. Teachers are trained

to teach their students a specific
subject and are already under pressure to complete
the curriculum, while dealing with a myriad of social
issues in each class group. But the question remains.
Why allocate funds to train teachers (in one or two
days) in areas of mental health when we already
have professionally trained and professionally
supervised Guidance Counsellors? Why not
reinstate Guidance Counsellors to the role they are
trained for and restore the ex-quota status? This
must be the first step to be taken.

In a recent review of my book The Guided Way, Tom
Tynan, a teacher and a recent graduate of the
Masters in Guidance Counselling said:

“It promotes the “whole school approach” to
guidance counselling, where counselling is provided
as part of a pastoral care team and is centred on
student welfare. However, it clearly highlights the
necessity of counselling being provided by a trained
professional, such as the guidance counsellor.”

The Pastoral Care Team meets with the Principal
and Deputy Principals regularly and consists of the
Year Heads, Guidance Counsellors and School
Chaplain. It is an opportunity to discuss, inform and
respond to individual cases that are a concern, in a
collegial way. This wider professional dialogue
offers support to all members. The referral
procedure works efficiently and vulnerable students
are supported. As the two Guidance Counsellors in
our school catering for 1,400 students, we are seen
as the ‘go to’ person and our professional training is
very much recognised. In addition the school offers
several support programmes, which are organised
by the Management and teachers.

l The Little Things Campaign (Created by the
HSE’s National Office for Suicide Prevention)

l Mental Health Awareness Week

l Anti-Bullying Week

l Health & Fitness Week

l Six week programme on Coping with Anxiety
given by two Mental Health Nurses. Next year
this will also be offered to parents.

l Yoga classes for senior students.

l Meditation and relaxation techniques offered
through Religious Education and Social,
Personal and Health Education.

l The Resilience Programme offered to
vulnerable students in both junior and senior
classes.

l The Meitheal Mentoring Programme
organised by 5th year students.

l Youth Action Programme, run locally, for
students who may be considered ‘at risk’.

This whole school approach is already in operation
in many schools. However this structure can only
act as a support. The reality is that what really needs
to be ring-fenced is time for Guidance Counsellors
and individual students to meet.

nty yea I h
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Iwas delighted to participate in a conference, organised by CFES and
Trinity College Dublin, on The Skills Gap and the New Economy:
Implications for Low-Income Students and Colleges which took place in

Essex, New York towards the end of April. Speakers from the United
States, Finland, Ireland and the United Kingdom participated with
keynote presentations from George Pataki, former Governor of New
York, Dr Pasi Sahlberg, now lecturing in Harvard, Kelli Wells, Director
of Education and Skills at General Electric and Dean Garfield, CEO of the
Information Technology Industry Council in the United States. The
objective of the conference was to explore strategic steps needed to
close the skills gap. In the Eurozone a rising number of young people are
unskilled, unemployed, lacking a post-secondary degree as thousands of
jobs in healthcare, technology, engineering and other sectors remain
unfilled. As many as twenty five percent of Europe’s youth are
unemployed, rising to 50% in Spain and Greece. In the United States,
four million young people are unemployed or underemployed while
three million moderate to high paying jobs remain unfilled. In one of the
presentations the conference heard that over the next decade, The U.S.
will be unable to fill 23 million high-paying jobs while 20 million young
people, mostly from low income backgrounds, will be out of work or
underemployed. Policy makers worldwide are seriously worried about
negative social and economic consequences, hence the move to try to
close the skills gap which economists describe as a breakdown between
supply and demand. However there is serious disagreement about the
underlying causes. Paul Krugman the Nobel Economist is clear that
what’s happening isn’t a skills gap but a power imbalance where the
super-rich are creating economic inequality. Industry leaders contradict
Krugman and maintain that education and the workforce can’t keep pace
with the rapidly changing economy. Employers seek to increase
attainment and completion rates and to develop innovative partnerships
between business and education. Others in business seek to put the
blame on our education system whereas David Attis, a competitiveness
expert, is clear that education is not only the solution, it is the key to
everyone’s improved standard of living. The conference heard that in
the U.S. the skills gap disproportionately affects impoverished
populations – that low-income young people are eight times more likely
to be caught up in the skills-gap vortex than their upper income peers not
because they lack ability but because the don’t have the appropriate
skills, training and postsecondary degrees. Some quotes from the
Keynote speakers; 

l “We have to succeed as a society but if we are to succeed as a
society we must link opportunity to education” Governor Pataki.

l “Is the point of high school just to graduate? – If you want a job
you may have to invent one yourself” Pasi Sahlberg

l “We need to train a workforce for tomorrow” Kelli Wells

l “By 2040 the majority in the U.S. will be women and will be
coloured” Dean Garfield. Quoting Jesse Jackson he said  “We don’t
have a pipeline problem, we have an opportunity problem”

Much of the work of the conference was done at round tables and a
number of points emerged which are not listed in any particular order.

l Sometimes industry has an unreasonable expectation of what the
education system can deliver.

l Response times in education are much slower than in industry and
time trying to predict what the skills’ needs will be in five years
may not be time well spent.

l Even though the industrial and mechanical infrastructure is eroding
in many parts of the world, there is still a place for a different
apprenticeship model.

l Employers need to invest in training and up-skilling new
employees. “If schools get the kids to us we’ll take it from there.”

l How can companies convey the breadth of roles that are available
to suit the different talents of individuals?

l The best way to go is to develop close links between education
institutions and local industries.

l Parents and teachers should model the behaviours expected of
students.

l We must strive to halt the declining status of teachers.

l We must create a new purpose of schooling so that people
understand the world around them and the talents within
themselves.

l It may be necessary to reduce formal classroom lessons and create
a personalised timetable to focus on team-work and collaborative
skills, with different and innovative assessment systems to evaluate
the work of students.

l Culture beats strategy every time. The family is powerful and must
be brought along if we are to avoid multi-generational poverty. 

l Motivational skills are important in encouraging a culture of life-
long learning where individuals are encouraged to become
independent learners using modular structures where credits can
be built up and transferred.

l Equity of access is an equality issue but it is now becoming an
economic issue.

l Teachers, students and parents need to know what jobs will exist.

l Industry must show a commitment to education by offering
internships to educators so that they can be more in tune with the
requirements of the workplace.

l Internships where there is earning and learning are very successful
ways to attract workers, to inspire loyalty. 

l There’s no point in having a head full of knowledge and empty
pockets.

The Esha Column by Clive Byrne, PresidentThe Esha Column by Clive Byrne, President

The time I spent in Essex was challenging
but invigorating. I felt it was good to speak

up for education and to try to demystify some
of the strongly held views about education
held by corporate leaders. I really enjoyed the
Ryan Lutoki clip on youtube entitled “This is
Genius” which was part of Pasi Sahlberg’s
presentation. 

Check it out if you get a chance. The objective
of the conference was to draw up a white
paper for consultation and distribution.  I’ll
post a link when it is developed. 

Clive Byrne reports to
both his ESHA
colleagues and
members of NAPD on a
recent educational
conference on skills,
that he attended in the
USA.
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6. Liaison
6.1 Liaison meetings may be held with all bodies involved in the support of

the system. 

7. Monitoring procedures
7.1 Camera surveillance may be maintained at all times.

7.2.1 A monitor is installed in the Principal’s office to which pictures will be
continuously recorded.

8. CD procedures
8.1 In order to maintain and preserve the integrity of the CDs used to record
events from the hard drive and the facility to use them in any future
proceedings, the following procedures for their use and retention must be strictly
adhered to:

(i) Each CD must be identified by a unique mark. School are advised that
they should only purchase a system that has the ability to digitally
watermark all recordings.

(ii) Only use one CD/DVD per incident and this should not be reused
under any circumstances

(iii) The Principal/Deputy Principal (or the acting Principal/Deputy
Principal in their absence) shall register the date and time of incidents
burned to disc, including reference numbers

(iv) A CD required for evidential purposes must be sealed, witnessed,
signed by the Principal or the Deputy Principal (or the acting
Principal/Deputy Principal in their absence), dated and stored in a
separate, secure, evidence CD store. If a CD is not copied for the Gardaí
before it is sealed, a copy may be made at a later date providing that it
is then resealed, witnessed, signed by the controller, dated and
returned to the evidence CD store

(v) If the CD is archived the reference must be noted.

8.2 CD’s may be viewed by the Gardaí for the prevention and detection of
crime, authorised officers of the school for supervisory purposes,
authorised demonstration and training.

8.3 A record will be maintained of the release of recordings to the Gardaí or
other authorised applicants. A register will be available for this purpose. 

8.4 Viewing of recordings by the Gardaí must be recorded in writing and noted
in a log book. Requests by the Gardaí can only be actioned under section
29 of the Data Protection Act 1998.

The Very Useful Guide NAPD
PRINCIPALS AND DEPUTY PRINCIPALS

11 Wentworth, Eblana Villas, Grand Canal Street Lower, Dublin 2       Tel: 01 662 7025 Email: info@napd.ie

Website: www.napd.ieContact us at : E: welfare@napd.ie

CCTV System Policy
Part Two

The VUG Is 
Now Online!

For more than two years the Very

Useful Guide has made a regular
appearance in the pages of the Leader.
Written and compiled by members of
the NAPD Welfare Committee is has
proved to be a growing source of
practical advice for school leaders. Key
issues have been identified and the
VUG has provided guidance and
resources for address these concerns. 

The Committee has long racked its
collective brain on how to ensure that
members, new and old, will have access
to the complete Guide. The complete
set of articles and some additional
materials from The Very Useful Guide are
now available to NAPD members on
the Association’s web-site,
www.napd.ie.

It is formatted as a PDF, so that
members can download and print the
individual pages that they require. A
list of contents and an alphabetical
index make it easy to locate the
relevant articles.

The resource will continue to grow in
issue after issue of the Leader and the
new articles will be added to the web-
site resource.

The Welfare Committee is eager to
make this VUG a vital part of school
leader support. It welcomes your
comments, suggestions and requests at
welfare@napd.ie

TO ACCESS VUG ONLINE: 

l Go to www.napd.ie

l Log in to Members Area [You will
need your User Name and
Password]

l Click on ‘PUBLICATIONS’ on bar at
top of screen

l Click on The Very Useful Guide
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8.5 Should a CD be required as evidence, a copy may be released to the
Gardaí under the procedures described in paragraph 8.1 (iv) of this Code.
CD’s will only be released to the Gardaí on the clear understanding that
the recording remains the property of the school, and both the CD and
information contained on it are to be treated in accordance with this
code. The school also retains the right to refuse permission for the Gardaí
to pass to any other person the CD or any part of the information
contained thereon. On occasions when a Court requires the release of an
original CD this will be produced from the secure evidence tape store,
complete in its sealed bag.

8.6 The Gardaí may require the school to retain the stored recordings for
possible use as evidence in the future. Such recordings will be properly
indexed and properly and securely stored until they are needed by the
Gardaí.

8.7 Applications received from outside bodies (e.g. solicitors) to view or
release recordings will be referred to the Principal/Board of Management. In
these circumstances recordings will normally be released where
satisfactory documentary evidence is produced showing that they are
required for legal proceedings, a subject access request, or in response to a
Court Order. A fee can be charged in such circumstances: €100 for subject
access requests; a sum not exceeding the cost of materials in other cases.

9. Breaches of the code (including breaches of security)
9.1 Any breach of the Code of Practice by school staff will be initially

investigated by the Principal, in order for him to take the appropriate
disciplinary action.

9.2 Any serious breach of the Code of Practice will be immediately
investigated and an independent investigation carried out to make
recommendations on how to remedy the breach.

10. Assessment of the scheme and code of practice
10.1 Performance monitoring, including random operating checks, may be

carried out by the Principal/Deputy Principal.

11. Complaints
11.1.1 Any complaints about the school’s CCTV system should be addressed to

the Principal.

11.2 Complaints will be investigated in accordance with Section 9 of this Code.

12 Access by the Data Subject 
12.1 The Data Protection Act provides Data Subjects (individuals to whom

“personal data” relate) with a right to data held about themselves,
including those obtained by CCTV.

12.2 Requests for Data Subject Access should be made on an application form
available from the Principal.

4. System Maintenance 
The CTTV system will be maintained in line with requirements and an annual
maintenance programme will be put in place. 

11 Wentworth, Eblana Villas, Grand Canal Street Lower, Dublin 2       Tel: 01 662 7025 Email: info@napd.ie

Website: www.napd.ieContact us at : E: welfare@napd.ie
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13. Public information
Copies of this Code of Practice will be available to the public from the School
Office.

Summary of Key Points

l This Code of Practice will be reviewed every two years.

l The CCTV system is owned and operated by the school. 

l The Control room will not be manned out of school hours.

l The Control Room is not open to visitors except by prior arrangement and
good reason.

l Liaison meetings may be held with the Gardaí and other bodies.

l Recordings will be used properly indexed, stored and destroyed after
appropriate use.

l Recordings may only be viewed by authorised school officers and the Gardaí.

l Recordings required as evidence will be properly recorded witnessed and
packaged before copies are released to the Gardaí.

l Recordings will not be made available to the media for commercial or
entertainment.

l Recordings will be disposed of securely by incineration.

l Any breaches of this code will be investigated by the Principal. An
independent investigation will be carried out for serious breaches.

l Breaches of the code and remedies will be reported to the Principal.

* It is recommended that a small fireproof safe/locker be purchased for the purpose of

storing digital media. Digital media recordings should never be stored on the cloud.

This document was approved by the Board of Management on 
(put in full date of meeting).  
The document will be reviewed by the Board in (put in proposed review date).

* The Welfare Committee would like to acknowledge the advice received from 

John Dempsey (Detectag Securities Ltd.) in preparing this policy document. 

11 Wentworth, Eblana Villas, Grand Canal Street Lower, Dublin 2       Tel: 01 662 7025 Email: info@napd.ie

Website: www.napd.ieContact us at : E: welfare@napd.ie

May-June 2015

WSE School Questionnaires

As the Very Useful Guide moves over
to the NAPD Web-site, new
materials will be added on a regular
basis.

This month’s new addition features
an explanation about Whole-School
Evaluation procedures.

There is a note by Suzanne Dillon,
Assistant Chief Inspector, on the
changes to the procedure.

The steps in the administration of
the Teacher questionnaire are out-
lined and there is a list of the 29
areas that will be covered in the
questionnaire.

VUG Online
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Aidan Halligan
took me years to understand that that was compassion, but he was
one of the best leaders, he is one of the best leaders I’ve ever known
in my life and he has given those sorts of starts to all sorts of people.

Aidan Halligan pictured with Bernard McCarthy on April 17, 
at the PPU Dinner.

Aoife O’Donnell, Principal, Templeogue College,
pays a tribute to Aidan Halligan:

Aidan Halligan left Templeogue College CSSp in 1975. He
attended our annual Past Pupils Union dinner on Friday April
17 with members of his class of 40 years ago. The last time I
saw him, he was standing amongst his classmates laughing,
chatting and reminiscing. On Monday April 27, I received the
shocking news that he had passed away .

He was an outstanding orator, I had the privilege of hearing
Aidan’s inspirational speech at the NAPD conference in 2013
where he spoke passionately about the need for compassion
in leadership. He reminded us that people will never forget
how you made them feel and that you get your authority not
from your rank but from how much you care! Shortly after
that, he visited the College and held our senior students
enthralled as he spoke about values and his leadership
philosophy. 

