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Health
Insurance
When it pays
to switch
2018 has seen a lower average premium
increase on health insurance policies than
in previous years. Some insurers have even
decreased premiums across a multitude
of their plans. With that being said, all
insurers have released new corporate
plans to the market which may offer better
value than your current cover. With over
330 plans on the market across the
3 health insurers, comparing cover
remains a challenge for consumers.
Whether you are buying your ﬁrst policy
or renewing your cover, the good news is
that there are a number of ways to ﬁnd
the policy that best meets your needs
whilst cutting the cost of your premium.
We’ve put together some questions you
can ask yourself to help you ﬁnd ways
to save money on your health insurance:
• Is private hospital room cover important
to you? You could make signiﬁcant
savings if you change from private
to semi-private room cover in private
hospitals (a semi-private room includes
a maximum of ﬁve beds).
• Is a “Network Plan” something you
would consider? These are plans that
offer a limited selection of public or
private hospitals.
• Are all family members on the same
health insurance plan? You may be able
to save money by putting your children
(including young adults aged 18-25) on
a separate, lower cost plan that provides
similar cover.
• Do you pay for your policy in instalments
or in one lump sum payment? Paying
in instalments may be costing you more
money in the long run. Calculate how
much you may be saving by doing a
comparison between paying upfront
and your monthly cost.

New health insurance benefits
✔ Online GP
✔ Fertility Benefits
✔ Submit Claims Online
✔ Wellness Benefits
✔ Free multi-trip travel
insurance

✔ Gym Membership
Contribution
✔ International Second
Opinion Service
✔ Wearable Tracker
(Fitbit)Contribution

• Is cover for everyday practitioners (GP,
Physio, Dentist etc.) something you
need? Some plans allow you to claim
back for these visits. A good rule of thumb
is if you have less than 3 or 4 visits per
year it doesn’t make sense ﬁnancially to
pay extra premium to cover such visits.
However if you have several of these visits
per year paying €50-€75 extra on your
annual premium could allow you to claim
back €100s during your policy year. Do
the maths before opting for a plan with
(or without) these beneﬁts.
Savings
Potential health insurance savings can
be made by switching to comparable
plans with your existing provider or with
an alternative provider. However, you
need to be mindful when making savings
on your health insurance. Downgrading
your health insurance cover to make
savings can result in higher excesses,
the removal of certain hospitals and
restricted access to high tech hospitals
etc. It is also important to remember that
if you downgrade cover and return to
a higher level of cover at a later stage;
then a two year upgrade rule for existing
illnesses could apply. This is where it is
important to get advice from a qualiﬁed
health insurance expert who can talk you
through the impact of any changes you
are making to your cover. On average
those that used our comparison service to
review cover saved €488* on their renewal.

✔ Health Screen Contributions
✔ Telephone Counselling
Services
✔ Dietician/Nutritionist Visits
✔ 24/7 Nurse line

Switching
Many people consider switching health
insurance providers, but some are fearful
of the consequences of doing so because
of myths and misunderstandings.
Reviewing your cover on an annual basis
should be seen as an opportunity to make
sure that you are on the best cover that
meets both your budget and your needs.
It’s important to remember that if you do
switch insurers that:
• You will not have to re-serve
waiting periods
• You will not have a break in your cover
• Any Lifetime Community Rating Loading
will not be affected by switching
• It is not time consuming
If you do decide to switch provider, you may
be able to avail of new offers across plans
such as child offers, young adult discounts,
free multi trip travel insurance etc.
This is where Cornmarket’s Health
Insurance Comparison Service can add
real value. We will review the options
from all the providers on your behalf
and provide a documented comparison
of your existing plan against our
recommendation.
This service compares all health
plans on the market to help you choose
the plan that suits you. Call us today
on (01) 470 8098.

*Average saving based on 2,626 members who reviewed their cover between 1st January and 30th September 2017. Source, Cornmarket 2017. Cornmarket Group Financial Services Ltd. is regulated by
the Central Bank of Ireland. A member of the Irish Life Group Ltd. which is part of the Great-West Lifeco Group of companies. Telephone calls may be recorded for quality control and training purposes
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FROM THE EDITOR FROM THE EDITOR

More than ever we need
great leaders

The world stage is at present bereft of inspirational
leaders. It is much easier to look to the past for role
models who raised our hearts and our sights. We
think of Nelson Mandela, JFK, Pope John 23rd., Koﬁ
Annan. We think of John Hume, who has stepped into
the wings and we cannot but feel a sense of loss. Most
recently, we remember John McCain, brave and
principled to the end and who consistently
maintained, as Barack Obama said, ‘ﬁdelity to
something higher.’
The new world dramas seem to be dominated by the braggadocio of a Trump and
his ilk, the ruthlessness of a Putin and his sidekicks, the bumbling of a May and her
comic retinue – roles for melodrama or farce; certainly not role models.
Closer to home, we currently are in mourning for that great man of educational
letters, John Coolahan, and we are marking his passing by celebrating his
achievements in these pages.
It may be that we will ﬁnd more valuable and applicable inspiration in our schools,
where there are so many leaders who are grounded in both ethical practices and
sensible procedures. We can learn a lot from them.
This edition of our Quarterly oﬀers you the words of some leaders who are close to
the chalk face, or its modern equivalent. We listen to the voices of John Gorman
and Mary Forrestal, who have spearheaded the successful passage of the Rosses
Community School through the last decade. They drew their inspiration from great
ﬁgures in the worlds of sport and education and they, in turn, have encouraged
leadership within the school at all levels. They will pass their learnings to NAPD
delegates at the forthcoming annual conference in Galway.
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We also bring you the voice of Mike Hughes, who, through his writings and
presentations and workshops, has ﬁred up successive waves of principals and
deputy principals. We celebrate the publication of his Magenta Principles, in a special
edition adapted to the Irish context. He, too, will be a towering presence at the
Galway conference.

Tel: (01) 662 7025
Fax: (01) 662 7058
www.napd.ie
Email: info@napd.ie

NAPD has consistently taught the skills of leadership to those who are the helm in
our schools. But underlying the ‘nitty-gritty’ of the day-to-day has been a moral
imperative, bound up in the phrase ‘vision and values’ which for twenty years has
been the central part of the Association’s mission, in all aspects of its activities.

Visit the monthly Leader Bulletin
online at www.napd.ie

We have to believe in the capacity of education to raise individuals towards their
aspirations and to endow our communities with the civic and ethical republicanism
that Garret FitzGerald articulated so clearly for us.
Powerpoint slides may be the stepping stones to eﬃciency and functional success,
but it’s the great leaders, the great role models and their values that will, for us, light
the way.

Derek West, September 2018

Find NAPD On-Line
[www.napd.ie],
on
Facebook, Twitter and Vimeo.
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for the ﬁrst time, a statutory framework
for the Irish Education System at both ﬁrst
and second levels. The Act made
provision in the interests of the common
good for the education of every child in
the state, including any child with special
education needs.

NAPD
President,
MARY
KEANE

l The Vocational Education Committees of
the towns of Bray, Drogheda, Sligo,
Tralee and Wexford were abolished.

l Good Friday Agreement was endorsed in
a referendum by people north and south
of the border.

l The punt is traded for the last time as the
euro currency is launched.

l First coherent policy on life-long learning
is shaped.

l National forum on Early Childhood Care
and Education is convened.

THE SHIP IS SAILING…
At this stage of the academic year I feel the
school is like a large cruise ship that has just
set sail for its learning destination. All the crew
and guests onboard are full of enthusiasm
and very eager to reach the destination.
School leaders steer and guide the ship whilst
navigating stormy waters, dealing with
announced and unannounced visits from the
coast guard, dealing with memos, new charts
and demands from the ship’s owners,
managing the resources and constantly
working to ensure that crew and guests
harmoniously reach their destination.

CENTRE FOR SCHOOL
LEADERSHIP [CSL]
(Support for Captains and
Seconds in Command!)
The establishment of CSL in 2015 gave formal
recognition not only to school leadership, its
role and importance, but also to the need to
examine, review, revise and reform how
leadership and leaders are supported
throughout their career. CSL has achieved a
great deal to date and is now embanking on
its two year transition phase before it will
achieve permanent status. The Director, Mary
Nihill, and the two Deputy Directors are to be
complimented for their drive, dedication and
commitment to inﬂuencing policy that
ensures there will be a continuum of support
for school leaders. The CSL team has carried
out an environmental scan of leadership
professional opportunities in a number of
jurisdictions to facilitate comparison around
professional learning models for senior school
leaders. The importance of leadership for
good learning outcomes for students and the
need to develop leadership qualities and skills
for the onset of a career emerged as common
themes underpinning their research.
The CSL proposes a continuum of support

that aims at developing and fostering the
qualities and skills which characterise
eﬀective leaders. They are running a very
successful one to one mentoring programme
for newly appointed principals and a coaching
service available to principals at any stage of
their career.
CSL has provided coaching for approximately
420 principals (both primary and post primary).
This is a conﬁdential programme which
provides 6 meetings between principals and
professional coaches and we are delighted
that this is being provided for another year.
May I highly recommend the coaching
service, as I myself have engaged in this
service. I found it very beneﬁcial from many
points of view. It helped me to relearn the
discipline of being reﬂective and allowed me
time to work out solutions to diﬀerent school
related issues in a very safe environment. The
fact that my coach was not from an
educational background allowed me to ﬁnd a
solution within myself rather than be given
ideas from another’s educational experience.
What I did learn is that issues that arise in
school leadership are similar to those that
arise for leaders in non-educational settings.
After 15 years in senior leadership it allowed
me to critically examine habits that had
formed as with time it is easy to become
“blind” to areas that need improvement. Our
hope is that the one-to-one mentoring and
coaching service will be available to Deputy
Principals in the future.
NAPD is providing group mentoring for
principals going into their second year and
we also provide group mentoring for newlyappointed deputy principals.

NOTABLE EVENTS FROM 1998

l The Education Act 1998 was signed into
law in December 1998. The Act provided

l NAPD is established.

WORDS OF WISDOM
FROM 1916
On reading a book The story of a Success
written by P.H. Pearse (a record of St. Enda
College Sept. 1908 – Easter 1916)
Padraig Pearse wrote –

Wise men have told me that I ought never to
set my foot on a path unless I can see clearly
whither it will lead me. But that philosophy
would condemn most of us to stand till we
rot. Surely one can do more than assure
oneself that each step one takes is right and
as to the rightness of a step one is
fortunately answerable only to one’s
conscience and not to the wise men of the
counting houses. The street will pass
judgement on our enterprises according as
they have “succeeded” or “failed”, but if one
can feel that one has striven faithfully to do
a right thing does not one stand ultimately
justiﬁed, no matter what the issue of one’s
attempt, no matter what the sentence of the
street?
Wise words never date!
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FROM THE
DIRECTOR’S DESK

We
need to
ensure that young
people are equipped
for the real
world.

CLIVE BYRNE

I

reland is changing. According to the Central Statistics Oﬃce 12% of our
current population has a non-Irish background. Pupils from 200 countries
with multiple languages attend our schools. 13% have a disability and 20%
experience deprivation. Ireland wants an education system that nurtures
happy, fulﬁlled and challenged students, who can think for themselves. We
need an education system which will provide equality of opportunity and
develop in students a love of learning, autonomous and self-directed learning;
to equip them for the realities they will face when they leave school.
In sixth year, according to the recent
Comhairle na nÓg survey, students
experience a lot of written homework
in classrooms where the teacher
does most of the talking; there is a lot
of practising past exam questions,
little group work, little project work in
classes where over half of the
students take grinds.
The National Parents Council Primary
conducted a survey recently as part
of NAPD’s Education Symposium. In
what I believe is a very positive
indication, over 66% of parents said
they would like to see changes to the
current senior cycle on oﬀer. Parents
want their children to get good
results, but to be happy, to develop
good social skills and to know about
the world they live in. The qualities
parents would like to see developed
by our
school system include
independence, conﬁdence, creativity,
ambition, leadership, curiosity and
courage. It was a comprehensive
survey and, when asked about the
values needed for the future, they
listed compassion, honesty, justice,
empathy, tolerance, respect for
themselves and respect for others.
Parents feel that their children should
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have strong computer and digital
skills, a high level of literacy and
numeracy; they should be critical and
creative thinkers, with practical skills
and a knowledge of their own
wellbeing. There is a growing hunger
for reform of the Irish education
system and, thankfully, a growing
desire, which has accelerated in
recent years, to satisfy that hunger.
The junior cycle and the Junior
Certiﬁcate have already undergone
extensive changes. Younger students
are now assessed continuously over
the course of the junior cycle, learning
important skills such as coding and
digital media literacy, in shorter, termlength modules. Acronyms like CBA
and SLARs are now routinely
implemented in the system.
Soon Computer Science and Physical
Education will be examined as
Leaving Cert. subjects for the ﬁrst
time. The new Politics & Society
course was examined for the ﬁrst time
this year and is proving popular.
The introduction of new subjects and
the revision of syllabi in more
established ones to bring them more
up-to-date are big strides forward,

but we must do more to address the
problems at the very core of the
senior cycle. Critics have long argued
for more continuous assessment,
including practical and presentation
work spread out over the two years.
Continuous assessment, aside from
reducing stress, gauges a wider
spectrum of knowledge over a longer
period of time, rather than the two or
three-hour snapshot terminal exams
provide.
The National Council for Curriculum
and Assessment, at the Department’s
request, has now begun to review the
exam. NCCA has designated a
broadly-based number of schools to
get staﬀ, parents and students in a
wide-ranging consultation to ensure
that all opinions are sought with an
eye to reform. Whatever the ﬁnal
approach adopted, it has to be
supported by those to whom it
matters most for it to succeed –
students, parents, teachers and
colleges.
Those with an interest in reform must
now start that process by making a
strong case to the education partners
and the Government that change is
needed and is the right way forward.
In any revised senior cycle, a culture
of life-long learning should permeate
our schools for our teachers and our
students. There must be much more
self-directed learning. We should
seek to emphasise competences
rather than qualiﬁcations and – most
importantly of all – we should
decouple ﬁnal school certiﬁcation
from third level entry.

NAPD is keen to contribute
to the debate and has
commissioned a report which
will be launched at Conference
18, in an attempt to promote
constructive discussion and
reasoned debate on a thorny
issue that has been at the heart
of our education system for
almost a century.
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Visionary, historian, teacher, reformer, planner and policy-shaper,
supporter of the arts and champion of young people, a great friend of
NAPD. Derek West dips into the archive and finds in an early contribution
to an NAPD event much that characterises the man and his thinking.

Dr Garret FitzGerald and John Coolahan attending the NAPD Symposium.

I

n March 2007, NAPD hosted the ﬁrst of its ‘Vision and Values’ Symposia at the Royal Hospital in
Kilmainham. The Minister for Education, Mary Hanaﬁn, opened the proceedings and then Dr Kathleen
Lynch, Professor Tom Collins and, pre-eminently, Dr Garret Fitzgerald, spoke to the theme of ‘Civic
Republicanism’, but it was left to John Coolahan to draw the threads together in his inimitable, articulate
style as rapporteur, a role he was to take in many of the subsequent symposia.
John proved to be hugely supportive of the Association from its inception and he frequently praised
NAPD ‘for exercising a responsibility of enlightened educational leadership’ and for being a unifying
force among principals and deputy principals at second level.
John passed away on June 3, after a long illness, bravely borne, just a few months after he had attended
the 2018 NAPD Symposium in Dublin.
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John Coolahan was generous with his wide-reaching
wisdom and could always be relied to bring a broad
historical
perspective
to
any
contemporary
development. And it was all there is his head, just like
that of the wondrous schoolmaster in Goldsmith’s The
Deserted Village:
And still they gazed, and still the wonder grew
That one small head could carry all he knew.
Apart from having a great memory and prodigious
analytical skills, John had a breadth of experience in
education at many levels – from the National School to
the OECD – and in the arts, as evidenced by his
contribution to theatre-in-education (TEAM) the ARK (arts
centre for young people) and his chairing of the
implementation group for the arts-in-education Charter.
He was immensely proud of his roots in Tarbert in Kerry,
but he was equally at home on the stage of international
education.
John was indefatigable, even in the face of serious
illness. In the last year of his life, he compiled Towards a
Memoir, a reﬂection on his youth and a detailed
chronology of his academic career; he was a driving
force behind Towards a Better Future, a review of the Irish
school system, published jointly by NAPD and IPPN in
the spring of 2017, and he then went on to write Towards
the Era of Lifelong Learning, a monumental history of Irish
education from 1800 to 2016. He was a constant
presence at educational events – alert and engaged to
the end. Delegates at the 2018 NAPD Symposium in
Dublin were delighted to see him in attendance,
alongside his old NUIM colleague, Pádraig Hogan,
listening to, and contributing to, the proceedings.
Reverting to 2007, in summing up that ﬁrst Symposium,
John both identiﬁed and enacted his own modus
operandi, so it is instructive to look back at some of the
things he had to say on that occasion and the principles
that emerged.
First, he identiﬁed the importance of contemplation:
‘It is important to engage periodically in reﬂection,
analysis and taking stock of trends and
developments in education.’
This was the permanent hallmark of his approach to
education and explains why he was so eminently suited
to the task of chairing the National Convention in 1995.
Being in the eye of the perfect storm that was
educational change - ‘unprecedented, accelerated’ through the last decade of the twentieth century and on
into the 2000s, he felt deeply the need for both
acknowledging traditional value systems and engaging
with the contemporary social context,” without being
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blinkered by presentism”. If anyone was to chronicle that
era of innovation and reform it was John Coolahan.
In praising the keynote speakers, he also identiﬁed the
values to which he remained constantly faithful. This was
to do with –
“centring our consciousness on core educational
values and processes”, [of having] “a great
commitment to public service and the common
good of society…. [and a] deeply-felt concern for
the well-being of our young generations”.
He hoped, too, that their addresses “should make us sit
up and take notice, with a view to taking action”.
Reﬂected in that remark, too, was perhaps a memory of
his hopes for the National Convention, in which he had
invested so much, and a rueful reﬂection on the slow
movement of reform.
The Convention and the plethora of Government
publications on education through the 1990s were both
impressive in their scope and disheartening in their
implementation. John was uncharacteristically critical of
this:
“I draw attention to these recent major policy
documents because the values underpinning them
are very reﬂective of the values to which speakers
advert and aspire to in their discussions today. The
problem is not the impoverishment of thought or
paucity of values in these documents, but the
relative failure to implement them, the moving
away from, if not the abandonment of them, which
has been taking place. These are all relevant,
recent Government policies. However, they have
tended to slip into oblivion to such an extent that a
recent Minister for Education considered it
necessary to initiate nationwide meetings as to
what needed to be done in education, although he
had three White Papers, of his own Government, to
hand, much of which have still not been
implemented. This is part of a lamentable tendency
by Irish Ministers for Education, not wishing to be
associated with the policies of their predecessors in
an endeavour to establish an individual personal
mark on events.”
He went on to allude to the “very frosty reception” given
by the Minister for Education to a reform agenda for
Senior Cycle, which had been prepared by NCCA. That
was in 2007; ﬁnally, eleven years on, that particular strand
of reform is getting under way!
Following Ireland’s ratiﬁcation of the UN Convention on
the Rights of the Child in 1992, in the ﬁrst decade of this
century there had been a series of Government reform

documents on childhood. John applauded this, as he
consistently championed the child, but issued a warning
against ‘negative, counter-forces…. strong and
interpenetrative’.
“While there are many countervailing forces at
work, there is also a reservoir of thinking to hand
which could be drawn upon to counterbalance
inimical ideological trends. And a valuable feature
of them is that they developed not from a ‘topdown’ approach, but from a highly consultative
process, which should give a sense of ownership.
We do not have to re-invent the wheel in this
regard”.
John Coolahan’s project was always a humanitarian one,
in line with NAPD’s vision and values, and those of Garret
Fitzgerald; he was particularly critical of policy that
ignore ‘reference to the values of humane, civic society’.
He was very wary of a form of education that was led
predominantly by the economy.
While he despaired about a lack of ‘joined-up thinking
within Government’, he concluded, as always, on a
positive note – looking at ‘the way forward’ – and, as
always, he had an abundance of suggestions. They were
practical, systematic and rooted in fundamental values.
They were rooted in a belief in the potential and essential
goodness of humankind. He repeatedly aﬃrmed
students and teachers and school leaders:

l One of the great assets we have… is the quality of

the teaching force, both in their personal and
professional capacities.
l [He endorsed] the value of the voice of students in

schools…. The way of life of the school community
should exemplify, and give scope to, the practice if
civic virtues.
l There are times when reﬂection ‘outside the box’ is

required… We need to reﬂect more on the models of
schooling which are most congenial to what is
required and seek to move towards them.
l The key issue is balance between economic goals

and human values – economic goals are justiﬁed
but they are only part of the whole. If allowed to
predominate and monopolise education policy, then
distortion occurs. The key issue if balance, and
genuine balance, not superﬁcial rhetoric in relation
to other values.
l In the way forward, the virtue of hope should be a

beacon.
l [Quoting Tom Collins] We can make a future which

is sane, humane and ecological; and, drawing on an
old proverb that runs close to the ideology of NAPD:
Ní neart go chur le Chéile (there is no strength until
we work together)

l It behoves us… to stress the need for a centring of

civic and personal values as core within education.
l We have much valuable data to hand. to renew

eﬀorts at implementation of constructive, valueinﬂuenced policy before the slippery slope makes it
diﬃcult to redress.
l Schools still retain and champion values and their

pupils exhibit them.
l Teachers and school principals are still held in high

regard and trust by the public.

Brigid McManus (Secretary-General, DES), John Coolahan,
Eamon Stack (Chief Inspector, DES) and Mary Hanafin (Minister)
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PRAISES FROM HIS PEERS

P

aying tribute to John Coolahan has
proved to be an easy task for his many
admirers, who have been so generous in
writing for Leader. There was so much to
admire in the man and in his work. NAPD
Leader has been fortunate to capture twenty
voices that reflect many facets of his life – the
teacher, the academic, the shaper of policies at
the highest level. His roots were in Kerry and
we will touch on that. His deep love of arts,
particularly in relation to young people, peeps
through the testimonials. He gave great
encouragement to serious educational
endeavour – so it is fitting that we start with
Páiric Clerkin’s tribute, which touches both on
his career and the magnanimity with which he
shared it among school leaders.
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PÁIRIC CLERKIN

he many tributes in national
and education-sector
publications dedicated to
honouring John Coolahan, not
to mention the widespread
comments on social media, are
a testament to the calibre and
impact of the man, the
visionary, the academic, the
friend, on all of us.

Most will know Professor
Coolahan as a lecturer in
Carysfort College and
University College Dublin,
and as Emeritus Professor of Education at NUI
Maynooth, where he shaped our understanding of

policy over many decades. His crafting of various White
Papers and Green Papers for the Irish government and
his support for, and encouragement of, generations of
teachers have inﬂuenced perceptions of the importance
of education, and of teachers and teacher education.
His more recent steering of the equity-focused work of
the government’s Forum on Patronage and Pluralism
will have lasting positive consequences for generations
of children and their parents.

His inﬂuence went far beyond our shores, with
consultancy projects at the World Bank, the OECD, the
Council of Europe and the European Commission
shaping international education policy as well.

He graduated from St Patrick’s College in Drumcondra
in 1951 and taught as a primary teacher for four years,
during which time he obtained an MA in English and
qualiﬁed also as a post-primary teacher. He later added
a PhD in the history of education to his qualiﬁcations,
and wrote very signiﬁcant books on the topic, notably
Irish Education, its History and Structure, published in
1981.

John’s pride in his roots in Tarbert, Co. Kerry was never
far from the surface and he regularly spoke of the
inﬂuence of his primary and post-primary schools on his
life and career, and on his love of the arts – literature
and drama in particular. He remained very involved in
the community there, and was an avid follower of Kerry
football.
IPPN’s founding president and director, Jim Hayes and
Seán Cottrell, involved Professor Coolahan from the
very beginning of the organisation and valued his
insights and collaboration over almost two decades. As
recently as 2016, at the behest of IPPN and NAPD, John
led a group of eminent educationalists to co-author
Towards a Better Future: A Review of the Irish School
System, published in early 2017. That they did so pro
bono is a reﬂection of his - and their - profound
commitment to Irish education, and their generosity of
spirit.
Ar dheis Dé go raibh a hanam uasal

[Páiric Clerkin is CEO of the
Irish Primary Principals’ Network].