Since Aidan died there has been much written about his life
and character and there are many recurring themes: his
passion, positivity and hope; his  desire to effect change; his
personal warmth, honesty, integrity and courage; his
incredible interest in people and his ability to make time for
them; his unerring ethical and moral compass; his dislike for
‘titles and badges’ and his work for the underprivileged. Also
defining was his utter humility despite his phenomenal
professional success. Aidan did the right thing wherever he
could and sometimes when it was very difficult to do so. We
are so very proud of him. 

A genuinely good and wise man who will be missed by so, so
many.

May Aidan’s leadership legacy continue to have a positive
impact on all those whose lives he touched. 

Rest in peace, Aidan.

When Professor Aidan Halligan was offered the post of heading
up the HSE some years ago, he declined. Our loss was our
neighbour’s gain. Aidan, a proud ‘Dub’, cut a trail in the UK in
the field of medicine. 

Aidan Halligan held the rapt attention of delegates at the 2013
NAPD Conference, when he focused on the aspects that are so
critical to leadership: the qualities of collegiality and
collaboration, moral courage, personal integrity and
authenticity. He made a huge impression on NAPD members, so
it came as an enormous shock to hear of his recent death, at the
early age of 57.

Barry O’Callaghan recalls the circumstances that
brought Aidan to our conference:

“When I approached Aidan, without prior warning, at a Conference
in Trinity College about coming to speak at the NAPD Conference
later in the year, he didn’t spend any time thinking about it. We
had never previously met. nor had he heard of NAPD. “Of course,
I’d be delighted to do so” was his immediate response. And. no,
there was no question of a fee. 

The more we found out about Aidan in Galway and subsequently,
the more this first impression was confirmed - he was a uniquely
brilliant, warm, generous and humble man, who cared deeply about
his fellow human travellers.

People still talk about his presentation, unscripted and from the
heart, about his pathway through life, his successes and failures and
yet it was not about him at all.  He spoke universal truths about
the human experience and, in so doing, connected deeply with 500
people. We could have expected seat shuffling and coughing after
a while. Not this day, no pins dropped and perhaps a tear or two
were silently wiped away (if you missed the presentation, there’s a
link to it on the NAPD website).

He’ll be deeply missed.  Ar dheis Dé go bhfuil sé

Among the many riches in his presentation was a
tribute to his drama teacher at Templeogue

College, Bernard McCarthy. They are pictured
above. This is what Aidan Halligan had to say about

his old teacher:
Now, I got compassion when I was in Templeogue College. I had a
terrible stutter as a kid and as a teenager. Can you imagine being
red haired with a terrible stutter and, you know, mediocre at
studies. Around 17, I asked Mr. McCarthy could I have a part in the
play and he looked at me and said, You’re joking. Then he gave me
a part, it was Inspector Hubbard in Dial M for Murder, and I did
fine, I could speak normally on a stage, it was funny, it was a really
strange thing. And then he gave me another part, I wasn’t that
good an actor actually, I was very wooden. But, you know, that guy
changed my life, no one else, they would have laughed, and they did
laugh, but he believed in me. He’s still a friend, he’s 82 years of age
now and I see him every time I come back, a great man, Bernard
McCarthy, a great, great man. A Limerick man I think. He was
tough on his students, he was really tough, he took no nonsense,
but he understood which ones to nudge at the right time. Now, it
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Art Exhibition

Dermot 
Carney

Dermot Carney
and Picasso
[in front of 
Les Demoiselles
d'Avignon at
MOMA.

Dermot is an inspiration to his colleagues on the
Arts and Culture committee with his work-rate
and unfailing good humour. More importantly he
has grasped the significance of Creative
Engagement and he has nurtured and fostered this
programme with great skill and insight. His
dealings with the other players in the Arts are
straightforward and masterful. He brings reflected
credit on NAPD but most of all he is a missionary
for the Arts in our schools. 

[Michael Parsons]

1
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I have had the privilege for some years now of being
under the artistic wing of Dermot on the Arts and
Culture Committee. His passion for and talent in the
arts and his regular seeking out of opportunities to
further the Creative Engagement project in the
schools has influenced and motivated us all on the
committee. Having a ‘good eye’ (not just for the arts),
coupled with his positive disposition and openness to
change, has made Dermot a happy person/artist,
whose happiness he regularly distributes to us all. I
would surmise that if Dermot was to engage in
portrait painting he’d have a preference for the smirk. 

[Mick Daly]

Dermot is a pleasant, hard-working, dynamic individual who is 
makes you feel welcome and valued. He is enthusiastic and pas
promoting the arts and sensitive and understanding to the pre
and Deputies find themselves in when projects  run a bit behin

[Anth

Dermot Carney is a stalwart and
pivotal supporter of Creative
Engagement, his wisdom and sound
advice is a solid stepping stone on the
artistic journey. All the teachers I meet
are eternally grateful for his dynamic
leadership and inspiration. A brilliant
secretary. NAPD is very lucky to have
him at the helm. 

[Brendan Flynn]
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o is very quick to
d passionate in
e pressures Principals
behind time. 
Anthony Condron]
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A Lifetime in art by Dermot Carney

THE BEGINNING
I decided I was good at art in High Infants in
Ballyshannon , aged 5, when I was asked to
draw Davy Crockett on the black board. I still
remember feeling that the teacher didn’t
understand how good the drawing was.
Arrogance, folly or just being a child?
Meanwhile at home I ruined or decorated
every book that had a blank page in it. We
didn’t have sketch pads in the mid 20th
century in rural Ireland.

At age 9, I won a prize in the Caltex Art
Competition (along with one Ruairi Quinn). I
had nurturing parents who gave us as a family
every opportunity. 

SECOND LEVEL
St. Eunan’s College Letterkenny broadened my
arts grounding. I had roles in various roles in
five full-scale productions of Gilbert and
Sullivan operas. I repeatedly got into trouble in
class for doodling while the teachers spoke.
However when caught I always remembered
everything that had been said. Memory by
association with the drawn item? It saved me a
number of beatings with the strap.

THIRD LEVEL
UCD Law then History, Economics and an
H.Dip. found me offered a job at Greendale
CS, as a part-time art teacher. Went to NCAD
three nights a week for five years, did the
project work at weekends and got the
qualification. 

I never had any formal training in painting or
fine art. However, at NCAD, I was exposed to
the world of design and the crafts of fine metal
and print art. All very frenetic, including a year
at Arbour Hill Prison in the VEC education unit
there.

My art work over the decades has been two
dimensional, either water-based or oil-based
paint on paper or canvas. I did a lot of work on
cut up canvas tents in the 70s when we didn’t
have any funds whatsoever. Buying a house at
a 15% interest-rate in the 80s didn’t help
matters!

My memories of plein aire art work is of either
freezing to death in Ireland or being eaten

alive by bugs in Greece or France. When I look
at Impressionist paintings I always look closely
for dead bugs in the paint. If I don’t see them
it wasn’t done outside no matter what they
claim. Never saw any on Renoir canvases in
Paris. My outdoor canvases are a petrified
slaughter ground. Also pre-Walkman and IPod
days painting outside in rural locations was a
lonely experience. However the IPod has its
drawbacks. Can’t listen to Joe Duffy Live and
feel for the landscape of Mont Sainte Victoire
at the same time. 

Over the years my art subjects moved from
landscape and portrait, from celebratory and
social commentary through to expressionist
and constructivist art. Art exhibitions such a
ROSC and visits to art exhibitions abroad
triggered constant stylistic changes. 

Cartoons: Doing cartoons and illustrations for
magazines and papers such as Hibernia gave
me an instant medium of commentary on
social and political affairs. I learned the power
of art as against text. In a Sunday newspaper
article I wrote I described the Prime Minister
of India as the President. No letters of protest.
Then when I drew a cartoon on Woodquay in
Hibernia some people were very unhappy. 

Art teacher or artist? The choice was easy to
make in the 70s. I felt there was little hope of
making a full-time living as an artist. I was
always a people-person so working in schools I
loved. Working on a moor or in a studio I
didn’t love. However the drive to draw and
create formed a parallel life as I continuously
drew and painted during my teaching year and
the prize of the summer holidays painting in
France Greece and California are lifetime
highs. 

ART THERAPY FOR PRINCIPALS
AND DEPUTY PRINCIPALS
As a Deputy Principal – and later as a
Principal – I found little time to do art as the
job didn’t offer the spare time. Even the
summer holidays narrowed down to only two
completely screen-free weeks. However I
found myself compelled to draw about
incidents and feelings in the ups and downs of
life in school leadership. I used A2 paper and
black markers only. No paint. It was a

compulsion, allowing me to reply, to diffuse
and express my emotions after a frantic week
or a fortuitous day. There were no art rules, no
corrections in lines or style, no pretty pictures.
What appeared on the page was brain-motor-
area emotion direct to marker in hand with no
cognitive reason applied. It was only gradually
that I realised this was a form of art therapy, a
Mindfulness for school management. The
emotions once expressed and drawings once
completed piled up in the attic. They were
never intended to be seen again. Staff
meetings, meetings with parents incidents in
and out of school, students stories visits of
Taoiseach Bertie Ahern President Mc Aleese
and many others form the core of the work.
An English colleague observed that this form
of management stress relief might be unique
in Europe.

Arts Job: Being offered the NAPD Arts
Officer job was a perfect match for my
unusual art and school management
combination. Director Clive Byrne must have
heard that I needed a reward decades later for
all those nights spent in NCAD. 

With Woman Looking into a Mirror [Picasso] 
at MOMA.

ART INFLUENCES
Artists who influenced my work vary over the
years from Giotto to Hockney. It often
depended on where I was, what age I was or
what was the latest exhibition I saw. Although
I now look to express my mark in a non-
representational manner I am still drawn to
the story-telling tradition of art. Most cutting
edge contemporary art is the art of the
concept and not necessarily of the artistic
craft. It is however thought-provoking and
exciting in ways the simple one canvas might
not have been.

16 17
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DROICHEAD UPDATE
by Tim Geraghty

The Droichead Pilot Project, which models a new
process of induction and probation for Newly
Qualified Teachers (NQTs), currently has 149

participating schools, 78 Post-Primary and 71 Primary.
In school the NQT is supported by a trained mentor
and by the Professional Support Team (PST) which will
typically comprises the mentor, one/two experienced
teachers and principal.

Schools have reported that the Droichead process has: 

l promoted reflection on and development of children’s learning
across the school 

l enhanced school self-evaluation 

l strengthened a sense of professionalism across all staff 

l fostered robust and focussed team-work in support of the NQT 

l provided formal structures for the provision of on-going assistance to NQTs in a
safe and supportive environment 

l recognised and valued teachers’ expertise 

l fostered open and honest dialogue 

l increased the professional confidence and competence of NQT 

NQTs reported that the process … 

l was less stressful than the traditional probation model 

l was focused on support and progression rather than performance and perfection 

l enhanced their professionalism as they were real players in their induction and
probation process 

There are some logistical issues that have been raised around how most effectively
to manage the release time granted by the DES to facilitate classroom observation,
meetings between mentor and NQT and PST meetings. A working group has been
established to explore models of best practice.

A shared Learning Day was held on 29 April in the City West Conference Centre
which attracted almost 600 participants. The audience comprised principals/deputy
principals, mentors, PST members in Droichead Pilot schools, principals/mentors
who wish to learn more and representatives from key stakeholders.

A flavour of the day can be gleaned from the workshops on offer:

1. Managing Challenging Conversations 

2. Observation and Discussion 

3. Effective Instructional Strategies 

4. Building an Effective PST team 

5. Building a School Culture that Supports Teacher Development 

6. Reflective Practice and Professional Portfolios 

7. Managing Change - motivating and inspiring teachers 

8. Introducing Droichead to your Staff 

9. Teacher Well-being 

The next edition of Leader will carry an account of the experience of Ruairí Ó
Céilleachair, a mentor in Gaelcholáiste Mhuire, an Mhainistir Thuaidh in Cork.

Principals or Deputy Principals who may be interested in finding out more about
Droichead or participating in the pilot project can fill out an Expression of Interest
Form which can be found on the front page of National Induction Programme for
Teachers website. (www.teacherinduction.ie) 

THE DERMOT
CARNEY ART
CATALOGUE

Dermot’s Jeremy Clarkson
moment!

Page 25
1. Ballyshannon.
2. The lads.
3. Row after school.
4. Total Over-reaction.

Page 26
5. Bold.
6. Portrait.
7. Didn’t believe that parent.
8. A tragic story from a parent.
9. Outward Bound trip didn’t

go to plan.

Page 27
10. Ballyshannon.
11. Santorini, Greece.
12. I rally was annoyed with that

person in my office.
13. Abstract Composition.
14. On the pitch.
15. My job interview in the hotel

are disrupted.

Page 28
16. Communication Break-down.
17. Substitution cover was

needed in that class today.

Page 29
18. Caoimhe’s World.
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Moving from Vision 
to Delivery

GER LOONEY GIVES THE BACKGROUND 
TO THE 2015 FET CONFERENCE

Reform of Further Education and
Training provision presents the
opportunity to bring the delivery of

further education and training to the public
in a single, coherent and transparent
structure, which is accessible to all. Setting
out a fully coordinated and integrated
approach to the delivery of further
education and training however, remains a
complex task of realignment. 

Ever conscious of its role as a leadership
organisation in this process, NAPD
continues to provide the opportunity
annually at its FET Conference for the
widest range of partners to reflect on and
debate the possibilities and map the best
way forward.

Further Education Colleges – Planning for the
Future (Conference 2013) saw NAPD
explore the various facets of the emerging
landscape, while Realising Opportunities – A
Vision for Further Education and Training
(Conference 2014) followed the
establishment of SOLAS, INTREO, the ETBs
and QQI, and launched our vision
document Realising Opportunities. This set
out our ambitions to meet the challenges of
re-alignment, with FE colleges ideally placed
to support the ETBs in meeting their
expanded remit in the provision of training.

Meanwhile, the key strategic markers that
provided the theme for this year’s
conference were the 2014 SOLAS
publication of the FET Strategy as well as the
FET Services Plan together with the
continuing focus on new models of course
delivery, the new apprenticeships,
traineeships and work based learning
opportunities. 

The SOLAS strategy envisages that in five
years time further education and training
will have established itself as the fourth
education pillar on the Irish education
spectrum as a valued choice for learners and
have become a proven resource for
employers. It will have made a
demonstrable contribution to Ireland in
terms of the economy, society, job creation
and equality. This ‘roadmap’ shaped very
much the theme for the 2015 conference -
Delivering Further Education and Training

Provision to meet Local, National and Global
Demand.

The Conference explored the views of
employers and policy makers representing a
wide range of stakeholders on how best FET
can engage with the needs of their
businesses and how FE colleges might
evolve operations to meet their demands. 

The Conference was opened by Damien
English, Minister of State at the
Departments of Education and Skills as well
as Jobs, Enterprise and Innovation, with
Paul O’Toole, Chief Executive of SOLAS
delivering the key note address and
emphasising the importance of synthesising
the twin goals of providing skills for the
economy together with opportunities for
the active inclusion of all citizens. 

Ray Kelly, Director of Apprenticeship and
Construction Studies at SOLAS and a
member of the National Apprenticeship
Advisory Committee delivered a
comprehensive paper on Work Based
Learning and the New Apprenticeship
Model, which we in NAPD-FET clearly see
as being a large part of our future delivery in
ETB college provision. It was worryingly
evident from what he had to say however,
that the IOT sector has got off to a much
faster start on the national call for new
apprenticeship programmes, building on
the resources they already have to hand,
with only a small number of proposals to
date coming from ETBs .