As we have seen already, John stayed close to
the development of NAPD and its fora on
leading, learning and teaching. The two
Directors, past and present, and the current
President sing his praises.

J

MARY McGLYNN

ohn – For the countless
ways in which you
touched my professional
and personal life I shall be
forever grateful.

We ﬁrst met in the early
19803. While charting a
way forward for the
ﬂedgling Vice-Principals
Association (VPPA) we
shared memories of our
Kerry roots and stories. As
school leaders you
encouraged us to envision a
child-centred, teacherenabling, management-led
system with the arts as an integral component of a
holistic education. You suggested that we set up links
with colleagues internationally (ESHA-Ireland followed
in the late 1980s). Above all, you were the catalyst who
led to the establishment of NAPD in 1998.

Visionary, bridge-builder, historian, innovator,
colleague – your legacy to education is unique. My
abiding personal memories will be of a wise mentor,
gracious host, warm friend and thorough gentleman.
Go gcónaí tú sa tsiocháin.

[Mary McGlynn was Director of NAPD
from 1999 to 2008].

J

CLIVE BYRNE

ohn was an inspirational lecturer on the History of
Education when I did the Higher Diploma in Education
in UCD in 1977. Our paths crossed on many occasions
thereafter. He delivered a keynote address to the
Parents Association of Community and Comprehensive
Schools (PACCS) when I was working in Mount Temple
Comprehensive School. He was a genial late night
collaborator during the Educational Studies Association
of Ireland social gatherings as I undertook postgraduate courses in Leadership and Management in the
1990s. His was a progressive voice in Irish education,
recognising the quality of our teachers and the role
education could play in articulating a vision for Irish
society and the values we wished to promote. I was
surprised to see him on the interview
panel for my current job – my memory
of that occasion was that his
questions to me were searching,
incisive and invariably polite.
He had great time for NAPD and the
contribution it made to supporting
school leaders and was proud to be
asked to edit our joint NAPD-IPPN
Publication Towards a Better
Future – A Review of the Irish
Schools System. He addressed
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many of our conferences and symposia, participating
with an incisive commentary at our most recent
symposium in March shortly before his ﬁnal illness. I
think he was driven by a sense of service in his work at
home and overseas. He was a good and faithful servant
to Irish education.
[Clive Byrne is Director of NAPD and
President of ESHA].

I

MARY KEANE

t was with great
sadness that NAPD
learned of the passing
of our great friend and
educationalist, John
Coolahan. John has
played a pivotal role in
the development of
education policy in
Ireland for many
decades. A man with a
very sharp intellect he
had the

ability to describe the complex mix of ideal vision and
concrete practicalities by means of a language that
challenged all relevant stake holders to reﬂect on their
vision and values for education in 21st century Ireland.
John has had a long association with NAPD , presenting
papers at a number of conferences. When NAPD held
the ﬁrst Education Symposium, March 2007, John
acted as rapporteur. He congratulated NAPD for taking
the initiative and said “ thereby exercising a
responsibility of enlightened educational leadership”. I
had the privilege of attending this event and I was
amazed at John’s capacity to analyse trends and
developments in education and his ability to synthesise,
interpret and interrogate opposing views. He enriched
many of our symposia by acting as rapporteur. We
were hugely honoured that he attending our
symposium this year as out guest.
It is important to acknowledge the huge role that he
played in bringing the Arts centre stage in government
thinking and planning. It was through his work with the
DES, the Department of the Arts and the Arts Council
that he e shred that each child was given access to the
highest quality art and cultural experiences.
John was an academic , researcher and author and as
Minister for State, Mary Mitchell O’ Connor said “ he
was a colossus in Irish Education “.
We mourn his loss but he has left a huge legacy that will
inspire educationalists for a long time into the future.
[Mary Keane is President of NAPD].
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John remained loyal to his home place, Kerry,
and to the friends of his youth. John Quinn and
George Cunningham were never far away from
the path he trod. Mary McGillycuddy knew
him to be a good friend to the schools in
Tarbert.

I

JOHN QUINN

was a student with John
Coolahan in St. Patrick’s
Training College, Dublin
1959-61 and we have
been friends ever since.
In a subsequent career
with RTE Radio, I would
have featured “Johnny”
regularly in education
programmes. When
Johnny died, I wrote
the following lines
which were read by his
daughter Marie-Louise at his funeral.
JOHN COOLAHAN

I remember the student
Bursting with passion
For learning and life
Holding us all in thrall
On the rugby pitch
Or in the debating hall.

I remember the teacher
Intense and committed
Abounding in energy
That searching mind
Relentless in pursuit
Of wisdom unbounded
And truth undeﬁned.

I remember the professor
Measured and sage
With the conﬁdent ease
Of a man in his prime
“These are the hurricane years”,
He would explain
“Much to do in little time”.

I remember the friend
Always unfailing
With support and concern
And words ever wise.
We’ll always remember
That bright blazing comet
That shot through our skies.

[John Quinn is a writer and was a broadcaster
on RTÉ for 27 years].

John Coolahan was highly respected as an
academic, as a teacher and a scholar, across a
range of third-level institutions. Here, now, are
appreciations from some of the people who
shared his goals and ambitions and insights.

F

Old classmates: John Coolahan, John Quinn, Billy Colfer
and George Cunningham

GEORGE CUNNINGHAM

riends for Almost Sixty Years: We met as student
teachers in 1959, almost sixty years ago, in what was
then St Patrick’s Training College, Drumcondra.
Alphabetically we were grouped together: so the Cs and
some Ds were in Roinn B. Deep and lasting friendships
developed. For all of us – 108+ budding educationalists
in that class of ’61 - Johnny Coolahan remained an
inspiration all our lives. He had a great head-start,
coming from the inﬂuence of an enlightened teacher in
Tarbert, the famed Ms McKenna, whereas most of the
rest of us were products of the ‘Murder Machine’ of its
time. I mourn not only a great friend but the
outstanding Irish educationalist of our time. We shared
many proud, joyful and signiﬁcant scholarly and friendly
moments and to have published his Towards a Memoir
is a cherished privilege.
[George Cunningham NT., FSA, D.Litt (UL), M.Litt.,
MA (NUIG)].

I

MARY McGILLYCUDDY

n his passion for
education, and his
commitment to its
improvement, Professor
John Coolahan was a
wonderful advisor and
friend, not only to many
people, but to many
institutions and
organizations, and indeed
to the entire country.
However, here in Tarbert, he was simply one of our
own, and we know that we had a special place in his
heart. He supported our two schools, Tarbert National
School and Tarbert Comprehensive; he attended
events, he gave talks, he gave advice; ever a teacher, he
gave us books, books and more books, all new, carefully
chosen and age- and interest-appropriate; above all he
gave us time. He was Johnny, he did not stand on
ceremony, he was proud of us and we were, and are,
very, very proud of him.
Tá sé imithe ar shlí na fírinne anois. Ar dheis Dé go raibh
a anam dílis.

[Mary McGillycuddy was Principal of
Tarbert Comprehensive School, Co. Kerry].

T

ÁINE HYLAND

he death of John
Coolahan on 3 June
2018 marked the end of an
era in Irish education and in
the arts in Ireland. He
played a major part in
inﬂuencing Irish education
policy – both as an
“insider” and an “outsider”
- and was actively engaged in various education and
arts initiatives for over half a century. His inﬂuence on
Irish educational policy goes back to the early 1960s. In
1961 he was a founder member of the Young Teachers
Study Group which contributed to Irish education policy
during a seminal period in Irish education. In the early
1970s he played a key role in drafting the new three
year B.Ed. programme which was ﬁrst awarded in 1977.

He was exceptionally generous in his willingness to give
talks and keynote addresses to a wide variety of groups
and associations including teacher unions, managerial
bodies, the National Parents Council and the
Educational Studies Association of Ireland – to name
but a few. At an international level, he spoke at
conferences and seminars all over the world. Through
his work with the OECD and the European Commission,
he was a key inﬂuencer of educational policy in
numerous jurisdictions.

He willingly accepted onerous and demanding roles on
a wide variety of government-appointed groups and
committees. Politics played no part in his appointments,
in that the various Irish Ministers for Education who
appointed him were from Fianna Fáil, Fine Gael and
Labour.

His chairing of the National Education Convention in
1993 was a turning point in the history of Irish
education. To quote John himself: “The National
Education convention was a landmark event in the
shaping of educational policy in modern Ireland and its
impact was to be very far-reaching and long-lasting”.
More recently he chaired the National Forum on
Patronage and Pluralism in the Primary Sector and his
1991 report has had a major inﬂuence on government
policy on the patronage of primary schools – although
its recommendations have yet to be fully realised.

John’s generosity was boundless. His chairing of various
boards, committees, conventions and fora, were all
carried out on a pro bono basis, as were the countless
talks and keynote addresses which he gave. He was
incomparably unselﬁsh in his willingness to help and
advise his friends, students and colleagues – nothing
was too much for him and no request was ever refused.
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This author is one of many of many who owe an
enormous debt to him for his wise and sagacious
advice. He advised and supported me in the late 1970s
as I researched and wrote up my own Ph.D. He invited
me to act as a tutor in Carysfort College when he was a
part-time lecturer there. He encouraged me to apply for
the professorship in UCC in 1993 and he was an
invaluable colleague throughout my academic career.
He was a great friend and mentor and his loss to Irish
education is incalculable.
[Dr. Áine Hyland is Emeritus Professor of Education
and former Vice-President of University College Cork]

M

SÉAMUS McGUINNESS

y career in
education has
been considerably
enriched through my
contact with John. This
extends back to 1964
when we both taught
at secondary level and
continued thereafter
when I had the privilege of working alongside him on a
range of projects. It is rare for one individual to have
taught at all levels of the educational system and to be
so in touch with the dynamics and policies across these
levels. John embraced all three.

John was driven by a deep commitment to promoting
the values and policies which he believed should
underpin an educational system of the highest quality.
Quite apart from his undoubted knowledge and
expertise which has been widely recognised and valued
both here in Ireland and internationally, John‘s
generosity in sharing his knowledge with all who came
into contact with him stands out as an outstanding
quality of the man.

[Dr. Séamus McGuiness is a former Senior Lecturer in
the School of Education, Trinity College Dublin]

T

TOM COLLINS

he contribution of the
Education department in
Maynooth to Irish education
has been long -running and
multi-faceted. Since its
establishment almost 50
years ago the department
has graduated a supply line of teachers for the Irish
second level school system who have played pivotal
roles in the emergence of universal second level
education in Ireland since the 1970’s. A typical annual
cohort of teacher graduates of about 150 students
amounts to more than 7000 teachers over the past 5
decades.
But the department’s relationship with schools was
greater than this. John Coolahan who was the second
Professor of Education in Maynooth, succeeding
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Professor Seamus Ó Suilleabháin, the inaugural Professor,
went on to develop a suite of graduate programmes for
teachers in areas such as school leadership and guidance
counselling in schools. The department continued to expand
its Masters and Doctorate provision under his stewardship,
not merely in school related areas but in the broad
discipline of Education generally.

The contribution of the Education department to Irish
education generally is mirrored in its contribution to the
development of Maynooth University. Having succeeded
John as Professor of Education in Maynooth in 2006 I joined
a department imbued with his unique blend of scholarly
commitment and pastoral care. He was revered by his
former students, who kept returning to Maynooth on an
ongoing basis in many guises for years after graduating.
John was ﬁrst and foremost a teacher and no teacher looks
for any greater reward than the esteem of their students.
This he was given in abundance. His students took up
positions in schools throughout the country where their
love for Maynooth and the regard in which they held it was
transmitted on a daily basis, year after year, in classrooms
all over the country. In this way the Education department
came, albeit unwittingly, to be the recruiting ground for
countless generations of students to Maynooth.

In a close working relationship with John on many diﬀerent
projects over our years as colleagues in Maynooth through
the 1990’s, I was continuously struck by his work ethic; his
constant good humour and collegiality and his deep sense of
patriotism – that is in his sense of public service. If John had
been a Kerry footballer, (something which I am sure he
would have loved to have been), he would have been a
corner back – more a Páidí Ó’Sé than a Pat Spillane. Good
corner backs understand the value of going forward- even if
in small steps- rather than going backwards; they like to
keep the whole ﬁeld in their sight line; they rarely seek a
ﬂashy score and generally distrust all forms of ﬂashiness;
they bring other players into the game ;they become the
icon of the team as the other team members come to trust
in them implicitly to do the necessary in moments of
extreme danger.

John was the ultimate corner back. He was forever
charismatic, reliable and true. He believed in the inherent
capability of the human condition and devoted his life work
to tuning the education system in Ireland , sometimes in a
patient and incremental way, to enable it to rise to the
challenge of releasing this capability. Through a lifetime of
painstaking work on multiple fronts in Irish education he
would become a central player in the quiet but ongoing
evolution of the system in Ireland . The fact that this system
is now largely unrecognisable from that which he would
have ﬁrst encountered as a newly graduated primary
teacher in 1960’s Ireland is in no small measure attributable
his life’s labour.
[Dr. Tom Collins is Chairperson of both the Governing
Bodies of Dublin Institute of Technology (DIT) and Institute
of Technology Blanchardstown (ITB) since 2013 and
founding Chairperson of the Technological Higher
Education Association (THEA) since 2015. Appointed
Chairperson of the Public Water Forum in 2015. He was
President of RCSI Bahrain from 2011 to 2013. Emeritus
President of Maynooth University 2010-2011 where I was
also Professor of Education and Dean of the Faculty of
Social Science from 2006-2010. Director of Dundalk
Institute of Technology from 2001 - 2006.]

PÁDRAIG HOGAN

O

ne brief vignette: The
Irish educational
landscape, particularly the
tenor of policy and the legal
basis for that policy, would
look very diﬀerent today
were it not for John
Coolahan’s ceaseless
visionary eﬀorts, particularly
during the 1990s. That was a
decade of sustained
endeavour: the OECD Report
on Irish Educational Policy (1991), Education for a
Changing World (GP 1992), Report on the National
Education Convention (1994), Charting our Education
Future (WP 1995), the Education Act of 1998 and a raft
of further legislation.
John’s inﬂuence was central in these developments,
seeking to ensure that Ireland didn’t follow Britain, the
US and other Western democracies toward privatising
and individualising education. Only now is it slowly
being realised what it actually means to have a public
education system properly so-called, and to have it
underpinned by ﬁve key principles: partnership,
pluralism, quality, equality and democratic
accountability. What a pity that he didn’t live to see the
fuller fruits of his selﬂess labours.
[Dr. Pádraig Hogan is Senior Lecturer in Education at
the National University of Ireland, Maynooth]

SHEELAGH DRUDY

J

ohn Coolahan was an
inspirational leader. For
example, the Convention
on Education was guided
by John’s visionary
stewardship. The span of
his understanding of
existing structures and his
awareness of the need for
educational change was
remarkable. Striking also
was his ability to persuade
stakeholders who were
suspicious and reluctant to engage with the process to
contribute to the Convention. His capacity for hard
work was legendary, as was his grasp of policy at
national and international levels. His output over the
years was prodigious. During research for the recent
book Towards a Better Future John led the endeavour
with enthusiasm and panache, engendering a sense of
excitement about the importance of education to
Ireland. Sadly, this was to be one of his last
contributions. We will miss him greatly.

[Dr. Sheelagh Drudy is Emeritus Professor of Education
and former Head of the School of Education at
University College Dublin]

THE NATIONAL AND
INTERNATIONAL LEVELS
With Mary O’Rourke, in the early 1990s, and
with subsequent Ministers for Education,
including Niamh Bhreathnach, Ruairi Quinn
and Richard Bruton, John was the wise advisor,
the shaper of policy through one of the most
productive and formative periods in the history
of Irish education. He worked alongside senior
civil servants, such as Tom Boland and Chief
Inspector, Harold Hislop, and several
Secretaries-General, two of whom,
Don Thornhill and Brigid McManus,
pay tribute to John.

MARY O’ROURKE

M

y professional and
personal interest and
remembrance of Professor
John Coolahan dates back to
the late summer of 1991.
Earlier that summer, acting on
my suggestion, the
Department of Education
embarked on the writing of a
Green Paper which was, in time, to proceed to a White
Paper and later to the Education Act. In that late
summer of 1991 I was the incumbent Minister for
Education in the Department in Marlboro Street. The
secretary general of the department and I discussed the
issue, and it was decided that he would instigate the
frame of the writings throughout the department with
the heads of the various sections within it.
By the end of that summer he had presented me with
this document which I found to be turgid, uninspiring,
but of course factually correct.
I had somehow imagined the writing of the Green Paper
to be a Great Adventure, following in the footsteps
somewhat of Stanley’s Education Letter of 1829!!
I had ambitions all right, hadn’t I?
However, I read it over a weekend at home, including a
trip up the river when I felt like throwing it into the
River Shannon. I went up to the department on Monday
morning and sought out the secretary general again. I
said: This won’t do, it just simply won’t do.
Of course in true Civil Service fashion it was factually
correct but it had no soul; it had no philosophy. It was,
to my mind, all wrong. I expressed all this to the
secretary general in trenchant terms. He went around
the department that day and imparted all that to the
various heads, and there was no more about it until
that evening when he came in to see me with a
gentleman in tow.
The gentleman was Professor John Coolahan, whom the
department had decided (as they had on so many other
occasions) to call upon for his expertise, his acumen
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and his philosophy of education to help them in this
mammoth task of drafting a Green Paper on education.
From then on, each evening at 5pm when he had done
his foraging throughout the department and when he
had talked, ruminated and talked again, he came in to
see me and we sat for an hour going over his ﬁndings of
that day and putting to it my colouring and ideas on
education.
That whole September/early October was a delight to
me, and I’m sure a delight and a relief to the
department as well.
Suﬃce it to say that John Coolahan and I gelled – he
with his vast knowledge, me with my, if you like,
education experience and knowledge of over four years
already spent within the Department of Education.
I like to think that the resulting Green Paper bore all the
marks of the combined endeavour of everyone within
the department and of the intense talks between John
Coolahan and myself.
When the Green Paper emerged I had been transferred
on to the Department of Health and so missed the
resulting publication of the Green Paper.
However, I retain such warm memories and delight in
the close collaboration and friendship built up between
Professor John Coolahan and me in that almost two
months of combined endeavour together.
Professor John Coolahan will long be remembered as a
true educationalist, a man of philosophy and integrity in
all the work which he carried out, in whatever capacity
he found himself. He was a true genius, a man apart.
[Mary O’Rourke was Minister for Education
from 1987 to 1991]

NIAMH BHREATHNACH

T

he world of Irish
education has
lost with the death
of Professor John
Coolahan an
education hero.
Until his
retirement John
Coolahan was
professor of
education at NUI
Maynooth. His
long career was served in the world of education, as a
primary school teacher, a lecturing professor at
Carysfort Training College, Professor of Education at the
University of Maynooth and international consultant.
These experiences informed his philosophy of
education and when called upon in the ninety nineties
to participate in the national debate on education, after
a Green Paper was launched by the Minister for
Education, John Coolahan played a pivotal role.
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Described by John as “an unprecedented democratic
event in the history of Irish education”, the National
Education Convention, which I established, was a public
forum, chaired by Professor Dervilla Donnelly and
served by John Coolahan as its General Secretary. The
outcome of this consultation process proved an
invaluable resource; the participants representing Irish
society from pre-primary to 3rd level; from parents to
students; from Trade Unions, Managers, and Church
owners had spoken and had been listened to. The
debate recorded and reported by John Coolahan and
his team informed the awareness of the education
challenge facing the Irish system as it prepared for the
21st Century. This public debate which ranged
throughout the nineties concluded when I published a
White Paper ‘Charting our Education Future’.
The need to invigorate the Irish education system which
had until then been managed nationally by Circulars
from the Department of Education was well recognised.
The increasing importance of hearing the voices of
parents whose priority status is in enshrined in the
Constitution, had until then been mostly peripheral. But
with the decline in religious vocations their prominent
role was about to change. Changes too in family life, the
promotion of children’s rights and the ratiﬁcation of the
UN Convention of Human Life all signalled the
importance of improving transparency and
accountability.
To John Coolahan the aim to develop participative
management, where school owners, parents, teachers
and members of the local community worked closely
together, was needed. When appointed Minister for
Education, I had emphasised the importance of
balancing and harmonising the education experience,
but how this aim was to become a reality exercised the
public once I took oﬃce. John Coolahan was central in
recording and commenting on the debate.
Professor Coolahan’s input into publications, his
international work and his many learned papers had
made him the ideal General Secretary for the
Convention. Here the academic, with the pen, who
would go on to write of this exciting chapter in our
public education discourse, would continue throughout
his working life commenting and advising Government
Ministers and their Departments. Professor John
Coolahan more than played his part in informing the
national debate; a debate that must continue in his
memory.
[Niamh Bhreathnach was Minister for Education
and Science between 1993 and 1997]

TOM BOLAND

M

RUAIRI QUINN

I

didn’t know John Coolahan well, but I admired him
greatly. I worked closely with him on two projects
when I was Minister. I don’t know which he cherished
most, but he committed himself fully to both. The
Forum on Patronage and Pluralism or the Charter for
the Arts in education. Last year, he presented his
updated History of Irish Education 1800‐2016.
Ruairi Quinn

The room was full of educationalists, many of them
former students or current colleagues. It was a
magniﬁcent event as well as a tour de force. The same
group, and many more, gathered at his funeral this
year. His ﬁnal work was titled: Towards the Era of
Lifelong Learning. He had taken Ireland on that journey,
all his life.

y earliest memory of John Coolahan was
sometime in the early
‘90s singing ballads with him
in a Moscow hotel bedroom
with the support of some
duty-free whiskey. All
memory of the conference
we were attending is lost.
But not that evening with
John. Although then new
to the education system, I
had a sense of the
greatness of this man
and, especially, a sense
of his personal warmth and his joy in life. Later
our paths crossed many times. The ‘90s and ‘00s were a
period of intense reform in Irish education with major
policy initiatives across the entire system and a body of
legislation enacted that was unprecedented in our
history. Through it all was the quiet, unassuming but
powerful presence of John, his unmatched expertise
guiding our steps and his beautiful voice speaking
encouragement. Always encouragement.
[Tom Boland is an international adviser on education
and research. He spent over 20 years at most senior
levels in Irish education, including a period as CEO of
the Higher Education Authority]

[Ruairi Quinn was Minister for Education
and Skills (2011‐14]

RICHARD BRUTON

I

t was with great
sadness I heard of
the passing of Prof.
John Coolahan. He was a
giant of Irish Education
who made a huge
contribution over many
decades.
A highly respected and
inﬂuential participant in
our education system, his
contribution to Education
policy development in
Ireland cannot be
overstated. We are all in his debt.
His recent book, Towards the Era of Lifelong Learning,
shows how far we come through the combined eﬀorts
of so many, but it also challenges us to go further.
He has inspired many and his legacy will continue to
burn brightly to guide those to follow.
[Richard Bruton is currently the Minister for Education
and Skills]

DON THORNHILL

P

rofessor John Coolahan
is greatly missed by his
wife Mary, his family, his
friends and by the Irish and
international education
communities. He was an
inspiration for a large cohort
of Irish teachers. He was
also hugely inﬂuential in the
development of education
policy in Ireland – and was
an important adviser to
Ministers and oﬃcials.
His inﬂuence and expertise
were also sought internationally –by governments and
civil society organisations in individual countries but
also by the European Union, the UN, the OECD and the
World Bank. He was a true leader. He brought to his
work a remarkable number of qualities, including
expertise, erudition, empathy, communication skills and
his evident passion for the liberating inﬂuence of
education and for social justice. We have lost a national
treasure.