NAPD-FET has welcomed the proposed
new structures and models for delivery of
apprenticeships, traineeships and other
forms of work based learning opportunities.
Colleges stand able, committed and
anxiously keen to begin work with their
ETBs in moving forward proposals to
deliver on new apprenticeship proposals 

The afternoon session was opened by the
Tánaiste and Minister for Social Protection,
Joan Burton, who spoke on the Impact of the
Youth Guarantee in the delivery of FET to meet
Local, National and Global Demand.

Marie Bourke, Manager of Education, Skills
and Labour Market Policy at the
Department of Jobs, Enterprise and
Innovation spoke on the role of the Expert
Group on Future Skills Needs in delivering
FET.

Presentations on Employer Engagement
came from Enterprise Ireland, Fáilte Ireland
the Local Enterprise Service as well as
personal contributions from SME
representatives, the clear message for FET
providers being to reach out and connect
with employers to see exactly what they
need. 

Strategic work is currently ongoing to
develop a mechanism for partners to
engage and in this regard, Anne Forde
Principal Officer at the DES presented a key
paper appropriately entitled ‘Developing
Structures for Employer Engagement to
meet Local, National and Global Demand’. 

Panel discussions throughout the day pulled
themes together with the clear message
that central to the development of effective
engagement, is direct communication
between employers and providers. The
conference pushed the door open much
further in that regard and NAPD-FET will
include focus on this theme at future
conferences.

In her closing remarks to conference, Cecilia
Munro, NAPD-FET, re-iterated that further
education colleges and centres are very well
placed to lead further education and
training provision within ETBs and to
continue play a meaningful part delivering
to the priorities and aims of the SOLAS FET
Strategy and Services Plans. 

In 2015 as we celebrate 30 years of full time
further education provision, we continue to
seek to be part of the planning and
development of the revised framework to
facilitate the development of this new
sector.  

The challenge remains for all partners - to
transform vision and strategy into reality
and ultimately best outcomes for
participants.

Marie Bourke

Conference 
on Further 
Education 
& Training
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He sees a crucial role for the providers of FET: ‘As educators, you have a
major role to provide young people with the opportunities to develop
fulfilling careers. They rely on your guidance, your advice.’

WORKING WITH INDUSTRY TO DESIGN THE RIGHT COURSES:
There’s also a vital planning opportunity for job-creation. ‘We can
respond to that by working through the new ETBs, through SOLAS,
through yourselves and the PLC courses, to work with industry in the
design and development of courses.’

He laid a lot of emphasis on transferrable skills as a secure basis for
careers which is likely to span different jobs in different industries. ‘It’s
not just having the qualification in a certain sector but it’s having those
skills that every company says they need. What are they? Having the
ability to communicate, to work in teams, to problem solve. If you talk
to Google, or Facebook, they’ll say they want people who are human,
who can communicate, who can talk to each other and who can go out
and sell a message. And that’s what we’re trying to do through all our
courses.’  

APPRENTICESHIPS: The Minister spoke of the apprenticeship model as
a key part of reform.. The new Apprenticeship Council has been set up
with the aim of engaging with all the trainers and providers, with industry
and their representative bodies, to develop apprenticeships in areas such
as tourism, catering, IT. finance, haulage, warehousing, as well as making
changes in the traditional areas such as construction, electrical and
mechanical engineering. 

He maintained that every sector of industry says they could use
apprenticeships and he put it to NAPD-FE that this will only work ‘with
you developing apprenticeship models, running them and working with
industry to design them.’

While he ended on a complimentary note, he also underlined his
expectations: ‘I think most people now recognise the importance of the
apprenticeship model, the traineeship model, the further education and
training sector. If we’re going to continue the recovery of this country,
it’s through this sector we can do it, and that’s why we need to have
everybody involved.’ 

‘Not as straightforward
as it might have seemed’

RORY O’SULLIVAN SEEKS OUT 
THE SUBTLETIES IN THE STATS

Later in the day, Rory O’Sullivan, principal of Killester College 
of Further Education welcomed Tánaiste Joan Burton to speak

about the Youth Guarantee. In his introduction, Rory highlighted the
complexity and imbalance that exists around youth employment. 

He placed it first in the context of developments over the past 35 years.
And asked: ‘When we talk about youth unemployment are we still talking
about the same problem that we dealt with in the 1980s?’ In response to
the high levels of youth employment, then, the Minister for Education,
Gemma Hussey, had initiated the vocational training preparation
programme as part of ‘the social guarantee’. The programme grew into

the PLC programme, which by next September [its 30th anniversary] will
have seen in excess of 750,000 students.

Rory maintained that ‘today the context in which we find ourselves is far
more complicated than that of the 1980s; the educational context is
quite different.’

He produced the figures: 

• In the mid 1980s less than 70% of students who entered post
primary school finished the Leaving Cert., as opposed to over 90%
in 2014; 

Damien English, opening the Conference, told delegates that 
he works in two departments [the Department of Enterprise 

and the Department of Education & Skills] and that the Government
Action Plan for Jobs is essentially at the same place as the NAPD-FE
vision document, Realising Opportunities.

Damien English, TD, Minister of State at the Department of Jobs, Enterprise
& Innovation and the Department of Education & Skills

CHANGING ATTITUDES: ‘We’re trying to change people’s attitude to
further education and training and there’s a big, big job of work to do
here, because during the boom times I think we turned our back on it.’

The economy is looking up, industry is on the move and there is a crying
need for skills. In spite of the reforms FET is undervalued. Damien sees
that FET has a central role in the five-year further education strategy,
and that there is a need to boost the perception of FET, to ‘let people
know it’s valued and to constantly reassure parents that this is a safe way
to develop a career. Parents in general do not realise the massive
potential there is through the FET sector.’

CLOSING THE SKILLS GAP: Apart from a PR issue, he identified a vital
combination – FET and Higher Education and industry, working together
with industry to fill the requirements in an expanding economy.
“Industries are saying to us they can create jobs. We meet companies all
over the country and they say if they have the right skills they can grow.’

“We have identified a massive skills gap and there are a lot of jobs that
we are not able to fill from the domestic Irish market. The country is
recovering and there are more jobs being created. 

TIME FOR ACTION: Damien shared the NAPD-FE view that this is now
a time for decisive action: ‘We’ve had the reform and we’ve had the
structural change; now it’s time to use those reforms to deliver what
they need to people of all ages, but especially our young people coming
through the schools now.’

Damien has a Plan! 

‘Not as straightforward as 
it might have seemed’ 

Conference 
on Further 
Education 
& Training

Damien has a Plan!
MINISTER LINKS FET 

TO GOVERNMENT POLICY
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• In the mid 1980s less than 30% of those who finished went on to
higher or further education; 

• The figure for 2010 [the latest figure] is 78%. 

‘But,’ he asserted, ‘with this increase in the overall education levels in
the population it would be true to say that those who might be described
as low skilled today are at a greater level of educational disadvantage
than their counterparts in the 1980s.’ 

Rory O'Sullivan, principal of Killester College of Further Education 

AN UNWELCOME INHERITANCE: Rory quoted from a recent EU
research paper, which stated that current levels of youth unemployment
need to be understood in the context of increased labour market
flexibility, an expansion of higher education, youth migration and family
legacies of long term unemployment. What distinguishes youth
unemployment today from that of the 1980s is the evidence of a growth
in long term unemployment from certain categories of youth, especially
among those whose parents have experienced unemployment in
previous recessions. This inheritance perpetuates and exacerbates
pockets of generational disadvantage for some young people. 

ASSUMING A ‘PERFECTLY BALANCED LABOUR MARKET’: Much of
the public commentary about education and training programmes today
expects them to have demonstrable labour market outcomes. However,
such expectations are often based on the assumption of a perfectly
balanced labour market, namely one in which supply matches demand.
This is not the reality of the Irish labour market: IBEC's latest economic
outlook statement referred to skills shortages in some sectors and over
education is also a persistent feature, where workers have qualifications
higher than the requirements of the job. SOLAS in a recent report found
similar findings. 

The EU research project found that Ireland has the highest rate of over
education of the participating 19 countries. Consequently it would be
fair to say that the Irish labour market displays a degree of imbalance
which makes development courses which are labour-market-responsive
a complex undertaking and not necessarily as straightforward as it might
at first have seemed. In this time of public service reform we are all
working hard to implement flexible solutions within inflexible systems
which were designed for a different era. 

‘Giving them an 
Opportunity’
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‘Giving them an 
opportunity’

THE TÁNAISTE ON THE 
YOUTH GUARANTEE

There is a whole range of aspects to further education and 
training, but when you boil it down to its essence it’s really 

about one thing for the individual: it is giving them an opportunity. 

The government has actually overseen at a significant turnaround from
the crisis that we inherited. I just want to say I don't measure success just
by balanced budgets or by bond yields. I want to measure success by the
progress of our people, by the jobs they have and the quality of life that
those jobs offer; by the sight of our communities, prospering and
children thriving and further education and training is central to this. It
is a vital element in ensuring that everybody of working age and
especially young people, have the opportunity to improve their skills and
that they can use that opportunity to build better lives for themselves
and for their families. 

I want to outline briefly is the government's overall policy on youth
employment with particular reference to the youth guarantee and to the
role of further education and training in the development of the youth
guarantee. 

Over the last two and a half years the number of people employment
has increased by almost 95,000. The bulk of people returning to work
are turning to full time jobs. At the very beginning of the recovery, a lot
of the jobs were part time. Now, almost all the jobs, new jobs that have
been created are full time and that's a critically important distinction.
The government recognises the need for additional measures to ensure
that all job seekers and young job seekers in particular benefit from the
recovery. This is the rationale behind the Pathways to Work strategy. It
is to ensure that as many newly created jobs as possible go to people
who are on the live register. To help achieve that objective we have
changed the Department of Social Protection from the passive benefits
provider of old, to an active and engaged public employment service and
we now engage in a very significant way with people like yourselves in
helping people to develop firstly a career plan, ambitions, objectives of
what they would like to do, of what they can do, of where the vacancies
are that they can go after. 

Secondly to equip people with the skills that they need to compete for
those jobs. 

So for the public employment service that we are developing through
the Intreo offices, we have invested a lot in redesigning these offices to
be much more people friendly, to give a confidential service to people
and to use a lot of technology to identify how we can best help people.
We have a dedicated employer engagement unit to ensure that we assist
employers as well as job seekers to everybody's benefit and very shortly
we're going to appoint a number of staff to work as key account
managers in that unit. These key account managers will work closely with
some of the 460 largest employers in the State. Through this work with
the employers they will identify and plan recruitment requirements and
actively promote candidates from the live register for available positions.
What we are offering to employers and what we hope to achieve is a
wraparound service where if the employers identify certain skills that
they would need the people to have, before they're taken on, well then
with your cooperation we'll be working on providing and upgrading
people's skills so that they can then be in a serious position to compete
for those jobs. Obviously as we've rolled out various programmes,
particularly Springboard and Momentum, which are targeted at people
who have become unemployed [n many cases you will be delivering
those courses] and this really is where the youth guarantee comes into
play. 
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PILOT SCHEME IN BALLYMUN
We've had a pilot running Ballymun for the last year, with all the different
agencies coming together under the chairmanship of the local
Department of Social Protection and working specifically with employers
and business organisations like the Dublin Chamber to actually create an
awareness of what vacancies are there and in fact to create an awareness
among employers that there is this incredible talent on the live register
that’s available to them. We may need to do some work to meet the
employers’ requirements and we may need to do some work with the
people involved to improve their confidence and to give them the
ambition and to give them a realistic opportunity of going for
employment. 

THE YOUTH GUARANTEE
The objective of the youth guarantee is to ensure that young people
receive an offer of employment, education or training, within four
months of becoming unemployed. I made this the key objective of the
Irish presidency of the EU, and Ballymun was one of a number of
European pilot projects. In the year of the pilot youth unemployment in
Ballymun fell by 29%. That was down to the kind of cooperation that
happened between all of the different agencies. 

So we want to give young people the opportunities they deserve. In
Ireland's approach to implementing the guarantee, there are three broad
strands, and your sector has a significant role to play in each of these. 

Tánaiste Joan Burton with David Forde [left]
and Ann Marie Lacey of NAPD-FE 

First there is comprehensive provision of education and training
opportunities for all young people up to the end of second level
education. We have critical provision through Youth Reach centres and
community training centres. Both of these now come under the
oversight of the education and training boards. It is important that there
are local arrangements in place between schools and ETBs to ensure that
all the young leavers are identified and they encouraged to take up
appropriate second chance provision. 

Secondly, further or higher education opportunities are provided for and
taken up by the vast majority of young people who complete second
level each year. The Department of Education and Skills reports that
almost 80% of school completers in 2010 took up such opportunities.
While most of these were provided through higher education colleges,
about one third were in post leaving cert courses in the further education
sector. A further 10% of school completers found employment in Ireland
and some of these were in apprenticeships supported through SOLAS. It
is a reasonable expectation that the recent increase in apprenticeships
will continue with the economic recovery supported by the reform of
apprenticeship that’s now underway. 
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Overall registration in the existing trades is on an upward curve, but it's
coming off a crash which pretty well annihilated apprenticeship numbers.
The Apprenticeship Council which has been established has issued a call
for proposals for the development of apprenticeships in new sectors.
There has been very strong response to the call by employers and I
understand that Minister ÒSullivan will actually have a statement in June
on the establishment of the new apprenticeship schemes. In countries
in Europe its quite normal to have apprenticeships in areas like retail,
banking, various sectors of business, not just as we came to think of
apprenticeships in Ireland largely confined to quite a small number of
trades, particularly those linked to construction. 

So the ETBs and the Institutes of technology will both play a significant
role in expanding the apprenticeship opportunities for young people.
For those young people who do become unemployed, we are taking a
range of measures in the Department. Rapid engagement by our staff
with young people and enhanced supports. An example is the Jobs Plus
scheme. 

Young people are not a homogenous group, they vary enormously in
terms of their background, their life experience, their educational
attainment, skills level and employment experience. The Department is
working with a lot of employers to provide young people with guidance
and support to help them to identify the kind of work that they may be
interested in. We know, from various programmes we have been running
with some of the major Irish retail and food businesses, including Tesco,
Musgraves, Keelings, that it’s difficult to describe a lot of modern jobs,
unless you've actually had an opportunity to go into the businesses and
companies and see what actually happens, for instance in modern
logistics, warehousing and retail. I know a number of the FETAC courses
which have been done with such companies have been hugely successful
in getting relatively small numbers of young people who for one reason
or another, either left school early and then slipped in to becoming
unemployed and having never got a job they can't get a job, so they are
caught in a kind of Catch 22. We have to break that cycle and that's the
big challenge. 

In terms of the funding for the Youth Guarantee it's finding and securing
sustainable jobs and for those who don't succeed we have a number of
community-based schemes such as community employment, Gateway
and Tuas. Again, we are opening them to people under 25. Traditionally
they have been only available to people over 25, we've now removed
that age barrier. That means that there are opportunities for young
people to get that vital work experience in sports clubs or in community
centres. 