[A former Secretary‐General of the DES and Executive
Chairman of the HEA, Dr Thornhill is a board member
and a consultant and adviser on strategy and policy.]
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BRIGID McMANUS

I

t was my great good fortune in my role as SecretaryGeneral to beneﬁt from how John Coolahan,
generously and unstintingly, used his extensive
expertise and personal qualities to develop and
enhance Irish Education in work too numerous to list.
Teacher education was core to John’s work. Early in my
time as Secretary-General, he quickly found an
opportunity to discuss in his own erudite and pleasant
but ﬁrm way delays in progressing earlier reviews.
Though slower than desirable, by 2011 signiﬁcant
developments were underway on extending and
restructuring initial teacher education but John was
wary when I mentioned some structural ideas for the
sector. This initial wariness, I believe, reﬂected a key
element of John’s general approach to reform- to
ensure that in building “the new” we maintain and
build on existing valuable strengths.
John Coolahan greeting Brigid McManus at a NAPD Symposium

In the Forum on Patronage and Pluralism his
commitment to tackling diﬃcult national issues through
discussion and consultation was evident. Despite
disappointing progress since, John remained optimistic,
but persistent, as on earlier issues. Perhaps it was his
historian’s perspective that allowed him take the long
view! That background made for interesting
conversation- comparisons between the new
community national school and the national school
originally envisaged over a century ago and speculation
on the link between teacher folk memory of historic
“payment by results” remuneration and concerns about
performance management or standardized testing
spring to mind.
More than his enormous contribution to Irish education
I will remember John for his personal kindness and
support, his engaging discussion, his enthusiasm and
commitment, his modesty about his achievements, and
his dignity and reﬂections at many public events in his
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last months. He leaves a major legacy in Irish education
and in the minds and hearts of those who encountered
him.
[Brigid McManus, Chairperson, National Council for
Curriculum and Assessment, Secretary‐General,
Department of Education and Skills, 2005‐2012]

HAROLD HISLOP

F

ew individuals have practised with such
distinction at every level of the Irish
educational system, and few have been as
inﬂuential on public educational policy in the
20th and 21st
centuries as John
Coolahan. As
teacher, lecturer,
researcher, mentor,
historian and policy
advisor, John
contributed
immensely to the
lives of countless
learners.
I got to know Johnny ﬁrst in the early 1980s,
through having the enormous privilege of sitting
with him on a committee that arranged an
exhibition about the history of education in early
19th century Ireland, and which oversaw the
publication three volumes of Irish Educational
Documents. I was a young post-graduate student;
he the most respected educationalist in the
country; and for all of us on that committee, it was
one of the greatest educational experiences of our
lives. Johnny’s erudition and encyclopaedic
knowledge of the events and personalities of Irish

education were obvious and amazing. But Johnny
also brought an infectious excitement and joy to
the process of learning, and more impressive still
were the profound kindnesses and respect that he
demonstrated to everyone with whom he met or
worked.
Over the years our paths crossed quite regularly
and my admiration for the depth of Johnny’s
understanding and his capacity for analysis and
synthesis only grew. I also came to know his deep,
driving passion for excellence in all forms of
teaching, learning and artistic expression, and his
steely determination that Irish public policy should
provide the best possible opportunities for all Irish
children. The array of policy papers that he wrote
and the range of commissions and conventions
that he chaired are one manifestation of this
contribution, but behind all that body of work lay a
second and even more impressive body of work
that he did to persuade, advise and guide ﬁgures
across the education system in Ireland and abroad.
We are all greatly in the debt of this humble yet
extraordinary Kerryman, and we will remain so, for
many generations to come.
[Harold Hislop is Chief Inspector in the
Department of Education and Skills]

NAPD thanks the contributors to this article –
for their promptness and generosity in
responding to the editor’s request and for their
warmth in sharing impressions and memories
of a unique and wonderful man. NAPD
extends its sympathies to John’s side, Mary, his
son, William, and his daughters Iseult, Deirdre
and Marie-Louise.
John was thorough and meticulous to the end
of his life. Even with failing health, he worked
to dot all the ‘i’s and cross the ‘t’s. His final
major work was Towards the Era of Lifelong
Learning, an ambitious book that took as its
subject more than 200 years of Irish education.
The penultimate piece was the collaboration
with Áine Hyland, Sheelagh Drudy, Seámus
McGuinness and Pádraig Hogan, which looked
Towards a Better Future. The two titles
encompass John’s great capacity to hold and
revere the past while looking optimistically
ahead. The only thing missing was the final
chapter of his own life. He dealt with that in
Towards a Memoir, so that even in the sadness
of his passing, there was a sense of a task well
completed, a life well lived.
“Ní bheidh a leithéid arís ann”
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A partial chronology

I

n the autumn of 2017, recovering from a serious illness, John Coolahan privately published reflections on
his youth and on a fifty-eight-year career in education and the arts (Parkmore Press, Roscrea). It opens with
a delightful account of his birth-place, Tarbert in Co. Kerry. There follows a rationale for the memoir, which,
he says, ‘is not intended to be in anyway boastful, but more as an enquiry about what one did and what was
achieved over the period.’ After that comes a richly-detailed, meticulous list of his ‘multi-faceted involvement’
in Irish education at all levels. What an exacting record-keeper he was! Below, we attempt to construct the
scaffolding of this distinguished man’s career; the impressive fine detail can be found in Towards a Memoir.
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1941

Born in Tarbert, Co. Kerry, June 9.

1984-92

Chair of TEAM

1945

Started primary school

1987-2004

Professor of Education NUIM

1951

Attended St. Ita’s Secondary School

1991

OECD Review of Education in Ireland

1959

Leaving Certificate [8 honours]

1992

Green Paper:
Education for a Changing World

1959-61

Studied at St. Patrick’s College,
Drumcondra; Diploma in Education

1993-94

National Education Convention

1961-65

Teacher at St Peter’s NS, Bray,
Co. Wicklow

1995

White Paper:
Charting our Education Future

1964

B.A., UCD

1998

Education Act

1965

H.Dip.Ed., UCD

2001-02

Member of the Review Body on
Education in Northern Ireland

1965-70

Teacher at Willow Park, Blackrock,
Co. Dublin

2005-15

Board member of the ARK

1967

M,A., UCD

2012

Honorary Doctorate, NUI

1970-71

First Year M.Ed., TCD

2013

1971-73

Ph.D. in Education, TCD

Chair of Implementation Group
for the Charter for the
Arts in Education

1971-74

Senior Lecturer at Carysfort College

2017

Honorary Doctorate, DCU

1973

Ph.D., TCD

2017

Presidential Medal Award, INTO

1974-85

College Lecturer,
Education Department, UCD

2018

Died, June 3

1986-87

Statutory Lecturer,
Education Department, UCD
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Call for expressions of interest for participation in
Schools Film Club pilot (phase 2)

D

uring Autumn 2018, the Irish Film Institute (IFI) will
launch the second phase of its Schools Film Club
pilot. Results from the ﬁrst phase of this pilot,
which took place during the 2017/18 school year,
indicated that running Film Clubs in schools can help
students to:

l Explore, understand and express their responses to

the situations, cultures and traditions they are
exposed to through moving image.

l Become ﬂuent in the language of moving image,

and make more informed choices about the moving
image content that they consume.

l Develop personal and wellbeing skills such as such

as self-conﬁdence, self-expression, engagement,
listening and organisational skills.

l Become more active, creative and critical

consumers of moving image culture.
A small number of schools will be invited to participate
in phase two of the ‘Schools Film Club’ pilot project
during the 2018/19 academic year. Participating schools
will receive the training and support necessary to run a
successful Schools ﬁlm club, and will be given access to
a library of thousands of ﬁlms for free. Where In return,
the IFI asks the school to commit to holding one or two

ﬁlm screenings a month from November 2018 to April
2019 and to providing the IFI with information for
evaluation purposes.
Film education is a core activity of IFI, and they provide
learning opportunities through a range of programmes
including an extensive Schools ﬁlm education
programme, covering many subject areas for Senior
Cycle, Transition Year, Junior Cycle and Primary school
students.
If necessary, the IFI will also provide a valid screening
licence.
For the duration of this pilot project the IFI is pleased to
be working with Into Film Northern Ireland, an education
charity that puts ﬁlm at the heart of children and young
people’s
educational,
cultural
and
personal
development across the UK. Both IFI and Into Film share
a common interest in promoting ﬁlm culture among
young people.
To receive more information, or to express interest
in participation in the next ‘Schools Film Club’ pilot
(without any commitment at this stage), please
email: Alicia McGivern [amcgivern@irishﬁlm.ie]
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How do Schools Work?

Leader Quarterly – Autumn 2018

The short answer is that schools work, well or badly, because of the people who work and study in them and the quality of
the leadership in that school. In part, successful leadership can be put down to luck – the right people in the right place at
the right time – but most of it is about a purposeful slog. This article is about how strategic planning works and how one
school began by plundering a business model to create an inclusive structure, and how, over almost a decade, it has reﬂected
on the learnings from a complex and evolving process. We examine this question through the lens of Pobalscoil na Rosann
(The Rosses Community School) in Dungloe Co. Donegal. We’ve ‘been there’ before – the Leader featured an article about the
school in December 2013, but, given the developments that have taken place, we felt it worthwhile to revisit Dungloe. The
emphasis will be on the strategic plan that the school leaders, John Gorman and Mary Forrestal, developed, in collaboration
with the whole school community and with the initial assistance of Pinta, a professional consultancy. We examine how the
chance opportunity created from the two new appointments was followed by a successful search for a framework of
planning for the whole school that transformed it from a heterogeneous collection of dedicated individuals to a cohesive
professional organisation.
and some sense of the direction you wanted to go in.” John was
like-minded. They were working in a similar ﬁeld of action and, at
the same time, remaining ‘two diﬀerent people’ with two
diﬀerent perspectives.

Mary Forrestal and John Gorman -the ‘new brooms’ in 2007
Pobalscoil na Rosann, founded in 1973, had emerged from an
amalgamation of a voluntary secondary and a vocational school
and, over the next three-and-a-half decades, through a
conventional arithmetic progression, it had grown in numbers
and facilities, serving the boys and girls of the area with a wide
curriculum, ‘in accordance with best practice as advised by the
Department of Education and according to the advanced
educational thinking of the Community and Comprehensive (C &
C) Sector’ (Hugh Gillespie, Deputy Principal, 1988-2007).
In 2007, luck served Pobalscoil na Rosann well, in that, following
the retirements of both the Principal, Daniel Gallagher, and Hugh
Gillespie, the Board of Management was able to put a
completely new senior management team in place. John
Gorman was appointed principal and, shortly afterwards, Mary
Forrestal was appointed deputy principal. They were both
personally ambitious and they had ambitions for the school.
In 2007, the school was ripe for change. The ‘new brooms’ were
both in their thirties, brimming with energy and fresh ideas.
They’d already had a good working relationship together as
colleagues in the English department and, in preparing their
respective applications for the two posts, they had each worked
up a detailed, visionary ‘pitch’. At an early stage, they realised
that they were both ‘singing oﬀ the same hymn sheet’ and so
they were well placed to take the key leadership roles in the
school.
John was fascinated by theories of leadership, management and
strategy. He’d seen these theories at work in sport and in
business and felt they had an application to education.
Mary held a strong belief in the essential value of structure: “I
would always have a plan, either personally or professionally,
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John would claim that he had “a sense of where it was at.” Mary
had come to Dungloe from Co. Clare, in 1996, and had, perhaps,
a more detached perspective: “What struck me about the
students and the school was a sense that [they felt] they weren’t
as good as everyone else. This was reﬂected in their reluctance
to attempt higher levels at Leaving Cert.; in the disinclination to
follow on to Third Level; in a lack of self-conﬁdence.” Mary
arrived from Shannon Town, with its airport and industry, its
proximity to Limerick and, even then, an inclusive and
multicultural community. The North-West was, by contrast,
isolated, with accessibility issues (some of which persist) and a
sense of the inevitability of emigration. Part of Mary’s personal
mission was to change the poor self-image that many students
seemed to have.