But most of the offers that have been taken up by very young
unemployed people are in relation to further education and training and
I think that's good. I think in Ireland we need a cultural shift. If you go to
Austria, a small country like us, very many people go on to an
apprenticeship and the connection with the world of work begins at the
senior levels of secondary school so that people have some knowledge
of what is a modern job like, and that's definitely a knowledge that's
missing for quite a few young people. If people get an apprenticeship or
a traineeship there's just as much celebration, and why there shouldn't
there be, as if they get a CAO place. We need to move in Ireland to
celebrate apprenticeship, to celebrate the whole system of being at work,
but learning as well. For lots of people that's what they actually want to
do, particularly quite a lot of young men and then to see themselves
ultimately either as self employed or creating their own business. We do
differ from the Scandinavia, Germany and Austria that we have lost focus
in recent decades on exactly what apprenticeships and traineeships
achieve. We have put all our eggs in the college university basket. We
need to give just as much focus to people for whom that’s not their
chosen path and is unlikely to be until perhaps they are into their middle
late 20s. 

So in talking to you today I have to say the development of this sector on
a formal basis and the restructuring is incredibly important to give
people, particularly young people, the opportunities that they deserve.
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an ambition of a world-class integrated system of FET in Ireland, which
will support economic development, increase social inclusion, and meet
the needs of all learners, communities, and employers who engage with
FET. So that's the ambition we are part of. 

The bottom line in
that ambition is a
need to deliver
better outcomes and
better experiences
for learners, no
matter what their
starting point is.
That's the goal.
That's the ambition.
That's what we are
meant to do. So I
suppose the objective question is: How are we doing with all of that and
what is being delivered? 

WHAT IS THE SECTOR DELIVERING? That highlights that point of
responsibility, because it's collective responsibility to deliver those better
outcomes and better experiences for learners. But to do that, you have
to define what success looks, take the ambition and put some shape on
it and say, well, this is more exactly what it means. That is really hard to
do because we do not have sufficient data or information or analysis that
can really say which parts the sector is delivering, which parts need
improvement. 

What we have is a collection of activities, absolutely fantastic in some
ways, but capable of doing better in others. What we need to do is to
bring an objective assessment of those and say how we are going to
collectively move forward; how we are going to embrace this concept
of conscious improvement? 

Within the EU – and this demonstrates the challenge of defining our
sector – there isn't actually a definition for FET. So when you look at the
official statistics and say, well, how can we benchmark ourselves against
what is happening in other countries, it is actually very difficult to do.
Maybe the closest approximation, is the category [it appears in The
Education and Training Monitor 2014 for the Europe Union] which
describes "upper secondary, post-secondary, non tertiary", as a neat way
of summarising what we do and a bit of a mouthful, obviously! 

But that does give some level of analysis of what is happening to people
in each of the societies around Europe, whose highest level of
educational attainment is within that space of upper secondary, post-
secondary, non tertiary, which does embrace a lot of what we do. 

EMPLOYMENT STATUS: Specifically, it looked at the employment
status of the population between 20- and 64-years old who have that
level as their highest level of educational attainment. 

What that 2014 report says is that in Europe, as a whole, 9.6% of the
population between 20 and 64 were unemployed. It looked at Germany
and the figure for Germany was 5.2%. It looked at Ireland and it was
15.5%. So, in a sense, that means that Ireland is lagging behind Europe
as a whole by 5.9 percentage points and Germany is leading by 10.3
points. 

Now, there is not a single reason for that. You cannot look at that
statistics and say that represents a failing of FET, because there are many
influences including the very strong lvel of tertiary attainment within
Ireland compared to other European countries, the nature of the
recession, etc. 

But by focusing on an honest appraisal and benchmarking ourselves, the
challenge and the opportunity presents itself. I think the responsibility is
that we do focus an honest lens on what we are trying to achieve and
work collectively to do that. There is absolutely no reason why that
cannot be the case. 

SKILLS FOR THE ECONOMY AND ACTIVE INCLUSION: When we
developed the FET strategy, we tried to identify the high level goals that
would set the context about how we would try to drive forward that
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If I think there is one thing that I have learnt over the last 
number of years since my involvement, is there is an awful lot 

of highly committed, very passionate, very professional people,
seeking to drive our sector forward. The real mission of course is: how
do we align ourselves in the same direction so that we can achieve
that? The overall theme is about responsibility, about possibility, and
about opportunity. 

SOLAS & THE ETBs: Solas: we are about less than two weeks short of 18
months old. So we are the kind of baby brother or sister of the ETB which
is 22 months old. We are fledging organisations and we are learning
along the way. I have never been Chief Executive of Solas before, so the
learning journey includes myself. I think, maybe, that is the way we need
to look at things, that we are seeking to learn, seeking to have this ethos
and principle of continuous improvement. So that when we are putting
a lens on everything we do, it is with that notion of making it better and
that driving relentless focus on doing that. 

Over that 18 months, one of our first tasks was to transfer over 800 of
our colleagues, or former colleagues, 19 training centres, and 99% of
the assets of the former organisation, FÁS, to the ETBs. In doing that,
when we engaged with the ETBs, we made a collective pact that in doing
that particular, hugely challenging, structural reform, it would not be at
the cost of the learner, because over that period, perhaps, 20,000 citizens
moved as well. We worked very hard to ensure that there would be a
seamless transfer, and do you know what, we succeeded through the
collective efforts of the ETBs and Solas working to that goal. A huge
amount of effort went into doing that. 

A ROADMAP FOR THE FUTURE: The next big piece that we had to deal
with was to put in place a roadmap for the future, the FET strategy.
Solas's job was to consult, to put together its thoughts on the basis of
that consultation and international evidence, and present it to
government for consideration, which we did. The FET Strategy, 2014 to
2019 is now government policy and we are seeking to implement that
policy, not just to Solas, but with all of the partners in FET and working
very closely with the Department of Education and Skills. 

Last year, we collated, and brought together in one place the vastness
of FET in Ireland. We called it A Services Plan for 2014", the first time this
had been done. What it demonstrated was a rich and diverse range of
provision that over 300,000 of our citizens engaged with each year. 

A DIVERSE POPULATION: Those citizens: they are diverse in their
characteristics, from people who are at a huge level of disadvantage and
need support along their particular journey, to people who are highly
skilled and are securing highly-skilled training that makes them absolutely
on the money for the enterprises which need those skills, and it is
everything in between. 

Now we have a picture - probably for the first time – of what was being
delivered and, of course, now we have to do it again. So we are putting
the finishing touches to The 2015 Services Plan, and we have engaged
with the sector, through the ETBs and others, to move that process
forward. We believe that, by having a more cohesive approach, we will
be able to deliver better FET into the future. 

FET – WHAT’S IT ABOUT? I suppose when you look at FET and you say,
‘What is it about?’ you have got to define what our sector is. It's hard to
do. It's not really written down in one place. You've got to define what
success look like. So what does success look like in terms of FET of the
future? And in the FET strategy we try to address that by trying to set out
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ambition. We set them out like this: Skills for
the Economy; in other words, our sector would

help identify the sort of skills that enterprises are
looking for at entry level, intermediate level, and
technical level. So with our reference set, NFQ 3

to 6, we would seek to ensure that there were routes to acquiring of
those skills that would benefit enterprise. 

But the second goal has to be seen and operated with Skills for the
Economy, not as a separate strand. To me, this point probably drives to
the heart of the challenge that we have to meet, to re-engineer the sector.
We termed it Active Inclusion. That notion of active inclusion is that FET
offers an opportunity for all citizens, regardless of their starting point. 

For FET to be effective, it has to recognise that people have different
starting points from examples of extreme disadvantage [where the most
important thing for a person might be to put a bit of structure in their
day, before you can even dream of trying to introduce work-related
skills] to the highest level of technical proficiency within the sectors and
the enterprises that we serve. We need to recognise that - it is about
skills for the economy with active inclusion. 

I stress it because my own experience over the last number of years is
that, often, they are seen as polar opposites. So something that bears a
relationship to the labour market is not seen as being consistent with an
approach that is driven by a goal of social inclusion. I personally don't
accept that: I think it is about putting the two together. 

INTEGRATED PLANNING AND FUNDING: The third goal is about
integrated planning and funding. I know this is the one that drives people
nuts, right? I am very conscious of that and I know that a lot of people
have enjoyed the experience of planning over the last few months as we
have introduced new systems. However, our sector suffers from a lack of
identity, consistency, and understanding of the goals and objectives of
each strand of each learning opportunity. 

We are a small country. It doesn't need to be like that. What we aim and
want to drive towards is having an integrated approach where we put
the power of planning and deciding into the hands of the ETBs, within
parameters and guidelines that are reflective of government policy and
are set and defined through guidelines prepared by Solas. 

QUALITY: The next strand is about quality, an easy word to say, but
there are standards required of all of us - as funders, providers and
others – to ensure that each and every learning opportunity which we
provide meets the appropriate quality standard. Clearly, our colleagues
in QQI have the primary role in defining programme awards and
standards, but we as a funder have a role, too: we want to reflect and
support their work with you on the drive for quality. 

PERCEPTION OF FET IN IRELAND: The last goal is about how FET is
regarded in Ireland. Is it perceived as a valid, worthwhile choice for adults
in all cases? Or, in some cases at least, is it seen as, ‘Well, you couldn't do
this, so do that instead.’ We think this is really important: if we want to
be amongst the best in the world, it has to be set in a society whose
culture reflects the fact that people learn in different ways, develop in
different ways, and contribute in different ways. 

If your learning journey is this particular one, it is equally valid to other
forms of learning and other forms of life experience, work experience,
and educational attainment. They are the goals and we will be
unrelenting in driving those goals forward the sector. 

POSSIBILITY AND OPPORTUNITY: Everything that I see, and
everything that we have experienced in Solas so far, re enforces the
possibility that we, all the actors in our sector, can be part of a
renaissance of FET, of positioning further education and training as a
valid, valued choice of learners in our communities, regarded by
enterprise for what it offers, and clearly a fundamental part of the
architecture that makes up the totality of education and training in
Ireland. 

So we have the opportunity. We have the possibility. I absolutely
understand that Rome wasn't built in a day and that this is a journey that
we are all on. I completely understand that many organisations in the
public sector have constrained resources, and have had those constraints

over a number of years, and that those constraints, we have them in
Solas, mean that you can't always do everything you want to do
straightaway. And it means that we are constantly under pressure, not
just to do more for less, but to do better for less. That is our reality. And
we live that reality every day as public servants. 

But I don't believe that should diminish our capacity to change. It makes
it more challenging. It affects timelines, but we shouldn't let that
condition get in the way of trying to make sure that, we, as a sector,
deliver for the citizen and are open to doing that in every possible way
that we can. That is possibility, the opportunity. 

We have an economy that is improving. We have a narrative now that
recognises that FET does offer something special and we have the lens,
if you like, and the resource to try and push that forward. We do not
have everything we want, nor are we going to, but we do have a
significant investment by government. The investment, the core
investment through Solas is about 640 million. There is a further 180 to
200 million funded through the Department of Education and Skills. It's
a serious investment by the taxpayer. There's a serious amount of people
engaging and there's a serious opportunity to drive our sector forward. 

SIMILAR CHALLENGES: We're not alone in Ireland in being challenged
by how we position FET in our work forces. I came across an article,
through the Brookings Institute [a private-sector policy analysis unit in
the US] called The Plummeting Fortunes of Teen and Young Adults in
the Labour Market, reflecting the US experience about how young
people are finding it more difficult to gain employment; how people are
living longer and staying in jobs longer. 

They made a number of recommendations, including: integrate work
based learning opportunities into high school and college; expand
apprenticeships; link high school to post-secondary education
credentials; provide more directed assistance to help young people find
employment, especially non college-bound high school graduates,
through strength and career in technical education; career counselling
and job-development placement; orient career focused education and
training to the regional labour market. That's the United States and that
is actually quite similar to some of the challenges that we face. 

So we're not alone in trying meet these challenges. It has continually
struck me how committed people are and how aware they are of the
challenges themselves. When you get to the one on ones and the
informal discussions, there is an honesty there that realises and accepts
that we can improve. So we know what the challenges are; we know the
obstacles that we have to overcome. 

But it would seem to me that in the sector as a whole [be it the NAPD
itself, its Further Education Sub-Committee, the colleagues, the training
centres, the adult education programmes, the community education
programmes, the VTOS programmes], while there might be
disagreement about process, or about pace, or about resources, there
seems to be a unanimity of purpose that actually wants our sector to
succeed. 

I think it is about how we work together to collectively harness the
opportunity that is going to define whether or not this strategy is
successful and whether or not our sector assumes its rightful place in
terms of how it offers opportunity to citizens. 

To quote Nick Isles, deputy principal and chief executive of the Milton
Keynes College of Adult Education, where the same set of issues,
including lots of budgetary cuts, are being addressed: his language is
about opportunity but he describes the future of further education as
“turbulent, but full of opportunity". 

So when you look at what we are doing ourselves within Ireland, this
light we are shining, this approach, when we look at international
experience, when we look at a resurgent economy where FET related
skills are in demand, and are going to be increasingly in demand, when
we look at a resource that probably has over 10,000 people who are
providing FET tuition, training, learning opportunities, to probably other
300,000 citizens, we have an awful lot going for us. 

That is the possibility and that is opportunity. And that's what I look
forward to working with my colleagues in Solas, and with all actors within
the sector, to deliver.
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March 21 will be remembered as an historic day of
national pride as the Irish rugby team ‘produced the
goods’ on the international arena of the Six Nations. On

a more local level it was also an important day for educators in
Meath and Louth as LMETB held its first TeachMeet at Coláiste na
Mí in Navan. TeachMeet was a concept first developed by Ewan
McIntosh, the Scottish education innovator, and while he, no
doubt, mourned his national Rugby team’s defeat, he tweeted to
his over 22,000 thousand followers a message praising the Navan
event. 

And some event it was! There were 6 strands of workshops
devised and delivered by LMETB teachers and the breadth of
topics was most comprehensive. The presentations covered
everything from Twitter for Teachers, Toraíocht, Pilates, Building
Learning Power, Restorative Practice, The Flipped Classroom,
development and creativity education to name a few. 

All these showed that ‘The Teacher Next Door’ is often the best
in-service professionals can engage with. This ‘nearest neighbour’
approach to learning uncovers an ingrained insecurity in many
teachers that ‘formal CPD must be better than what I know
myself’. Perhaps this is the Achilles heel of the múinteoir: this
humility which serves society so well in volunteerism and
community interaction. Since this event LMETB teachers have
learned to look inward rather than outward for examples of
excellence in practice.

The first speaker to set the theme was Paddy Carr of St. Oliver’s
CC. Paddy is known as a motivator and mentor of many GAA
teams. His words has a profound impact setting the tone of the
morning with the focus on minding oneself as a teacher and
inspiring others, with particular emphasis on respecting students
where the quote “ to the world you may be just a teacher but to
your students you are a hero” holds true. Paddy inspired all there
to take up the ‘hero’ mantle and live it in every class and
interaction with our key educational partners, na daltaí.

However, this was a TeachMeet with a difference! With colour
wind-socks flying high over Coláiste na Mí participants
immediately sensed something alternative was taking place inside.
Once they entered, registered and received their information
packs/goodie bags they were brought for ‘coffee’ or so the naive
believed. Instead they were introduced to Fionn and Angela in the
Mind-Body Zone for a fun-filled, rugby-themed circuit workout.
Only on completion of this task were coffee cards stamped and
attendees invited for breakfast. Bribes and pleads were ignored

RECHARGE

Cover of the programme for the day.

The initiative of the Meath-Louth ETB, planned and scoped by
Peter Kierans and Máire Ni Broithe, but delivered by a team of
teachers drawn from the ETB schools. This provided a dynamic
opportunity for teachers to meet, socialise, share practices and
unwind in a relaxed setting. The event had a rugby theme, linked to
the national team’s glorious success (by the fact that it took place on
the day Ireland won the Six Nations Championship) and providing a
pretext for a lot of physical activity – the wellness of the body was
ranked alongside the stimulation of the intellect! Anne-Marie
McCarrick, Príomhoide, Coláiste na hInse, Bettystown, 
County Meath, describes the day in detail.

The Event Organisers:
Máire, Ann-Marie 
and John.

The emphasis throughout the
day was on affording thre
tecahers good opportunities to
meet, socialise and exchange
ideas in convivial surroundings.

‘Teaching in One Positive Word’
Everyone was invited to make an
individual contribution 
to a positive composite 
statement about teaching.
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and all circuits had to be completed in full. In fact nobody left that
zone without having a smile on their face, learning about the
body-mind link, knowing more about their co-participants and
having a go at landing an Irish conversion. The breakfast,
combining European sophistication with refined Irishness
(porridge and fresh fruit compote, warm or cold), was a feast to
behold! The food was catered for by GetFresh Food a Donegal-
based company who have canteen holdings in over 60 schools
across the country. In association with the Schwarzenegger circuit
and wonderful breakfast the vista that greeted the participants
was quite spectacular with one teacher describing it as a “Google
meets Ikea” style foyer. 100 balloons, an inspiration lane of
quotes, two relaxations zones with couches, bookcases, flowers
and shrubs, coffee tables speckled with spaceship sherbets, not
to mention three pinatas filled with lollipops and inspirational
quotes and a purpose built ‘Thinking Hub’ to top it all off. The
four themes for the quotations that literally littered the floors,
walls and seats were perseverance, education, leadership and
kindness. Attendees were instructed to rip these off the ground
and bring home to their staffrooms or spend some time in the
dark, mindful ‘Thinking Hub’ and leave a thought, idea or part of
an idea. All of this and the treat of instrumental piano music at
breakfast and soft Irish traditional at brunch.

A raffle also took place, fulfilling Ralph Waldo Emerson’s quote - 

To know that one life will have breathed easier
because you have lived (met) – 

This is to have succeeded. 

Almost 600 was raised for UNICEF work with children in refugee
camps along the Syrian border.

Once attendees went to lectures the TeachMeet coiste busily
changed the vista of the foyer so múinteoirí returned to a new
seating layout and complete change of perspective. To keep with
the idea of doing things differently the summation speech was a
specially written poem that had one line emphasising that “we
can certainly be proud to be part of LMETB”. No truer words
were said or felt that day as all participants left hearing ‘Ireland’s
Call’ bellowing out through the intercom as all filed along the
‘Hall of Heroes’ (six-foot banners of giant leaders and quotes).
All received balloons and specially made cup-cakes as they then
walked on mats of fairy dust to remind them to bring the spark
from this ‘Recharge’ event to their homes and schools. While all
teachers left uplifted many felt like a bolt of lightning had hit
them and all agreed that the day was inspirational, fun and

energetic. Though nobody knows for sure, some conspiracy
enthusiast think that the theory of energy which states energy
cannot be created or destroyed was challenged that day and even
the green jerseys at the Murrayfield battle felt the ripple of the
Navan TeachMeet shock waves. All that can be confirmed is that
the words of Goldsmith will ring loud for all the 130 +
pedagogues leaving that day -

And still they gazed and still the wonder grew 

That one small head could carry all they knew.

Happy Teachers!

Participants in the
TeachMeet received a warm
and lively welcome when they
arrived into Coláiste na Mi.

Some creative
activity!

Hit! More chat!
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In June 2015, the Irish men and women’s hockey teams

Olympic qualification dreams will come under the spotlight

as they take on the world’s best nations, looking to land one of

the 12 available tickets to Rio de Janeiro.

The men go to Antwerp, Belgium while the women are bound

for Valencia in Spain, looking to become the first Irish sports

team of any discipline to qualify for the Games.

For the vast majority of players, reaching the Games would be

fulfilment of a dream that was borne and allowed to develop

in their school days. Indeed, all bar one of the women’s panel

and the entire men’s panel can look back fondly on school

careers that honed their skills.

The impact of coaching received at this age can be seen

immediately. Jamie Carr of St Andrew’s College, Booterstown,

captained his side to the All-Ireland Schoolboys Championships

last October, just five months before making his senior

international debut.

On the women’s side, nine of the current squad including

current skipper Megan Frazer all made their debuts before

leaving their teens.

This shows the quick elevation of elite players, usually via

Under-16 and Under-18 provincial teams, supported by the

SPORT!
SPOTLIGHT ON…

schoolboys and schoolgirls committees in their respective

regions as part of a player pathway.

This sits atop a wide base, though, with many players currently

playing in a wide variety of league. Indeed, the Leinster girls

section alone has 20 separate divisions featuring between 12 and

24 sides each from first year up to sixth year in the post-primary

phase.

Currently, 187 post-primary schools
are affiliated to Hockey Ireland
while, according to research by the
Irish Sports Council, one in four
primary and post-primary pupils
play hockey either in a competitive
setting or in PE. This amounts to an
impressive 130,000 school-goers
playing the sport.

Hockey Ireland, meanwhile, runs All-Ireland schools

championships for boys and girls. The boys’ competition sees 16

teams from across the island taking part, qualifying via provincial

playoffs.

The girls’ competitions pits the winners of the Leinster, Munster,

Connacht, South East and Ulster regional senior cups. Limerick’s

Crescent College Comprehensive won the most recent edition

in April, becoming a school from a 13th different county to win

the title since 1980 to show the breadth of participants with

winners from each of the five regions.

To put this into context, this is the same amount of counties to

win the All-Ireland hurling championship since its inception in the

19th century.

Currently, 187 post-primary schools are affiliated to Hockey

Ireland while, according to research by the Irish Sports Council,

one in four primary and post-primary pupils play hockey either

in a competitive setting or in PE. This amounts to an impressive

130,000 school-goers playing the sport. Speaking on the

importance of schools hockey to the sport of hockey, CEO Mike

Heskin said “promoting the sport in schools is a central tenet of

Hockey Ireland’s attempts to grow its popularity, something that

By Fiona Mills, Strategic Development Director, Irish Hockey Union
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Hockey Ireland is committed to
supporting the schools and giving
them the tools to promote a sport
with this unique background,
developing a healthy sport for life
with potential to play either at the
Olympics or in more social
environs.

The ball is easier for newcomers to control while pop-up

games, with flexible player numbers, can be set up in small

areas like indoor halls, tennis courts or 3G astro turf pitches.

The initial plan over the next five years is to bring the game

to new players who do not have the facilities to run the

traditional 11-a-side hockey while also giving Hockey Ireland

the chance to bring hockey to new schools and communities.

Speaking about the new form of the game, former Irish

goalkeeper Pamela Smithwick – who also coaches at King’s

Hospital in west Dublin – feels it is a game that could have

mass appeal.  “Quick Hockey will appeal to those that can’t

commit to club training every week, also I think it will be

great for schools and areas where there aren’t hockey

facilities available. It was really good fun and great for fitness.”

To help proliferate the game, a transition year certificate is

also in place for potential coaches and co-ordinators of Quick

Hockey who will be aided in showing how to break down a

technique, designing and coaching fun trainings sessions to

help them to become strong youth leaders.

The idea is to not only introduce players to the game but

encourage life-long involvement in the game, a healthy sport

that can be played in a social environment.

Hockey Ireland is committed to supporting the schools and

giving them the tools to promote a sport with this unique

background, developing a healthy sport for life with potential

to play either at the Olympics or in more social environs.

has had the knock-on effect of a 35 percent growth in club

hockey at underage level in the last five years.”

To do this, Hockey Ireland has implemented a trio of

initiatives. Tricks 4 Sticks encourages link-ups with local clubs

with qualified coaches going into the school to run a free

four to eight week programme to deliver a fast-paced, fun

series of hockey sessions.

This programme has been rolled out by 39 clubs in the past

year alone, stretching from Monaghan down to west Cork

with over 10,000 pupils taking part in the programme.

For example, the Kinsale region is one particular area where

the sport has grown hugely since first receiving a Tricks 4

Sticks introduction. Sixty children – an even split of boys and

girls – signed up for the first session in 2012 with Irish senior

internationals David and Conor Harte, along with regional

development officer Phil Oakley, on hand to coach the

maiden session.

This under-pinned the formation of the club that year in

close proximity to Kinsale Community School.

The second initiative – the Transition Year Programme – is

aimed at developing the all-round skills of current hockey

players, training students in coaching skills and umpiring with

leadership duties the underlying theme.

While the programme, delivered by a Hockey Ireland tutor, is

based on hockey, it covers broader areas such as

presentational skills, self-reflection, organisational skills,

confidence and providing support and feedback to others.

The course runs for a day and a half and requires four hours

of volunteering, employing the skills learned on the course,

to gain their programme certificate. 500 students, so far, have

completed the course.

Quick Hockey was added to the Hockey Ireland repertoire.

It was launched last Autumn, motivated by a survey with

active players who were looking for a more informal format

to the game

It brings an introductory form of the game that uses a bigger

and lighter ball and simplified rules. As such, it requires less

technical skills to get started in the sport.

If your school would like to learn more about hockey 
or would like to hear from one of Hockey Ireland’

Regional Development Managers, please get in touch.
Contact details can be found on www.hockey.ie.
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This report is focusing on two particular sessions of the symposium. They stand out because they both are challenges to current policy
and official thinking on assessment, reporting and junior cycle reform.

Craig McHugh spoke on behalf of second level students – those with most to gain from the proposals. He impressed his audience by his
honesty and directness, much as his predecessor, Mark Caffrey, did at last year’s symposium.  He drew on his experience in drama and
debating to give a speech that was sizzling with energy and ability. [See page 12 and the feature Listen Up!]

The pages that follow are devoted to the session managed by the three wise men of NCCA, John Hammond, John Halbert and Norman
Emerson, but are notable for the way in which they involved the symposium delegates. The Leader has always pressed for more
interaction, discussion and participation in NAPD events. Of course, there’s never enough time, and Norman had to call the groups to
order, so that the presentation could continue, but, given that the theme was assessment and reporting, it was an extremely valuable
exercise – to balance the expertise of NCCA, borne out of their specialisation and their research into other education systems, with the
varied and thoughtful contributions from a wide range of practitioners. We need more sessions like this!

40 NAPD Leader

Experts Inform and Leaders
Speak Out at NAPD Symposium

Derek West introduces some initial reports from the Curriculum Symposium

Rachel Collier (YSI), Michael McCann, Shay Bannon, Catherine Moynihan (JMB), Ferdia Kelly (JMB), Jean Ward (NAPD Executive)

The ninth NAPD Symposium, held on April 28 after an earlier deferral, amounted to a powerful statement about the urgent need for
curricular eform, in the words of the title, ‘with the resources to support it and the leadership to implement it’. 

A distinguished line-up of speakers gave an in-depth briefing on current initiatives and progress to date. Breda Naughton, substituting
for Minister O’Sullivan, outlined the Department’s thinking. Dr. Pádraig Kirk, Director of CPD, Junior Cycle for Teachers Team for teachers
gave a minutely detailed account of the in-service and training supports that are already in place, in spite of the unions’ embargo on
attendance by their members. Aidan Farrell, CEO of the State Examination Commission, demonstrated that there is a highly organised
and adaptable system in place for the formal assessment of junior cycle students. NAPD members can access the podcasts of these
presentations on the web-site and they will be published in print in due course.

Dr. Pádraig Kirk, Director of CPD,
Junior Cycle for Teachers Support Service

Aidan Farrell, 
CEO of the SEC

Breda Naughton, Principal Officer, 
Curriculum & Assessment Section DES
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and guidelines, setting out different models of
provision in a variety of school settings and we
will be tackling this over the coming months.
But above all when we look at the implications
of Travers Two and outcomes of the recent
talks for the NCCA’s ongoing work, our
attention I must say is drawn to interesting
possibilities in developing the relationship
between assessment and reporting and we’d
like to focus on that. 

ASSESSMENT 
“By way of background let’s remind ourselves what was said in recent
years about what developments in junior cycle assessment should
feature, what they should prioritise, what they should highlight.
Obviously the key message was assessment being there to support the
learning taking place ; also assessment as a vital source of the kind and
the quality of feedback that enables students to become better
learners.

“We said that assessment should be relevant, it should be varied; it
should be fit for purpose so that it assures different aspects and assesses
different aspects of learning. An important point that has emerged in
the discussions is that the nature of assessment activity should enable
teachers to have the facility to talk to other teachers about assessment.
We would like assessment conversations to be much more a part of
daily school life. Over time, all these elements contribute to building
capacity and confidence in the field of assessment among teachers and
in schools. 

“What has A Way Forward said about reporting and its relationship to
assessment? Well in Travers Two there’s certainly an increased
emphasis on reporting and a reduced emphasis on formal certification
of the school-based components of assessment. That is very visible
within the Travers document: more attention being given to reporting
as an area and less attention being given to the formal certification they
mention as school based assessment components. 

“There’s a call within Travers as well for a national approach and
template for reporting, one that would be linked to the standards
expected of students at that stage of schooling. There is an expectation
that reporting should take place at regular intervals from First through
to Third Year. There is an emphasis on reporting, involving discussions
among students, discussions among teachers, discussions with parents
about student work and student progress. So again, that theme - of
discussion around assessment and familiarity with assessment being
important – was emphasised. 

“And it is also been said that the form of reporting should encompass
both ongoing class room assessment and the school-based assessment
components that the NCCA has specified for subjects and for short
courses. 

So the reporting will be encompassing both of those. The related
parallel supports, which will contribute to effective reporting, are now
committed to. So you have subject learning and assessment review
meetings as they are called, (what were termed in previous
documentation as ‘moderation meetings’). 

SUPPORT FOR ASSESSMENT
“The continuing SEC exams and the range of other resources and
supports, under discussion with management bodies, are now
committed to. These link back into ongoing and assessment, too. They
don’t just pertain to the school-based components of assessment. We
think that there is a substantial convergence of purposes and aspects of
assessment and reporting in Travers Two and since then, in the
statements that have emerged. Our sense is that placing an emphasis
on the common ground between assessment and reporting has good
potential for progressing the junior cycle developments and for
genuinely contributing to what we were trying to achieve and what we
are trying to achieve with junior cycle reform in the first place. 

41NAPD Leader

John Hammond made the opening remarks and introduced his
colleagues: “On the day of the Government’s spring statement we
brought, appropriately I think, a Troika of NCCA people to the session
this morning. So I have John Halbert, Director for Curriculum and
Assessment. (he leads up our work in the area of junior cycle
development) and Norman Emerson who is our leader in the area of
assessment. We are going to focus on the area of assessment and
reporting in the junior cycle and The Way Forward (The Travers Two
document, as we tend to call it), now forms the basis of the roll out of
junior cycle reform and change over the coming years. 

John Hammond

“However, we do recognise that taking into account new aspects of the
developments can make you feel a connection with one of the
philosopher Otto Neurath’s well-known thoughts: he said ‘We are like
sailors who have to rebuild their ship on the open sea, without ever
being able to dismount it in dry dock and reconstruct it from its best
parts.’ I think it is a good metaphor of curriculum and assessment
development within the education. You don’t get the opportunity to
take the thing out, look at its component parts, put it back together
again. Everything is in stream and that’s very much in the context of
Travers Two - everything is very much on the move. 

“One of the tasks that we’ve had to undertake is to consider the main
implications of Travers Two for our ongoing work on subjects, short
courses, key skills and other areas of junior cycle development. These
are the main implications, as we see them, for the work of the NCCA
because the terminology in A Way Forward is different in places from
the language used in the original frame work for junior cycle. We are in
the process of reviewing existing published material for consistency of
language-use and emphasis and we are making the necessary changes
to those documents. 