At the core – Senior management planning
At one fell swoop, the key school positions were in the hands of
two dynamic teachers, keen to raise the bar, to raise the
conﬁdence and to spread a philosophy that had already started
to take shape when they prepared their ‘pitches’ for those
positions.
MARY: “I’m trying to think back to my presentation and it would
have been about that sense that we had a very good school with
very talented students. Yes, we had geographical issues but
nothing that couldn’t be overcome, especially with increased
technology. The idea was to be creative and ambitious, and to
see our students holding their own. “When John and I were both
appointed, we sat down together,. We used what we had both
pitched as our initial plan and that certainly brought us a long
way down the road where we wanted to go.”
Bringing the others along
In every school, when there is a change in management, you get
a ‘honeymoon period’. The ‘honeymoon’ for the ‘new brooms’ in
Dungloe was not without its rough patches. They were coming
into new roles but also inheriting some people who were set in
their ways. Not everyone was going to be as bright-eyed and
bushy-tailed as John and Mary. So, even if they wanted to eﬀect
change, there was going to be some resistance to a wholeschool strategic plan.

John’s Gorman’s Role Models –
Absorbing and Applying the Wisdom of Others

Dame Geraldine Keegan

Mickey Harte

Jim McGuinness

John Wooden

“In my ﬁrst couple of months as principal, probably the most profound inﬂuence was Geraldine Keegan of St. Mary’s in Derry, who
was a keynote speaker at an NAPD conference. She talked about something that I was leaning on a bit: business and organisational
inﬂuence in terms of how that can impact on schools. Schools very often ran separately – departments and teachers weren’t
connected. She talked about bringing in the senior leadership team from Austin’s (department store) in Derry to audit the school
and to do up a strategic report on how the school ran. She took that and used that template to build the school.

I used people I knew to help build a plan for the school
That’s what I had been looking at. At that stage I had spent 11 years in the school as a teacher, 5 in the school as a student. I knew
the plusses and minuses. I knew what bothered students, what bothered teachers and what bothered staﬀ, but I needed a
framework in order to change that. So that was Geraldine Keegan’s inﬂuence. I used people I knew to help build a plan for the
school as part of my presentation for the job and then would have worked oﬀ that plan in the early years. I then moved onto the
Pinta plan to work with an organisation, which had the skill in development planning which coincided with school self-evaluation.

Identifying key skills and building on them
The John Wooden inﬂuence comes from Mickey Harte. I brought Mickey in about 8 years ago to speak to staﬀ, to look at diﬀerent
ways to motivate young people. Mickey, as the Tyrone Manager, had motivated a lot of young men. I had read his autobiography
and what struck me was that he wasn’t just interested in football but also in what makes the rounded individual. It’s very similar to
the student – identifying key skills and building on them.

Getting to know the individual strengths,
using those skillsets to bring out the best in them
During the course of his talk, Mickey cited John Wooden as one of his key inﬂuencers and I have spent the last 6 or 7 years reading
anything of his that I can get my hands on. Wooden is fascinating. Wooden was a famous American basketball coach but it was
very much about a set of principles in how he managed his teams. It also happened that Wooden had been an English teacher.
He has a lovely book called You haven’t taught until they’ve learned. Again, it goes down into those inﬂuences such as getting to
know the individual strengths of the people you are dealing with, using those skillsets to bring out the best in them. Wooden has
been a very heavy inﬂuence. There is a very ethical part to the way he does things both in his teachings and his way of managing
people and managing teams. There is a spiritual aspect about the greater good to it, which I found fascinating and very positive a brilliant background. People in the school would be very aware of his inﬂuence, There is a shelf of his books in my oﬃce. There
are elements of Wooden’s teachings throughout the building. If you look in our sports hall, you see Wooden’s key elements for
success dotted around the wall, his matrix for success is in the foyer. Great life lessons and trying to embed that in the students.

Any time spent with Jim is massively valuable
Jim McGuinness came in to me in 2012. He was toying with teaching. He had no job and was working with the Donegal team. Those
few months during that Summer spent with Jim were inspirational. I felt really honoured and blessed to be in his company to listen
to him. An amazing story: a young lad dropped out of school at 14 and by 2012 he was part-way through a Ph.D. I had been involved
in a Third Level project that he had been considering in Letterkenny. Any time spent with Jim is massively valuable. He was very
heavily inﬂuenced by people like John Wooden and people with that American coaching background. I feel people like that have
positive inﬂuences for education as they are dealing with young men, young women to get the best out of them, no diﬀerent to
what we do in school.
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MARY: “It was important that both John and I recognised that
there were people who weren’t always on the same page. It was
important for us to ﬁnd opportunities for them to show what they
wanted to go on in the school.” So now, as the Senior
Management Team, they had a new challenge: they were
responsible for the whole thing and they had to ﬁnd new skills in
themselves to be the leaders.

Patience & Communication, Vision & Buy-in
MARY: “Communications became the biggest challenge. I’m a
ﬁxer, I’m a doer but you have to allow people the time to see
where you are at, and to buy into what you are at, not to bulldoze
people. Having patience - that’s one of the greatest learning
experiences I had through doing the plan and with the
committees: to know those moments when you have to sit back
and allow it to happen organically, and those times when you
have to push on.”
There they were, John and Mary: two people with a very clear
vision for the school, which they had articulated when they went
for their jobs. Now, they had the jobs, they had a staﬀ, with some
resistance, some people leaving. (“For the ﬁrst six years we were
here, we had a massive staﬀ turnover”), so it was a question, even
as they were starting, of having some buy-in, some potential buyin and some no buy-in, and they had a culture, prevailing within
the school, a sense of not being as good as others, that they set
out to change.
Mary gives credit where she feels credit is due: “John is the
visionary, he really is. He sees things on a global scale, which is
brilliant. A lot of what I do is on a micro level, so we work well
together in that regard. My overwhelming impression of the
school, from when I stated here, was of this untapped gem.”

How it played out: the culture gradually changes
Mary sees a natural progression from the job-pitch presentations
to working with people and seeing what ideas they had. There
was a change in the culture of staﬀ meetings, to make them more
purposeful, more concrete. There was a move to reﬂection
sheets, which gave the quiet people the opportunity to have a
voice; workshops; targeted question-sheets with feedback
afterwards. It seemed like a prolonged exercise, but a much
more eﬀective exercise.
There was much more participation and, as Mary says, “You got
these wonderful ideas and voices you’d never heard before.” The
staﬀ meetings were more inclusive, more participative and the
loud voices, the dissenting voices became less intrusive.
The school conversation – formally in staﬀ meetings, informally in
the corridors – was changing. Teachers were beginning to put
their heads above the parapet, to ‘put themselves out there’ –
people with leadership ambitions and skills, with ideas and a
vision for the school, people who wanted to contribute and make
it a better place.
John and Mary deliberately tapped into this potential. They
identiﬁed the people who wanted to make a diﬀerence. “They
needed to know that we weren’t afraid to go and ask questions
of people who had much more experience than we had in
diﬀerent areas, or who had ideas and initiatives to improve the
school. So, by the time we came to the strategic plan, there was
a culture of reﬂection, a culture of asking questions and people
having their voices heard, even if it was very quietly on the
reﬂection sheets.”
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John says: “The motivation originally was to capture all the
stakeholders and to get the voices of parents, teachers and the
community. The best way to drive change is to have people
invested in the plan, although originally it would have been
myself, as Principal, with the Deputy Principal, involved in the
discussion and the decision-making process”.
But they both felt the need for something else, a structure that
would make this process eﬀective, inclusive and cohesive, and
that’s where Pinta came into the picture.
John had seen the merits of strategic planning at work in other
organisations, so he wanted to teach teachers and the school
community about development planning. “The DES School SelfEvaluation, although a very notable document, was very
cumbersome for staﬀ to understand. In their busy lives, teachers
don’t have time to stop and evaluate a 300-page document. It
was about simplifying that process and making it eﬀective, so that
it wasn’t labour-intensive for them. Bringing outside agencies in to
do it quickly and well, with their expertise, means that you spend
the time actually executing it”.

Bringing Pinta in
Mary saw it happen this way: “A teacher in the school from
another county had come across a strategic plan completed by
their local GAA club and brought it to John. John and I sat in the
oﬃce, talking about the pitfalls and the advantages of bringing a
business model from outside into the school system.” The
business model sometimes gets bad press from teachers
because they are suspicious of it. Mary, with a background in both
English and Economics, was convinced it could work in tandem
with the school system - “One hundred percent!”
“I’ve always been a massive fan of inspections and bringing
people in, because, when you are in it, you can get so soaked up
in the moment, that you don’t see it [the global picture]. So, to
have someone come in and ask you the diﬃcult questions about
what you were doing, or what you planned to do, was really,
really good.”
John (as we mentioned in 2013) ‘had a considerable amount of
business and enterprise in his family: he had an uncle in IMI; in his
teens and early twenties, John worked at the ﬁshing in Burtonport;
before he qualiﬁed as a teacher he had completed a postgraduate course in business studies.’
In September 2012, Pobalscoil na Rosann engaged with Pinta. The
involvement of Pinta did not come cheap, but John felt it was
ultimately an investment that paid oﬀ. “They worked out really
well because people really bought into it, particularly with the
element of taking the heavy load oﬀ them, by bringing somebody
else in to draw up the plan and to do the work around it, as there
is a huge level of work involved in that before you can actually
deliver anything.” John got the backing of the Board and a
considerable amount of local sponsorship to pay for Pinta. Was it
value for money? John is unequivocal: “Massive value for money.
The return to this school, by the turn of next year, will be €2-3
million in the process of the two plans. In terms of culture – the
happiness of the school, people feeling empowered, feeling that
there is change not just for the sake of it but eﬀective change – it's
worth every penny and has been paid back 1,000%.”

Formulating an Approach
If John, as the visionary and instigator of the project, knew what
he wanted, he was also aware of the need to draw on the

external expertise of Pinta. They were brought through a series
of steps:
[1] an initial meeting, held with John to work out an approach
for developing a strategic plan.
[2] The formation of a broad-based steering committee,
drawing on local business people, past pupils, present staﬀ,
primary school representatives and students. This group was
to serve as an advisory group for the process, to develop
ideas and to encourage participation.
[3] A workshop to give shape and form to their aspirations.

l Financial Planning & Fundraising
l Facilities

l Teaching & Learning
l Health & Lifestyle

l Connecting with the Community
Each theme item was allocated a ‘champion’, an anticipated
target for action, a speciﬁc committee and a detailed structure for
action:
[1] Identifying key focus areas – these numbered between
three and six across the seven areas
[2] Outlining of the speciﬁc actions to be taken with each key
focus area
[3] Achievement Milestones – the measuring of success, a
listing of the tasks to be completed
[4] Project tracking

Pinta is a business consultancy with the motto
‘Discovering your potential.’ The name is a nod towards
Columbus – ‘We will operate at a pace that exudes
eﬃciency while never compromising the primary
mission.’ It’s about navigating the clients ‘through the
challenges they face with clear direction, purpose and
eﬀective execution’.

Above the ﬁne print each area had a tag, a kind of mini-mission
statement, that began ‘In 2016 we will be able to say…” and was
followed by a broad statement of aspiration. Pinta stayed on
board with the committees in the ﬁrst six months of their work,
oﬀering assistance in the implementation of the plan across each
theme.

Pinta doesn’t oﬀer analysis and proposals – ‘We are part
of the analysis, of the solution design, of the execution.
We become part of your team to help you navigate to
where you want to go and to provide for you along the
way.’