“We are in the process as well of bringing together, locating and linking
curriculum specifications, assessment specifications, examples of
assessment tasks and student work and other support material so that
they are easily accessed and readily available to teachers of English and
other subject teachers. 

“One of the things that emerged in the talks was that people felt that
the support materials related to the developments were fragmented in
terms of the location of different items. We will be prioritising the
continuing development with input from principals and from schools of
a NCCA paper on the cumulative impact and implications of school-
based assessment components and new assessment arrangements.
And, in particular, we will be looking at the impact in the context of
students, the overall impact of the changes on students, on teachers
and on the school as an entity and as an organisation. 

WELL-BEING
You’ll have noticed the increased emphasis on well-being in Travers
Two, which is reflected in a 400-hour time allocation to this as a
curriculum area. The Minister has requested NCCA to generate advice

NAPD Conference: Radisson Blu Hotel, Galway, Thursday 15 - Friday 16 October 2015

The Leader May 2015 Issue 6_Exec Report No.7  March 2008.qxd  22/05/2015  14:44  Page 41



42 NAPD Leader

“In summary, our perspective is that the relationship between
assessment and reporting is one of the really positive things that has
emerged from the talks process between the teacher unions and the
Department. Presumably this means that there was some recognition
on both sides of the importance of building strong links between
assessment and reporting. 

So the question we will be chiefly addressing with you is what ideally
the nature, the purpose, the form and the scale of reporting that links
well into ongoing assessment at junior cycle.”

Norman Emerson took over at this stage, arranging the delegates into
discussion groups [in order to harvest some of your thinking in relation
to the reporting process]. 

Norman Emerson

He asked the delegates to reflect on this particular section from Travers
Two, in terms of their present understanding of reporting:

Schools will document and report to students
and their parents on the students’ progress
and achievement including the outcomes
achieved on the school-based components.
Junior Cycle Reform.

He asked them to take a couple of minutes to think what that means to
them. What two words, three words maybe spring to mind? What
might the future hold for their context in relation to the reporting? So
what would the future be in their context if they had the ability to shape
that - the nature, purpose, form and scope of future of reporting? 

Feedback from Craig McHugh from the Irish Second Level Students
Union: “We asked the question: what is assessment actually for? Is it
about the scope for improvement? Is it the reward and certification or
is it for both? We think there should be greater focus on the progress
for students because this will encourage improvement. And who are we
actually reporting to? Is it the parent or is it the student? Is the whole
idea of just giving a percentage and a little comment enough? You
know if you say ‘Right you got 39%, you’ve failed’, that’s it or ‘You’ve got
39 . This is why and this is how you can improve’. The consensus at this table
was if you give a reason as to why and how they can actually improve
they would be much more motivated to improve and actually retain an
interest in the subject, instead of becoming demotivated for the rest of
the cycle. We also had the idea of video reporting. Does it need to be
just on a piece of paper? Skype, social media, different ways of putting
the actual assessment across might engage people a bit more.”

Norman Emerson summarised the concepts and ideas that came from
around the hall, single words and phrases that would invite deeper
investigation [work for another day]: “scope for improvement”,
“rewards”, “purpose”, “the audience”, “is a percentage enough?”
“should there be a formative aspect to it?”, “the motivation”, “should it
involve students?” “the variety of ways of reporting”. That list went up
on a screen and Norman Emerson commented: “ So quite a significant
range in terms of the future potential for reporting in that.” 

Feedback from Fiona O’Brien, Killarney
Community College: “We were just looking at
the new junior cycle for English curriculum and
traditionally we have always assessed students
on their written component but now there are
the thirteen learning outcomes for the oral, the
written and the aural. I can see already English
teachers with the first year students, re-
imagining and looking at giving presentations,
they had to make PowerPoint, they had to link
in with the ICT and they are getting reporting on and getting assessed
on standing up and speaking and looking then I suppose that
incorporates their key skills. 

“But we are struggling at the moment within schools as to how do we
report that to parents. What does a continuous assessment grade look
like? What does the end of year assessment look like? Is it a percentage?
I suppose when you are looking at the nature, purpose and scope it is
essentially the how, the why, the what. 

“Teachers need a lot of support regarding the philosophy of
assessment. Before something is imposed upon them they have to
understand the Why. Why are we doing this? Why are we changing?
Lots and lots of work is needed in supporting, to get teachers up-skilled
in that before subject specifications change. They have to see why are
we doing this? What is the purpose of it and what is the benefit of
students? It is not new to teachers because they have been doing it in
TY and JCSP and LCA. We have been assessing our students all along
and so therefore it is not a new thing to be doing it. The concern is the
State specification. It’s writing it down and that’s now, I as a teacher am
putting it down there and writing it down saying you know I am the
person giving the grade. But teachers have been doing it for a long time
but I suppose what’s new are the learning outcomes in the oral, the
written and aural that they have to think about and be more innovative
about how they are assessing their students.”

Feedback from Thomas O’Rourke, Teaching Council: In terms of
word association we brain-stormed a number of concepts initially in
response to what we associate with ‘assessment’. ‘Talk’ was,
interestingly, the first word that popped out, ‘talk’. Then ‘time’,
‘feedback’, ‘valuable feedback’, ‘information-sharing’, ‘accessibility’.
‘Language’ was deemed to be critical, as were ‘listening’ and
‘opportunity to respond’. We felt, as a group, that it could be summed
up in three words: ‘Talking about learning’. That should be the primary
purpose of assessment, whether it be written, or in different media
formats, audio visual and so on. It should encourage support and
facilitate conversations; interactions between pupils and teachers;
between pupils and parents; parents and teachers and all three together
at the same time - teachers, parents and pupils. Throughout our
conversation the practical realities intervened: the importance of space
and time to report, space and time for teachers to collaborate, space
and time for teachers to have those conversations with pupils and
parents. 

Pasi Sahlberg would have put down Finland’s journey from bottom of
class in terms of effort and achievement to top of class over forty years
very squarely down to the time for teachers to collaborate
professionally. and I think that is quite a constructive insight. He’d be
the first to say don’t copy the model but I think that this is a
constructive insight. We felt that this vision we were sketching out for
assessments stood in marked contrast to what you see in reports when
teachers are under pressure of time. This is not a criticism but very
often the reports simply have ‘excellent’, ‘nice student’, ‘well behaved’,
and those comments don’t facilitate conversation. So clarifying what
this is all for, the why: It’s talking about learning. 

So we should always come back to our evaluation of assessment in
terms of to what extent does it support conversations. And finally, I
think teachers need to have strategic clarity about how all of this fits
into their work as professionals. We need to get better at making those
conversations explicit and to demonstrate to the system how we are
doing joined-up thinking and how it can all tie together. 
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All of them see reporting as an ongoing practice. All of them
foreground and talked very strongly about the link between reporting
and the kind of teaching the kind of learning and the kind of practice

43NAPD Leader

Feedback from Paula Flynn The School of Education, Trinity College,
Dublin: We talked about the words that jumped out at us:
collaboration, accountability, transparency, the involvement of
students and parents in this process being so critical and important;
opportunities coming from that for engagement with student voice
and parental voice. We were fortunate that at our table we have a
principal and deputy principal from a school which has been using the
JCSP across the entire body of students going for junior cycle. They
were talking about the benefits of the regular reporting and profiling
that is carried on through that. To their minds, really, they are already
there in terms of some of the goals of the new junior cycle reform,
because of this. 

They talked about the fact that, through this regular reporting, there
are great opportunities for regular engagement with students. They are
more comfortable and confident talking to their teachers, they are
more involved in the whole process of looking at their progress, not just
academically, but across the development of social engagement with
their peers and their teachers. 

So we just thought that that was actually quite important to perhaps
look at the JCSP and the success of that. I thought it was interesting
that they have been using this, not just with students who would have
been typically involved in JCSP, or for whom the JCSP was originally put
together, but across the entire student body. Perhaps there is
something that could be learnt from that moving forward towards
junior cycle reform.

Summarising Norman Emerson commented that it was very important
that, as we look to develop our ideas in relation to reporting, that we
bear in mind that there is a lot of very effective and successful practices
already taking place in this area and we need to look to build upon that.
He then handed over to John Halbert.

He explained that NCCA had decided to look at some other countries,
“initially just to see if our sort of preliminary ideas of finding residences
elsewhere.

“We looked at the experience of Canada, British Columbia and Ontario.
We focussed a little bit on Australia and a lot on the kind of practice
they are developing in New Zealand. Closer to home we had a look at
what they are doing in Scotland and in Northern Ireland. I suppose
what is really interesting about what we have learned there is the level
of commonality, not in the detail of practice, but certainly in the main
principles that they use in reporting. When we come back from New
Zealand and Queensland we will be able to give a much more
comprehensive report. 

But what are they doing and what are they prioritising? All of them
have these characteristics to a greater or lesser extent in common.

that goes on in the everyday class setting. So
that link is very explicitly made. It is in
recognition of the fact, we have always talked
about assessment shaping the kind of learning,
but this takes it another logical step. That the
kind of reporting you do is both influenced by
the kind of learning that takes place but it also
the kind of reporting that you are expected to
do, influences the kind of learning that you
expect to take place. 

The key role of partnership, partnership between parents and students
and teachers. The key partners in the learning process are reflected in
the kinds of activities that take place around reporting. So it is not
something that you do and send out and take it or leave it. The self-
aware learner has a role to play in commenting, at either end of the
process, both as the report is generated and, on the other side, as the
report is encountered at home. And when the discussion takes place
the student is also involved in that discussion. 

So, as well as grades and marks, the formative comment is a key feature
in all of them. Going beyond the prescribed learning, it includes the
wider achievement of students in all aspects of learning. 

John mentioned allowing for comparison against National standards: it
is not just a random school report. For example, in Ireland, NCCA has
well-established standards in learning across the curriculum, across all
subjects and short courses, and that would be the standard that would
be applied in our case. We recognise the special needs with regards to
learning and so the report recognises the special needs in the context of
reporting as well. The critical centrality of teacher judgment is
absolutely central to the professional role of the teachers to make
judgments on learning and reports are explicit about that. The support
that is provided to enable teachers, it is not just dropped in their laps -
it must be manageable. All of the jurisdictions that we looked at focus
on manageability. We hear a lot about the bureaucratisation of
teaching and the bureaucratisation of schools. You know about the
loads that are placed on an ever-dwindling staff, be they clerical
administrative staff or teaching staff. 

The international trends are a little less clear on the mandates that it be
manageable se but not all. There isn’t unanimity on this. Someone
mentioned accessibility of language. It isn’t highlighted in all of them.

The report card is not the only means of communication; what is crucial
is that there is an ongoing back and forth with parents and students.
Funnily these countries don’t have a big emphasis on technology. Some
of them do, but it isn’t a key thing. Maybe they take it for granted, I
don’t know, but it isn’t something that features in all of them. 

Regarding a national template customised for the local need, the
Minister has asked the NCCA to provide a national template. There is
mixed practice in relation to the rigid applicability of national templates
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John Halbert

One really interesting feature that does come up in a good few of these
countries is ‘student comment’. Your report goes out and there is a
space for the student comment for her learning in English. For those of
you who have been fortunate enough to sit in pupil, teacher, parent
conversations as I did with my kids in school, it is a fascinating
experience, because you very soon realise, in most cases, that you are
redundant, because the conversation starts between the student and
the teacher and you are just sitting, looking at the fun. 

If you look at the kinds of things you were saying and the experience we
have seen in other countries, there is a lot of commonality here. So that
is reassuring for us, a broad range of learning being recognised. The
audience being crucial, the report having to include a formative
comment, the engagement of students - all of these things are things
that other people have twigged on to and are using in their systems.

So we want to give you an insight into what we are distilling from what
we’ve learned and what we hope (based on what you are telling us) we
will distil even further as the key features of any successful reporting
process.

At this stage John handed back to Norman Emerson.

“We have done a bit of collation work in relation to key features and we
have put them under three headings: 

might go about it; and to consider what other
supports would be required from national
agencies in terms of supporting these three. 

Feedback from one [unknown] delegate: Of
course showing the student progress and
achievement is very important to highlight and
help the student know where they are at, but I
don’t think that will have much benefit unless
you give them a sort of a strategy as to where
to move on from there. So what can they do?
Say they achieve a Merit: what can they do to achieve the Distinction
after that? Just saying to them that they are right, or they are wrong, or
they’ve improved so much over the last few months, isn’t enough to
equip them into further development. So certainly talking about the
next steps that they can take is important. 

Barry O’Callaghan and Éanna Ó Brádaigh, Education Director Apple Ireland

So effective feedback is something that takes forward the learning.

Feedback from Barry O’Callaghan: At times there can be nothing
more boring than talking about assessment all day long and the idea
that everything has to be digitised and measured and scored. There are
many, many valuable things that happen within the person’s
development that can never ever be measured and I think we should
just be wary that, when we start thinking about reporting, we don’t go
into areas that we should tread carefully about. 

A second issue was when should reporting take place? If it comes at the
end of a cycle, or at the end of year, then it’s too late. Perhaps an
effective assessment-for-learning process, throughout the year, will be
based on the evidence there in the copy books or in the essays.

In the middle column there, where under Personal Development you
include information on the development of key skills. There is an
understanding that, at the very heart of junior cycle, are the key skills
and not the subjects. The subjects will come next but the formation
across the key skills is the important thing. So we’d have some concerns
that the words ‘include information’ on the key skills goes in there. So I
think we have to be careful what language we use particularly in
relation to the word ‘including’ and the location of key skills. 

In response Norman Emerson cautioned against the perceived need to
capture (If it moves, record it! )and record everything. That runs the
risk of becoming a sort of treadmill that detracts from learning and
teaching. 

Reporting and giving feedback on an informal basis can link with the
more formal reporting. I think would be very important. It can be done
in ways which don’t require you to write it down and evidence can be
gathered in informal ways as well. I think that is an important message
that we will capture too. 

John Hammond drew the session to a close. He told delegates that
NCCA was using this forum and others to set the scene for us and that
they were already beginning to identify certain issues. So one was the
notion of a national template, whether or not there ought to be one,

Key features of successful 
reporting: 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

   
 

 

We are keen that the advice we provide should be based on something
which is proportionate and sustainable, doesn’t add significantly to
work load, doesn’t become a bureaucratic nightmare in relation to
practice in classrooms. It is something which is closely linked to learning
and teaching and doesn’t detract from that. It enables personal
development and supports learning and assessment. 

He then invited delegates to choose one of the three areas and to
identify what needs to be developed further and to suggest how one
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and what kind of template it ought to be and, more critically, the extent
to which there is local flexibility for adapting the kind of template that
might be produced and the advantages that are inherent in that. They
had also realised some of the risks that are inherent in that and the
manner in which you emphasise and de-emphasise certain things. If the
flexibility is too great then the danger that may well arise is that they
emphasise very critical learning to be replaced by something that is
much more functional.

“That’s an issue we are going to have to deal with in generating our
advice on a national template. Reporting currently exists in all forms, in
all of your schools and all the schools you know. Change will be gradual

and it’s how to make that change, that gradual
change effective. It has to be gradual to cater
for different schools and where they are in their
continuum of reporting. Some schools do a
really good job on reporting in a very effective
way and have that interaction with parents and
in some cases with students. Others are at the
other end of that continuum, where the
reporting is quite functional and cursory, very
much at end of cycle and a one-way
transmission – it goes out and that’s regarded as the reporting
responsibility completed. 

Emma Dineen,
President of the INTO 

Joanna Siewierska 
(Education Officer for ISSU) 

Ciara O’Donnell (PDST), Brendan McCabe (IPPN), Paddy Boyle, 
Máire Ní Bhróithe (LMETB), Tomás Ó Ruairc (Teaching Council)

So that continuum exists and we have to provide a template that picks
people at whatever point they are on that and allows them to progress.
That’s going to be a challenge for us, as well as accommodating the
phased introduction of junior cycle reform. There will have to be a
gradual shift in reporting emphasis. And I suppose the final issue: is the
same kind of report to be used in first year, second year and third year? 

We talked earlier about the critical nature of audience. Audience is
time-bound as well and people’s expectations as an audience change.
We have very good practice at primary and we are looking to make that
transition into post-primary as clear as possible and yet to maintain a
connection with the kind of reporting that is done at primary. 

But does that reporting change as you progress into junior cycle, so that
the third year report looks quite different from the first year report? Or
should it look the same? These are ssues that we are going to have to
deal with in time, in generating our thinking. 

We launched an assessment tool kit last week and one of the aspects of
the tool kit is students reflecting on their learning. We have provided
some tools for teachers to use in order to help students reflect on their
learning. We have the What? So What? Now What? loop. So what did
you learn about reporting? So what? What is the significance of it? And
now what? What do I do next? 

Anthony Doogan (JCT), Paddy Flood (JCT), Betty McLoughlin (IGC), Pat O’Mahony (ETBI), Pádraig Kirk (JCT)

Finn Ó Murchú, DES Inspectorate
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While we are left to despair about the stance of the teacher
unions in relation to junior cycle reform we cannot also
ignore the failure on the official site to articulate the why of

the reform.

The unions in supplying us with soundbites and things they are prepared
to go along with, have manifestly failed to articulate a coherent vision for
the professional teacher. When we walk into a classroom in 2025, what
will they have us see? Desks in rows, teachers telling and students
listening, still learning essays of by heart? Inter Cert mark 3 finally
reinstated?

Depressingly, on the other side, those charged with leading the reform
have failed to clearly and consistently describe why our centuries’ old
production-line model of schooling is outdated, irrelevant to our
country’s future and why we need urgently to change it – and how.

Remember Pasi Salsberg in Finnish Lessons? – “children will learn more and
more of what we used to learn in school out of school, through media, the
internet and from different social networks to which they belong. This will lead
to a situation in which an increasing number of students will find teaching in

The Leader ReaderThe Leader Reader

school irrelevant because they have already learnt what is meaning of
meaningful for them elsewhere”.

The world in 2025 is certain to be a very different place than now. Does
anyone really think young people will be willing to put up with what’s
on offer today? Come to school every day? Attend every class? To get
some idea of what they’re already thinking today, search for “I am
genius” on YouTube; your four minutes will be well spent.

Today, we find ourselves trapped in an unenlightened cul de sac,
squabbling about what will happen if the mammy meets the teacher in
the chipper after Johnny gets a bad mark in Geography. Instead we
should be thinking about building an intelligent system of schooling
that will prepare young people to thrive in a world which will be
unrecognisable from the one we grew up in and one which faces
challenges and problems never before encountered.

This book, then, by Guy Claxton and Bill Lucas is very timely. Many
people know there is something wrong with our schooling system but
don’t have the language to describe it, nor perhaps the knowledge of
what needs to change, never mind knowing how to go about initiating
the change.

I strongly recommend that anybody with an interest in education from
Minister to humble learner, but particularly teachers and parents, read
this book (and then pass it on). An adventurous Principal/Deputy
might even spend a few bob and buy a copy for staff to read over the
summer (it’s an easy read) and then organise a workshop (title
suggestion: “Now that we know what’s wrong, how will we in our
school begin to change it”) upon return in September. And while
you’re at it, put it in the hands of your students and find out what they
think (maybe invite representatives to the workshop? Could they come
up with their version of “I am Genius? Would the staff like to hear it?
Why not?).

This book rightly views parents as key allies in the struggle for
education reform. So, Principals, put this book in the hands of your
Parents’ Council and Board of Management and ask them to reflect
with the staff on the changes that can happen, in the first instance, in
your school, and hopefully later system wide.

The book advocates engagement between parents and the school not
to complain about uniforms and lunch breaks but about the changes
around effective learning that need to happen. Irish parents have
traditionally been happy to hand over their children to the school and
let those who knew best take it from there. Irish schools have tended
to want parents at arm’s length and I’m not sure this has served

Barry O’Callaghan is the reviewer in this issue. He looks at two new books from the UK. Barry is a former
principal of the Senior College, Dún Laoghaire.  He chairs NAPD’s Leading 4 Learning Advisory Group and

also works in schools exploring issues and developing school policies around Learning and Teaching.
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anybody, least of all our young, particularly well. Character formation,
the nurturing of skills, dispositions and the building of knowledge and
understanding are for both school and home - working together.

Interestingly, the authors don’t mention parents engaging with the
unions. Maybe that’s not a UK issue? Now, what a change that would
be if informed parents refused to accept either “trust us, we know
best” or “you’ll not be getting any more productivity from us” and
instead demanded future schools that really placed service to learners
ahead of all others’ needs. We have an outdated school calendar based
on an agricultural cycle and a teacher contact that belongs to times
past. If they know what’s best for our young people’s futures, what can
stop them from acting otherwise?

The book provides lots of ideas on what our children really need to
learn. You won’t find yourself agreeing with everything (I didn’t) but
that’s not the point. It’s written to provoke, to challenge, to make you
think about your own beliefs about schooling; in short, it’s intended
to invite you outside your box for some serious (and brave) reflection.

I sense the frustration of the authors (perhaps their motivation in
writing the book?) who have been around the education block more
than a few times, who have written ad nauseam about what’s wrong
and what needs to happen and yet who have witnessed only pockets
of change (which they detail and rightly celebrate in chapter 5 –
“Reasons to be cheerful”). We, in Ireland, have examples of such
schools but, as in the UK, the question is scalability. Our challenge then:
how do we make the excellent practices of the few become the
practices of the many?

For a wider and richer analysis of the issues it might be worthwhile to
also read “What’s The Point of School” by Guy Claxton, 2008. In many
ways, this book distils the essence of this earlier book but then,
importantly, moves past the rhetorical to explore the actions required
to make effect reform.

Oh, and who’s Ruby? A fictitious character who is your average student
in your average class, in your average school, who’s quite bright but
mostly bored (by teachers who are themselves bored by the lack of
challenge and professional development) but whose experiences (and
future) could dramatically change, but only if we make the changes
first. Any Rubys in your school?

At less than €10 this is a must read. Buy it and pass it on.

See www.educatingruby.org for details of the campaign behind the
book

See http://www.redesigningschooling.org.uk/ and
http://www.greateducationdebate.org.uk/about/ for two
interesting UK change advocacy forums

Title Leadership Dialogues

Author John West Burnham & Dave Harris

Publisher Crown House

Year 2015

ISBN 978-184590906-2

I first met John West Burnham through his involvement with LDS and
was immediately taken by his breath of knowledge of schooling and
education. Soon after becoming Principal I invited John to conduct
two workshops over a number of months for our staff. While I thought
he was superb, staff members were less convinced that his take on
education was all that relevant for them. One teacher summarised:
“we don’t want a helicopter view of education; we need ideas to take
into our classrooms”.

Sheepishly, I contacted John to tell him this to tell him that there would
not be a third invite to Dún Laoghaire. He wasn’t remotely upset. “I
know exactly what they’re saying - they want people like Mike Hughes
and Paul Ginnis”.

So off I went in search of Mike, who agreed to come across and begin
to work with our staff the following September. Unfortunately Mike
had to cancel and then I soon became swamped in the daily duties of
the school - managing the minutiae and the demands of the present
moment. While we made some progress, teaching and learning quietly
slipped down the agenda. It was only when I retired and had time to
explore issues around leading learning that NAPD managed to get
Mike and Paul to work in Ireland.

And so, while it took some years, John did us some service.

The Principal’s lot then: getting bogged down in the urgent and not
having enough time for the important. Which are we? Fire-fighters or
air-traffic controllers? Some would describe the inadequacy felt in even
beginning to think about becoming strategic leaders and leaders of
learning.

If ever there was a book to help address this, then here it is. Given that
it provides a way to create dialogue across a number of leadership
issues, it is impossible to fairly review it at this time. That task will fall
to someone in a year or two’s time after working through the exercises
(reviews to Derek West in 2017, please). I have little doubt that when
they do they will give this book their strongest recommendation.

The book provides a methodology to explore 40 themes under a range
of headings which include effective leadership, thinking strategically,
leading innovation and change, leading teaching and learning, leading
and managing resources, leading people, collaboration and engaging
with students, parents and community.

Each theme can then be explored by the school’s leadership team
within the clear, structured methodology provided. Material on each
theme is provided on an accompanying CD, to be printed off and
issued in advance of discussions. Most of the material is generic but
you could easily tweak it to meet the school’s context. The authors
suggest different ways of using the book, such as setting aside half of
every meeting to cover a particular theme or to dedicate one meeting
per month to a theme. Themes can be chosen in any sequence and at
any time to meet the needs of the school.

This book is about creating dialogues (remember Mike Hughes’s take
on CPD to mean creating professional dialogue) among the leadership
team in order to address the important things in the school’s
development. I recently mentioned to a current Deputy that I was
reviewing this book and she asked for a quick look. Two weeks later,
she doggedly resisted returning it.

I strongly recommend this book. Knowing John West Burnham and
what he stands for, I have no doubt that this book will be a significant
resource for Irish Principals and Deputies in their roles as school
leaders.

Before the end of this school year, I suggest you treat yourself to a copy
and begin using it from next September. At around €30, it might just
be the best buy of your career.
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The school was inspected again in May this year and judged to be
outstanding for the third time. The research documented the journey
towards a culture of opportunity, noting key dispositions that increased
capacity for professional learning, thereby transforming learning for all
children. 

Each one is underpinned by a strong value system of teaching without
ability labelling, where all children (and adults) have the opportunity to
surprise themselves and others through self-regulated challenge. This
creative, happy and inclusive school offers an alternative approach to
school improvement. 

1. Empathy –
NOT fear, defensiveness or blame

This involves seeing the world through the child’s eyes to grasp their
understanding and thinking to help them learn. 

In providing leadership with empathy, we enable the transformation of
relationships. Crucially, this means that children, teachers and parents
know that they are listened to and taken seriously. 

Empathy operates both in teachers’ relationships with children and with
each other. It also involves staff providing mutual support for one
another, since the other dispositions are strengthened if members of a
staff group reinforce each other. Mutual supportiveness creates an
environment in which nobody is embarrassed about asking questions or
admitting that they do not have all the answers. This builds an ambitious
culture of professional learning. 

Where children know that they can take risks without ridicule, it becomes
possible to engage in challenging tasks with optimism. 

Wroxham’s children are not placed in ability groups, but are trusted to
make wise choices about how much challenge they are ready for within
a range of tasks. This pedagogy has enabled a culture of intrinsic
motivation and self-challenge to develop. 

This climate has had an impact on mathematics attainment. The children
are encouraged to approach problem solving with a ‘can do’ mindset.

This builds self belief and confidence which encourages them to practise
their skills in a variety of contexts, thereby deepening their understanding
and enhancing their attainment. 

Further information
www.wroxhamtla.org.uk
alison.peacock@thewroxham.net

2. Generosity –
NOT deficit thinking or desire for uniformity

This leadership disposition reflects a generous view of everybody’s future
and trust in their capacity to learn. 

There is an expectation that learning is a lifelong process and that all
members of the school community will be able to contribute if they are
understood. This includes open acceptance of everybody so that
collective responsibility is accepted for finding ways forward when
problems arise, rather than complaining or blaming when individuals
encounter stumbling blocks or barriers to their learning. 

It is the human face of persistence – never giving up on people and always
taking responsibility to keep searching for ways to create better
conditions for learning. 

It means a willingness to suspend judgement, to give the other the
benefit of the doubt, to be ready to expand the boundaries of the
collective to make it possible for everybody to be included. 

Within a generous learning environment, every child has an opportunity
to surprise themselves, their peers and their teachers through an open-
ended approach to assessment and engagement with the curriculum. 

Although many children at The Wroxham School have additional needs
it is unusual for visitors to identify these youngsters at a glance. Genuine
inclusion enables children to engage in learning without being labelled
and without feeling marginalised.

At our summer concert, a Year 5 child who has recently joined us from
a primary school for children with moderate learning difficulties played
Chopsticks on the piano for a packed audience. His elder brother, now in

Seven habits of
highly effective heads

This article [reprinted from the ESHA Magazine, February 2015, and with kind permission of the author] describes
the seven key dispositions for leadership that were uncovered in a research study about The Wroxham School
published last year in Creating Learning Without Limits. This approach enabled the school’s leadership team to
transform it from `special measures’ to ̀outstanding’ within three years. 

By Alison Peacock
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Year 10, joined him in duet on the stage. Winston’s achievement was
warmly celebrated by the entire community. 

At the same concert, Layla, who has just been accepted at the Royal
College of Music, played the violin expertly, accompanied by her mother,
a professional musician. 

The point is that within a generous learning environment, the important
factor is trying one’s best and having opportunities to challenge oneself,
rather than performing within a set of fixed expectations and targets.
Both children challenged themselves, both children felt proud and both
experienced the warmth and acknowledgement of their learning from
the audience. 

3. Emotional Stability –
NOT fear of failure or fear of trying new things

Leadership that builds and enables emotional stability in staff and
children exploits opportunities to make transformative choices. All
teachers need to be able to trust their own professional judgement and
act accordingly. 

In an emotionally stable environment, teachers are able to plan, teach
and assess in a manner that makes sense to them, rather than having to
comply with what the group is doing. This generates the strength to resist
popular notions of ability and nurtures the capacity to take risks and to
resist practices that create limits.

Emotional stability is the readiness to challenge and to be challenged, to
stay close to the vision and not be knocked off course by political
pressure or a fear of failure.

When the Ofsted phone call came during Sats week this year, colleagues
planned for the next two days as normal. The exception to this was in
Year Six where, in addition to sitting tests, the children were now also
going to be observed during English lessons. The teacher’s inspired
response was to plan writing lessons where the children recalled the
experience of sitting in the hall waiting to begin a test. They worked with
learning partners, collected vocabulary and structured a short piece of
descriptive writing. This was not a ‘safe’ pre-tested lesson but a response
to the collective Year 6 experience, which resulted in writing of the
highest quality. In an emotionally stable environment staff and children
are able to take the risks that enable outstanding teaching and learning
to become the norm.

4. Inventiveness –
NOT compliance with imposed models and materials

Inventiveness encourages creativity and inspires people to imagine
something new. 

Abandoning ability grouping and labels requires inventiveness to create
new ways of thinking about children, and new practices to enable
everybody’s learning to flourish. 

Designing a curriculum for all means creating a learning environment in
which there is a sense that almost anything can be achieved. 

At The Wroxham School, outdoor learning and Forest School activities
are provided for all children. 

Additionally, the school has recently built a Celtic roundhouse on the
school field. This provides an evocative space for storytelling and history. 

Other examples of inventiveness include a double-decker bus-library, a
wooden camel with traditional camel seat for reading tales of the Arabian
nights, and an outdoor music garden made from junk metal, including a
kitchen sink. 