Mary Forrestal
The foci of Pinta’s exploration are [1] Strategy
[2] Making organisations work
[3] Executive coaching
[4] Building customer loyalty
While it is evident that this is primarily a business model,
Pinta has also worked with sporting organisations,
communications companies, credit unions, NGOs.
Pinta can be contacted at explore@pinta.ie
Another workshop, also facilitated by Pinta, was held with
the teaching and administrative staﬀs and the Special
Needs Assistants (SNAs). This yielded many exciting ideas
that eventually found their way into the strategic plan.
Further workshops involved students and parents, with an
emphasis on aspirations, requirements, strengths and
possibilities.
The wider community became involved, and seven
themes emerged, to form a strategic framework:

l Communications

l Leadership & Management

Reservations
There were some reservations about that uneasy border between
education and business, about the potential mismatch of
understandings and language:
JOHN: “The facilitators were great as they brought expertise from
outside, but in the ﬁrst plan it was new to everyone and the
language wouldn’t have been great. It wasn’t the language of
education; it was more the language of organisation and business.
It didn’t quite ﬁt and it wasn’t always clear. Initially, only the
principal and management had a handle on what the plan was
trying to do.”
Mary feels there was some diﬃculty in striking a balance
between the Pinta approach and the school initiative. There was
a sense at times that they ‘were coming with the answers for us
and, at the same time, we were coming with how we could make
this work for our school; there wasn’t always an understanding of
the education system and the role of the Department in schools.
“The move now is to doing more ourselves - and that’s absolutely
possible - but it is worthwhile having the experience of someone
else coming in. One of the greatest things is that the whole
process has made us much more able, much surer of where we
are at, of what we are doing, and of what we are about.”
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‘Getting education’ – or not

Respect, Faith & Trust

However, Mary had some diﬃculty with the level of
understanding Pinta had of the school system. “There was, at
times, dare I say it, a supercilious attitude of going to solve our
problems, without even knowing what our problems were, and
with a preconceived notion of what school is and what school
does. You know that sense - because everyone has been to
school - they know what happens in school! It was frustrating, if I
wasn’t feeling I was being heard, but that would have been my
only issue, and it wasn’t pervasive. I was one of the ﬁrst
interviewed and I fed that back to John. I was very keen on seeing
how this would work, without any anxieties or suspicions about a
business coming in and telling us how to do it, or any sense that
it wasn’t going to be our plan in the end of it.

MARY: feels that respect is the value that underpins everything.
It’s stressed to new teachers coming in, it’s stressed to the new
students. “If you go back to that notion of people not valuing
themselves or their place, or what their ambitions can be, you
have to respect the talent that’s here, the ideas, the vision. So you
come back to respect all the time. There is a massive leap of faith
in doing a process like this, when you’re opening it up and asking
What do we do well here? What aren’t we doing well? What
would you like to do if we had a blank canvas? You have to have
faith and trust in people, whether it’s staﬀ or students or parents,
that they are coming with the best intentions.

“When you are planning in a school situation, you have partners –
the Department, your staﬀ, your students, your parents, your
Board of Management. You have people from whole range of
backgrounds with diﬀerent objectives, that you’ve got to try and
work together, rather than a business scenario where you’ve got
a clearer picture of a global scale.”
John was happy that the Pinta facilitators ‘got’ education. “The
facilitators needed to have an understanding of, and patience
with, education, that it is slightly diﬀerent and that they are
coming at it at a diﬀerent pace from other organisations. It was
great learning how the facilitators approached things, and they
would also have learned a lot from us. In the beginning, they
would have been quite naïve about education culture and
practices, and they had a sense that it was far more
straightforward than it was. Up to recent times, teachers have
very much taught in isolation. The Management, Leadership &
Learning (MLL), Whole-School Evaluation (WSE) and recent
incidental inspections have all changed that culture, and that has
been a big beneﬁt. It has demystiﬁed WSE, and it has made the
departments within school think like departments, think like a
bigger organisation and that has been a huge help.”

“Going back to the beginning, the big anxiety was that, if you open
that Pandora’s Box, what do you let out? You have to trust in the
core beliefs of the school and that the people want the best for
our students in the school. It’s not a tick-the-box exercise, thinking
and planning. If you think about what’s going to be good for our
staﬀ, students are going to beneﬁt from that, parents are going to
be happy. It’s OK to open up the conversation about this – for staﬀ
to say we’d like to move towards a lot more technology, or for
students to say we’d like to go towards more classroom-based or
active learning with technologies. It’s ok to open that conversation
up.”

Staff Reaction?
JOHN: “As a manager I was strong. I believed in the process and I
know, from other organisations, and from my family background
in enterprise, that these processes work. I felt the staﬀ bought in
quite quickly, because I was trying to reduce their workload,
rather than add to it. I was trying to increase eﬀectiveness, rather
than have them doing things that just didn’t work and wasting
their time. One of the pluses is that we have a very hard-working
staﬀ, but they work smart, they work clever: they are not here
early mornings and late evenings because, when they are in, the
mechanisms make it very eﬀective. They can see change being
implemented, they can see progress at a rapid rate, but they also
see there is space for them to live their personal lives as well as
develop and grow professionally”.

Students’ and Parents’ reactions?

The original strategic plan
A three-year road map for the school was drawn together
by the collaborative eﬀorts of the school community and
the professional guidance of Pinta. The process was
strongly endorsed by John Gorman and Mary Forrestal,
but it is evident that, even though the plan was a tangible
and signiﬁcant presence in the life and development of
the school, there were reservations that emerged through
the implementation process and which gave rise to the
need for a diﬀerent, more localised and personalised
approach.
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JOHN: “They were a bit unsure in the beginning but once they
saw that they had ideas and that they were being delivered,
particularly with IT, the introduction of Spanish and the facilities in
the school being upgraded, when parents and students could see
the physical evidence that they were being listened to, that
added hugely to the buy-in. I think there is a really strong
relationship now with both students and parents, because they
see it’s eﬀective change, genuine change to improve the school.
At all times, we are looking to develop the school and make it a
happy, holistic place for kids and I think that is coming across very
clearly, that ability to adapt to what the needs are at that
particular time.

Regular Reviewing of the Plan
Once the plan was set in motion it became the object of regular
review, particularly each May, when the Board, the Principal and
the ‘Plan Review Committee’ conducted a comprehensive
exercise with each of the sub-committees, assessing progress
made against the established milestones. The review also
included an evaluation of the relevance of each target and an
outline of new targets and projects.

However, a more crucial review was going on – a constant
analysis – in John Gorman’s mind. “I was always very conﬁdent
that it would work, but probably the key anxiety was getting
people to buy in, people to lead groups and projects. That is still
part of the issue - unless somebody is driving it, and somebody is
focusing on it and keeping people focused on it, then it can drift
away a bit.”

Dealing with ‘Difficulty’
John talks about dissent and the diﬃcult ‘customers’
I think you need an element of disruption: disruption is
positive, keeps us on our toes. If everyone was in agreement
all the time it mightn’t be the healthiest thing for the place. I
started as a past pupil, as a past member of staﬀ at 37 years
of age. I wasn’t sure how it was going to pan out and I’m sure
many of the staﬀ weren’t. I’m a great believer in best practice
and it doesn’t matter where that comes from – the youngest
person in the room or the oldest person in the room. The ﬁrst
thing I did to capture any dissenting voices was that I used
reﬂective practice and workshops, garnering people’s ideas. I
said we would have a solutions-based approach to any
issues we would encounter, we would build on best practice,
look internally ﬁrst and share amongst departments and then
look externally, if we couldn’t quite get the ﬁt internally.
I remember the ﬁrst staﬀ meeting: it was about changing the
timetable. There were 2 options on the table; we discussed
the options, then I left the room and asked staﬀ to vote. There
was a rush for a half-day on a Friday. I believe people felt that
I mightn’t go with that, but if there was a good argument
(which there was, as attendance was very poor on a Friday
afternoon), we went with it.
It’s about listening to the best advice.
Allowing the voices of staﬀ and students is not always easy.
Sometimes principals and deputies fear that and that they
are letting go of control, but they are not. There are 70 people
working in our school, including caretakers and secretarial
staﬀ. Lots of people have great ideas and we need those to
come to the fore and then it’s about implementation.
I suppose with the school plan, people were sceptical; there’s
always this fear of business in education. I’m not interested in
business practice in schools but I am interested in
organisational practice. Of course we met resistance but I
remember, after we had launched the plan, having a visit
from the Inspector on Self Evaluation. The Inspector was
blown away by the plan and the committees we had set up;
and I remember the biggest critic on the staﬀ saying that it
was the best money we had ever spent.
The key resistance any principal faces is people not wanting
to do their job. I think in education that there is a minority of
teachers who feel they don’t have to do their job and I think it
is incumbent on principals, deputies and Boards of
Management to tackle this and not allow it prevail. If it has to
be dealt with. It is uncomfortable but it must be dealt with.
We are here to advocate for the students.
Similarly, we had committees, some brilliant and proactive,
driving themselves forward. But there were other
committees - one in particular - that didn’t really eﬀect any
major action items. It had a very positive title, a very

management-led title, but it executed very little. I suppose
that’s where you have to step in, as a senior manager, and
shine a mirror on that committee and say you have had a
period of time, and there are no actions coming out of this
committee. And you have to move people to other
committees to where, perhaps, their skill-set sits best. So
that would have been resistance. It’s about progress. You
have to drive that. You’re not driving it for your own end –
you’re driving it for the best interests of the students and the
school and I think that’s the key thing. You have to put the
needs of the student to the forefront.
Senior managers need to support their staﬀ with creating
resources, ﬁnding resources, ﬁnding money. We have to be
creative with this as we are underfunded no matter what way
you look at it. But you have to be resourceful and ﬁnd a way.
I do believe looking at other organisations and how they do
things. It is hugely important. I think we can learn a lot and I
think other organisations can learn a lot from us as well in
terms of the care we have for young people.
The simplest way that I have dealt with resistance is through
action plans, through regular meetings with committees to
see that they have delivered and through tackling bad
practice when someone is openly resistant. Sit down and
discuss it. Look it, if you have to do a one to one with a person
who is not doing their job, you have to tackle it. Sometimes
that can mean taking action. It can mean using a process for
dealing with underperformance. I think one of the things I
credit NAPD with is they introduced us to Legal Island and I
have attended quite a number of their conferences. The
ACCS has taken this on board in recent years, and that is
hugely helpful. Dealing with the legalities, if you follow the
procedures when someone is not doing what they should be
doing. School committees are no diﬀerent. They have a
collective ownership of how the school is run. What is really
important is that you put people in committees they are
interested in. You take the temperature; you ensure people
aren’t overloaded with work. You have to be in tune with what
people are doing. If you see people under pressure, you take
them for a coﬀee or lunch to chat through what the issues
are. If you can relieve the burden which can be internal issues
or they can be personal factors dealing with family, death
and we have to be supportive of that and take the pressure
oﬀ. sometimes there's not a lot of bravery in dealing with
diﬃcult issues but they have to be dealt with in a proper
manner. We always have a duty to students.

He saw a need to constantly “categorise the various elements of
work that is happening, as well rooting out things that shouldn’t
be done because they don’t work. They worked out really well
because people really bought in, particularly into the element of
taking the heavy load oﬀ them by bringing somebody else in to
draw up the plan and to do the work around it, as there is a huge
level of work involved in that before you can actually deliver
anything. Great ideas were generated. People felt they had a
voice and that ideas were very much on the table all the time, and
that, if it was a good idea, school management would run with it.”
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Reflecting on the Pinta Experience
John reﬂects on his association with Pinta, beyond the
boundaries of the Rosses: . “I ended up working on 8 school
projects. But it was a brilliant learning experience to see that
there are lots of similarities with the schools, lots of the same
issues. Every school was slightly diﬀerent culturally from
Kerry to Donegal. Some were voluntary secondary, some
were ETB, some were Community & Comprehensive. So you
have diﬀerent factors there too and it was very interesting to
observe the diﬀerences.
There was great learning with Pinta, learning their processes,
how to put together strategic plans for diﬀerent organisations
from Credit Unions to huge multinationals, to small SMEs and
seeing how this process and the school self-evaluation
works. It was really about learning the skills from Pinta. Pinta
is very interested in the schools market but I suppose their
other areas are more time-consuming, especially the
multinationals.
It’s a privilege to get to visit other schools, to work with their
students, staﬀ, Board of Managements etc. I really enjoyed
the bit of work I did there with Pinta.”