School leadership that makes the art of the possible feel constantly within
reach requires the kind of confidence and creativity that comes when a
community works together in genuine partnership, where self belief can
flourish.

5. Openness –
NOT belief that there is one right way or that
outcomes are predictable

If teachers’ perceptions of children’s capabilities assume open-endedness,
then there are no presumed limits. 

The willingness to embrace openness about curriculum experience and
opportunities for learning means that teachers are able to avoid
unwittingly creating limits through a rigid interpretation of curriculum
and of opportunity to learn. 

Openness reflects the belief that the future is in the making in the
present. Everything teachers do every day either increases or restricts
opportunities for learning. The importance of openness permeates the
school and enables children to flourish in a manner that would be unlikely
if they were subject to rigid sets of expectations. Children with additional
needs make excellent progress at Wroxham knowing that they are valued
for being themselves and that every success will be noted with optimism.

6. Persistence –
NOT settling for easy answers or rejecting complexity

Persistence is needed to avoid giving up on people or practices. It means
holding onto the view that there is always more that can be done to free
children to learn; the belief that, however challenging a situation, change
is always possible. 

It is needed for teachers to transform learning capacity in the face of
constant challenge.

Persistence includes personal qualities of courage and humility, knowing
that we do not have all the answers, that transforming learning capacity
will be a struggle, but that commitment will eventually pay off.

At The Wroxham School, this persistence has meant that the school has
continued to seek opportunities to widen the debate, believing that an
alternative approach to school improvement is possible at a system level.
In 2011, it achieved teaching school status and has since established a
transformative learning alliance working in partnership with more than
50 local schools.

7. Questioning and Humility –
NOT reliance on certainties or ready-made solutions

This is probably the most important of the seven. A restless, questioning
mindset is fundamental if we are to challenge the status quo and enable
new thinking that will free children’s capacity to learn and teachers’
capacity to teach. 

As school leaders, teachers and parents, we need to ask ourselves: ‘Does
it have to be like this? Could I do this differently?’ 

And we need the knowledge, confidence and passion to ask the question,
‘Is there a better way for this child?’

References
Swann, M; Peacock, A; Hart, S; Drummond, MJ (2012) 
Creating Learning without Limits, Open University Press

Dame Alison Peacock is co-author
of Creating Learning without
Limits. In 2003, she was appointed
Head at the Wroxham School in
Hertfordshire, a primary school
which was then in ‘special
measures’. Within two years the
school was rated as ‘outstanding’
by Ofsted. In 2011 the school was
included in the Department of
Education’s Teaching School
Initiative, and currently provides a
wide programme of continual
professional development for
teachers and school leaders. 
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In the last issue of Leader we asked what makes a great school, and we advanced four possible models from 
schools as far apart as Derby and Sydney, starting with Afric McGlinchey’s view of Kinsale Community School, 
which has distinguished itself again and again in a whole range of Science contests. I wanted to know more about what makes
some schools so powerful in the sciences, so I called to the Community School in Carrick-on-Shannon and to Synge Street CBS,
the winner of this year’s NAPD Prize for the Best School Overall, presented at the BT Young Scientist last January. 

50 NAPD Leader
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Ididn’t visit the labs in Synge St. I didn’t meet
any students or teachers, but everywhere I
turned, in my brief visit there, were

haunting hints that this was a serious hub of
science learning. It started in the reception
area, as I waited for Principal, Michael
Minnock: prominent on the noticeboard was
notification about the 2016 Young Scientist
competition entries, tho’ this was only mid-
April.

Shortly afterwards, Michael Minnock
introduced me to a past pupil, Seán, who was
paying a courtesy visit to the school. Like
many of his fellow-pupils who’d gone on to
third level, he had benefitted materially from
the Con Creedon Trust, which utilises a 
€1 Million gift to the school from a former
student (a successful property developer) and
which provides grant-aid to ex-Synge St.
students, at post-second-level, for the
duration of their studies. This scheme has
been of enormous benefit to the school and
its students and has been a major factor in
motivating them to pursue further study, not
just in science, but as part of a general policy,
pursued by Michael Minnock over the past
ten years, in ‘raising the bar’, heightening
expectations and widening opportunities for
the boys at the school. Seán was drawn back
to his old school, as have many of his fellows,
and they have always been encouraged to
contribute, not just materially, but in terms of
time and talent.

Science students have been prominent among
the beneficiaries of the Creedon Trust. The
multiple distinctions achieved by boys from
‘Synger’ in science contests have raised the
interest and the commitment to the sciences.
But there’s more – being the recipient of
assistance from the Creedon Trust almost
inevitably involves membership of the
school’s PPU. It’s an active organisation –
loyalty to the alma mater is strong and has
served the cause of science in a particular way.
In the last Christmas holidays, as Michael
Minnock told me, while this year’s Young
Scientist hopefuls were making their final
preparations in the chilly physics lab of the
unheated school, they were joined by twenty
former Synge St. competitors [not just from
Dublin, but as far away as Cork] who
mentored, coached, advised and assisted
them in maximising the quality of their
projects.  It would be hard to find a better
example of a shared learning experience, or of
such a positive contribution of a PPU.

IS THERE A MAGIC FORMULA
TO SCIENCE SUCCESS?

Then there was the book, Never a Dull Day, a
recently-published celebration of 150 years of
CBS Synge Street, which went far beyond the
reminiscences of the lads who had gone on to
higher things: there was a recurrent theme of
success in the sciences and, at the heart of that
theme, was one person: the ‘legendary’ Jim
Cooke, past-pupil, teacher of Science, Physics,
Maths and Applied Maths at the school from
1971 to 2009. Although now retired, he still
maintains an interest and a presence in the
school, like a benign spirit hovering over the
sciences and the academic excellence. One of
the contributors to the book, Conor O’Shea
[class of ‘87], remembers Jim Cooke as ‘short
in stature but a giant of physics’. He found him
to be ‘a committed teacher with a genuine
respect and interest in the development and
well-being of the young people he worked
with’ and, according to Michael Minnock, he
worked with them winter and summer, in-
term and out-of-term [he took only the last
two weeks of August off for holidays]. We
have talked before on these pages of the
‘Champion Teacher’ and while we want to
encourage independent learning, student
initiative and self-direction as far as possible,
there is little doubt that the dedicated
teacher, with a genuine love of the subjects
they teach, can impart the enthusiasm and the
motivation to young people that sets them on

a road to discovery and achievement. Such a
man was Jim Cooke – averse to the glare of
publicity [it was hard to run to earth a
photograph of him!] but proud to list, as he
does in Never a Dull Day, the long catalogue of
science successes by the boys of Synge Street.

Synge Street is one of a handful of remaining
inner-city schools, engaged in a constant
struggle for resources and survival and yet
possessing vital assets in terms of the human
resources –the students, the principal [we’ll
return to Michael Minnock] the dedicated
teachers, the philanthropist, the staunch
supporters in the PPU – which have lifted the

The stained glass over the entrance: Synge Street CBS

Jim Cooke
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Padraig McGovern

Visual representation of the opening of
Beethoven’s Fifth Symphony and of the song of

the Wood Wren Niewel Tsumbu

school to a mighty impressive level of
excellence.

Earlier, I had visited  Carrick-on-Shannon
Community School, a modern, well-
resourced, co-educational school in a
relatively prosperous town. The factors
governing the school’s science success are
more conventional: science is taught as a core
subject through junior cycle; there’s a
transition year with time and space for a
deeper involvement in a whole range of
project works, including those in science;
there are well-equipped labs and a cohort of
capable, supportive science teachers. The
school, under its Principal Adrian Jackson,
encourages participation in the Sligo Science
Fest and the Young Scientist,  and the whole,
community – from the Board of Management
to the First Years – is made fully aware of the
successes and joins in the celebrations. 

What made my late February visit to Leitrim
unique was that I got to meet two Young
Scientists and had a first-hand opportunity to
discover their learning experiences. Chloe
Daniel and Patrick Sweeney were part of a trio
of TY students [the third member, Annette
Moran, was off on a job placement with the
Gardaí on the day I called to the school], who
had developed a fascinating project that
linked birdsong and the migration – of people
as well as birds. They had found resonances
between the music of parts of Africa and of
Ireland, between Beethoven’s Fifth Symphony
and the call of the Wood Wren.

As they outlined the work they had done over
the preceding three years I was deeply
impressed by their confidence and their
articulation. What had started as a second-year
project for the Sligo Science Fest had grown
through an initial junior entry in the Young
Scientist in Third Year and had been presented
in a more extensive and detailed version in
Fourth Year. They were hardly inside the doors
of the Community School than they had an
initial hypothesis about birdsong that they
wanted to put to the test.  They went online,
they consulted scientists in England and Canada
about the viability of the hypothesis; they
started a web-site; they built a bird-house to
attract the birds and to enable recordings of the
music.  Here were three young students,
working in their spare time and with their
teacher, Mrs Jackie Walsh, who became totally
absorbed in their researches. They reached out
to the Leitrim Arts Office and, with the help of
Arts Officer, Philip Delamere, and two
musicians – Uileann Piper, Padraig McGovern,
and Congolese singer,  Niewel Tsumbu –
explored by playing together and composing
together, some of the links between the
birdsong and their two musical worlds.  

Chloe and Patrick, between them, can play
quite a few woodwind instruments. They
expanded their study to the Galapagos Islands
and composed music, drawing on the
inspiration of the birdsong they found there
in the course of their researches. 

The competitions they entered were hugely

influential. The work itself can become
absorbing and challenging in itself; the
competition generates its own frisson, with the
excitement of the big event, the widening
contacts with like-minded peers, the suspense
of the award ceremony. The level of
commitment and engagement seems to reach
far beyond the norms of the school
curriculum. It involves a totally different
calibre of learning, intellectual maturity and
independence, rigour and self-direction. What
a pity that this kind of experience is not
available to all students, as an integral part of
their educational experience.

What the BT Young Scientist demands, more
than anything, is that the participants have to
justify their work. Patrick described how their
three days at the RDS in Dublin involved
intense interrogation by a series of judges.
What started as a trickle [1 judge on
Wednesday, 2 on the Thursday] turned to an
avalanche on the Friday as the final
judgements approached and interest in their
work intensified. They were grilled, between
nine in the morning and three in the
afternoon, by no fewer than 20 judges on the
Friday. ‘They were trying to catch us out,’
Patrick explains, but the trio keep calm, kept
friendly and, between their innate knowledge
of their work and the repetition of their
findings, they were able to ‘carry it off’ –
winning a research award and coming second
in their category. They were, at the end, ‘tired
but not stressed!’

High achievement reaps big rewards – a cash
prize, an all-expenses-paid week at UCD
exploring the business implications of their
findings, and a lot of acclaim back at home
base in Carrick-on-Shannon. It’s small wonder
that Patrick, Chloe and Annette are veering
towards the STEM subjects for their Senior
Cycle and beyond.

There is little doubt that the kind of quality
learning exemplified here is going on in many
schools around the country. The irony is that
an extra-curricular competition is leading the
way with what should be part of curriculum
reform. The classroom has to become a place
of genuine enquiry and innovation, where a
hypothesis is tried and tested with tenacious
determination; where the wisdom of the
teacher is there to assist and inspire and lead
by example. The models of good practice are
there, we just need to allow more of them, like
Synge St. and Carrick, see the light of day.

Annette Doran, Patrick Sweeney and Chloe Daniel –
super scientists from Carrick-on-Shannon
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Valerie McCormick is Vice-Chairperson of NAPD-R, the retired section
of the national association. She writes here of an issue, pensions, which
is relevant to both active and superannuated school leaders. As she
says, ‘You sit up and listen up!’

COMMENT

Ihave an admission to make. When elder well-meaning
colleagues were giving us young, carefree teachers prudent
advice on pensions, AVCs, Notional Service and so on, my eyes

glazed over...and so dear reader, head off to the other pages of’
Leader to find interesting, relevant articles… but come back to me
before long. Those years flashed by and before you know it, you
now find your eyes wide open, and you sit up and listen up!

NAPD-R offers financial advice to prospective retirees at an
annual seminar where Dept. Of Education officials and financial
experts address the meeting and answer individual queries and
concerns. What I aim to do here is make you aware of a new
organisation, The Alliance of Retired Public Servants, and its
current campaign to reverse pension cuts and discriminatory
practices.

Each year of your working life you contribute to your pension,
safe in the knowledge that the terms and conditions have been
agreed on your behalf between Public Service Employers and the
Irish Congress of Trade Unions. No such certainty exists for your
retired colleagues who have no access to the Industrial Relations
machinery of the State.

The Industrial Relations Act (1990) requires a person to have a
contract of employment, to be ‘in service’ in order to be
represented by a Union. Therefore, until the Alliance was formed,
the voice of those retired was not heard or entitled to be heard at
any negotiation table. 

While we are now in a process of
structured engagement, we are at a major
disadvantage, in that pensioners, unlike
workers, have no access to third-party
mediation or arbitration.

While we are now in a process of structured engagement, we are
at a major disadvantage, in that pensioners, unlike workers, have
no access to third-party mediation or arbitration. If pensioners are
to be treated fairly this requires to be rectified. It was against this
background that we in NAPD-R, led by our chairperson, Mary
Hanley, sought to join the Alliance.

The Alliance of Retired Public Servants came together in 2014 to
give a united voice to public service pensioners. It is comprised of
pension organisations representing some 75,000 retired public
servants, including former civil servants, local authority and
health employees, teachers, nurses, doctors, Gardaí, defence
force personnel and others.

As current negotiations take place to undo the austerity
measures, a prime focus for the Alliance in its campaign is to
maintain parity. You will expect as you approach retirement to
make plans and provisions for the future and up until now this has
always been possible as pensions were related to the salaries of

serving colleagues. This must continue to be the case.

At the heart of our concern, too, is the need to reverse the
Emergency Powers (FEMPI 2011 and 2013) legislation which
reduced all public service pensions above 12,000 per annum by
between 8% and 28%. Lest you be in any doubt, the average
public service pension is in the order of 20,000.Given the detail of
the Spring Statement, it becomes increasingly difficult to argue
convincingly that the contribution from retired public servants is
so essential to economic recovery that the continued use of
emergency powers against pensioners is either necessary or
justified in the common good.

We are also campaigning to end the discriminatory application of
the Universal Social Charge [USC]. Let me give you a simple, stark
example. Take two pensioners, both with dependent spouses, one
from the private sector (with a co-ordinated pension) and the
other from the public service, both with pensions of 32,000 per
annum. The public service pensioner will pay USC of 1,593. the
private sector pensioner will pay no USC.

The Alliance is holding regional public meetings to make its
members aware of these issues and to ensure that in the run up to
the election the politicians and candidates are challenged by our
membership. Public meetings have already taken place in Cork,
Galway, Athlone, Wexford and Limerick. 

Officers of the Alliance have also met with Public Expenditure
Minister, Brendan Howlin, who has indicated his intention of an
orderly winding down of the emergency legislation in relation to
public service pay and pensions. Meetings too have been held
with leaders of the Opposition and other TDs to hear their views
and seek their support.

In conclusion, the central issue is not of retired public servants
wanting to avoid paying their share. We understand the essential
role effective public services play in society and we are fully
prepared to pay our share and have done so. What we want is to
be treated fairly and pay taxes and charges on the same basis as
the general public and not be subjected to the continuing use by
government of emergency powers and discrimination.

We in NAPD-R trust that we have your support in this important
campaign, for our sake and for the protection of your own
pension rights in the longer term. NAPD-R is represented on The
Alliance of Retired Public Servants by Mary Hanley and Valerie
McCormick.
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