A new school plan – their own school plan
While planning became an integral part of the life of the school, it
was becoming a crowded place. They had to adapt their planning
process to accommodate SSE and DEIS planning. JOHN: “That
made it a bit complicated then, to ensure it linked closely. We
didn’t want to have three plans on the go at the one time.”
This is one of the key reasons why last year the Rosses started a
new School Improvement Plan, their own plan, building on the
ideas and learnings from the original Pinta-led plan.
JOHN: “We didn’t pay anything for this new plan because we
were able to do it ourselves and I think that is one of the important
things to learn the skills. There are over 70 people working in this
building and the skill-sets are there once they know the tools and
that was hugely eﬀective.”
Another reason for doing this, very compelling for John, was
based on the need to build an organisational culture through
systematic planning: “You want a clear plan that is relevant to
teachers. The biggest thing has been teaching teachers about
organisational behaviour. I don’t believe that teachers are trained
in that way. In other realms and disciplines you will be focused on
the world of work, but in teaching it is more on the speciﬁc subject
and the academics, rather than the organisation itself. But if the
organisation and culture aren’t right, then that makes it very
diﬃcult for a school to run eﬀectively, and that is something that
isn’t always understood in education.”

they would have been in the Pinta plan. As we knew the process,
it was much easier to run the workshops, with parents and
students, to run the surveys. We had the capability internally to
do that and the committees were ongoing. You were refreshing
committees, you were moving people around but it wasn’t
starting from scratch. I believe that once they learn the skill-set,
schools can do that and that would be the main reason for
changing from Pinta.

What are the learnings from this Exercise?
John has been on a constant crusade to change the culture of the
school. “In education there is a lack of understanding of
organisational structure and eﬀectiveness. This is still at a very
early stage and there is a lot of work to be done. I think the Centre
for School Leadership (CSL) and initiatives like that will be a huge
help, but I do think that teacher-training should incorporate how
important educational core values are, as well as an
understanding of the culture of the school you are in. My
experience conﬁrmed that there isn’t a knowledge of that and
that teachers taught, and still do, in isolation. In terms of their
eﬀectiveness, reﬂective practice is really important for this.”

The key learning?
For John it is the need to empower the committees. “They need
to take ownership. You need to allow an odd committee to fail or
not deliver anything, to show that unless people are focused and
pick a really relevant project, and unless they drive it, then the
committee structure is a complete waste of time. Of the seven
committees, six would have been highly eﬀective and one wasn’t.
It just didn’t deliver anything really because the personnel in it
wanted a talking shop, but didn’t want to lead a project.”

What would you have done differently?
JOHN: “I would have moved quicker to remove over-involvement
of management in the committees. Management should
absolutely be involved, they should be there as a guide, they
should be there to support, but they should allow the committees
to run. Once they’ve run the idea and the idea is legitimate and
the idea is of beneﬁt to the school, then it is really important to
allow the committees a sense of independence and that they can
pick their project. Another key aspect would be to identify leaders
early on for each of the committees, to empower and encourage
them.”
MARY: “We took on too much the ﬁrst time around.”

More independent planning
For John, the move from Pinta to more independent planning was
a natural evolution from the original process. “I do feel that once
you learn the skills of it and that’s really why we decided this time
to do our own plan rather than work with Pinta. There would have
been some consultation with John Corcoran and with Maurice
O’Mahony from Pinta. I count them as colleagues and friends now
at this stage, Orla Cullan and Peter Hannan as well. I think we
were well able to deal with it. We had 3 to 4 years of dealing with
it and I think staﬀ began to recognise that processes had been
there although they wouldn’t have been as centrally involved as
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The School Improvement Plan, 2018-20, is a far more
homespun project, without the assistance of Pinta, but
building on the experience gained through the
collaboration with the consultants

Did you learn anything new about groups?

Downsides?

JOHN: “Given a real chance, a purpose and a focus, some brilliant
changes come out of other people. When you are energetic, full
of ideas yourself, you need to take time to sit back and listen to
others. Don’t be afraid of other voices, particularly parents,
students and teachers. They want the same thing, they want an
eﬀective organisation.”

JOHN: “I think the early plan didn’t speak the language of
education and I think that slowed buy in to the process a bit. It
took a year or two to unravel that and understand how this can all
be couched in the language of SSE and DEIS planning. That now
has proven to be highly eﬀective. The School Improvement Plan
Newsletter, that goes out to parents, students and staﬀ, gives a
very clear indication of progress and that can be done
repeatedly.”

Did you learn anything about management practice
and Structures?
JOHN: “To let go a bit more, to not micromanage, to help
empower people. When you do that, they take it on as they like to
be empowered, they like to have an element of responsibility and
trust. But you need to be there to support. I also learned that
people need a manager’s time. They need to have the
opportunity to bounce things oﬀ you, to know that you are looking
to improve and grow them as well. That has been a big part of it.
People’s face-time with you is very important: people need
interaction with other people, particularly school management.
“Middle managers are becoming more and more eﬀective as a
result of all these processes. They see that they have
responsibility, that they are part of a management team. It’s not a
hierarchical organisation: every voice is important, good ideas are
cherished and it doesn't matter from what direction they come.”

Accountability & Maintaining the Vision
MARY: “You have to act professionally and you have to be held
accountable. You must not be afraid to have those conversations
with people who are not acting professionally. The responsibility
for this lay largely with John. If you demand respect from
students, the students can demand respect of teachers, whether
in teaching their classes or speaking to them. There is an
accountability there that people buy into because, for the one
teacher who is not as eﬀective as they could be, you’ve ten
teachers who are. They need to know that their professionalism
will be protected and preserved. So, maintaining the vision,
keeping the people who’d bought in enthusiastic and addressing
those who were not functioning so well, was not always simple.
“Then there was also the ever-present need to convey
enthusiasm and self-belief to the students. We used every
opportunity – in assemblies, gatherings, publications (newsletters
and the prospectus). Throughout the next ten years we had
students involved in making presentations, putting together
videos, and going out to the feeder national schools. We looked
at the role of the Mentors, the Prefects and the Student Council,
encouraging them to feed back to us, having the student
workshops, bringing them to the realisation that they were being
heard.”

What does this (Pinta-led) process bring that
education processes don’t?
JOHN: “The gap in education is that we don’t think about culture
and organisation, we don’t examine that enough, we don’t
examine eﬀectiveness. I feel we are well down the line with it
now. You really need to understand the organisation, the
psychology of it, how that is all working and then it can be hugely
eﬀective. You can use that knowledge to drive and understand
our own schools.”

Is there value of this outside the sector?
JOHN: “Education needs to look outside. There are fantastic
opportunities in places like the IMI, and some of the organisation
and business programmes, to look at how other sectors do things.
In terms of running an eﬀective organisation, running an eﬀective
management team, reviewing practices, cost eﬀectiveness, all of
those things - there are massive inputs we can get from outside.

Has it all been positive?
JOHN: “There has been huge positive change with the plan. I
wouldn’t feel there was anything majorly negative about it. A wee
bit of resistance in the beginning, maybe, but from people who
would have been resistant to anything anyway. That would have
been very low level and turned around really quickly, especially
when the inspections came and people saw how far down the
road we were in school self-evaluation, in terms of our planning
documents and all of that. The whole structure and organisation
of the place came out really strongly in inspections. Our planning
and SSE have been highly commended.

Where to now?
JOHN: “It’s about streamlining it now. It’s about eﬀective change.
It’s about rooting out projects that are ineﬀective. Mary and i won’t
manage the committees ourselves. There are Chairpersons,
Secretaries and PROs now for each committee. That is proving to
be eﬀective.
“We continuously have to keep provoking to get time to meet.
We do it during staﬀ days but also meet independently to keep
projects on track. The key is one project at a time. Execute that,
review it, see if it is eﬀective. Measuring eﬀectiveness is important.
For anyone that goes down this route and brings in independent
personnel, it’s important that there is a lot of interaction in the ﬁrst
year or two. There is plenty of support to learn the skills. Once you
learn the skills, a school can run with this themselves. It’s just the
coaching around how to do it eﬀectively. Measuring eﬀectiveness
is about projects producing - in terms of student satisfaction,
parent satisfaction; seeing projects as worthwhile; physically
seeing new buildings and the regeneration of [older] buildings.
There should always be a measurable element to every project Has this been worthwhile? Is this something we should continue?

Greater self-belief evident in the student voice
Mary and John moved to provide clear and eﬀective lines of
communication: MARY: “All students have their own email
addresses and they know the teachers’ email addresses and they
are not afraid to say that this isn’t working, or this could be better.
So, there is a much greater self-belief – with increased numbers
of students taking subjects at Higher Levels, with more students
progressing into Third Level or forging diﬀerent paths and
celebrating the successes of others.”
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lot depends on the make-up of the committees but also on the
needs of the school at a particular time. One thing we learned
from the ﬁrst plan, where people were co-opted onto
committees, this time around it's much more a matter of looking
at people’s interests and talents, and of people opting for the
committee of their choice. Now people want to go for
committees; they want to be part of them because they’ve
experienced the beneﬁts of them.”

Do you think that the school conversation has
changed in the school?
Good communications and celebrations
Running parallel with the Improvement Plan has been a
steady output of booklets to the school community,
keeping everyone abreast of developments and marking
the achievements.

A new sense of empowerment through the plan
Mary talks about the sense of empowerment the school plans
have engendered: “People have a voice and there is evidence
that their voice is heard and it’s not whoever shouts loudest, or
that no one voice is valued above the others, but everybody has
a part to play in it. It’s not top-down; we are all in it together,
including the dissenting voices and we allow them to be heard,
so that everybody feels an ownership.”
The plan is constantly evolving, incorporated in a document that’s
available to all, but, more fundamentally, it’s part of how the
school works.
MARY: “I think it’s embedded and I think it a really good thing.
It allows you to step back and look at what you’re doing. It comes
up in every staﬀ meeting. The committees will meet, you will
reﬂect on a matter or you will do some planning if that needs to
happen. There are diﬀerent phases that’ll come up, formally and
sometimes informally, but the plan is there, underpinning
everything and I think it’s important to have it. It oﬀers a good way
to take stock. Schools are so busy, that unless you are taking
stock, you forget where it came from or what happened in
between or how many other committees were involved.”

Is it hard to keep the committees going?
MARY: “I think that’s challenging. We’ve done in-service on
meeting skills and maybe it would be timely to do that again. We
have some committees which are more proactive than others; a

MARY: “I do. As a whole-school community, we are about ﬁnding
solutions. When there are diﬃculties or challenges, it’s about
identifying them and working together to ﬁnd a solution. It’s about
moving forward, not dwelling on the diﬃculties or bemoaning
‘what’s wrong’ but actively seeking ways to make things better.”

Do you think it has been lifted by
the strategic planning?
MARY: “I’m a planner myself; and I like that sense of having a plan.
It gives you a real sense of where you are going. These are routes
that’ll help us get there but, along those routes, it will provide
opportunities for other things. But it is all of the people having the
imagination and all of the people feeling they can voice the idea
or come from a diﬀerent perspective. Because, if you have the
plan you can aﬀord to explore that, and, if it works, fantastic! If it
doesn’t work, you can come back to the plan.”

Re-defining your creativity
As we draw the conversation to a close, Mary highlights one of
the issues that can have an impact on school leaders: when you
become a leader, a manager, an administrator, there’s a danger
that you lose touch with your roots, the motivation that brought
you into teaching in the ﬁrst place. Five years ago she went back
into the classroom (‘I felt I was missing that and I still do; I love
teaching and I love the connection with students’). But she found
it diﬃcult to meet the conﬂicting demands of the two jobs –
teacher and deputy principal. (‘I wasn’t giving them the best,
racing to class, racing out of class’). She had a sense of being
bogged down in paperwork and administration and she missed
‘that connection with students in the classroom. She reappraised
her role, seeking out an alternative form of creativity that might
get her back on a positive track.
MARY: “I feel now that I can have that connection with students
outside of the classroom and ﬁnd moments and spaces within my
role here. I love doing the timetable. There is so much potential in
it for beneﬁting and helping the teachers. When we do timetable
wish-lists for the teachers (they ask for very little and most of the
time they ask for the beneﬁt of the students), so if you can fulﬁl
that it’s a win-win - and that’s fantastic.”

Last Thoughts

Dungloe: nestling beside the Wild Atlantic Way
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JOHN: “I found the whole process hugely helpful. I think it helps
the school understand itself, review itself and push on. I think the
Department deserve great credit for working on school selfevaluation and I think they have lost sight because of all the
initiatives that are happening. I think if there was a focus on school
self-evaluation in the context with the main focus on teaching and
learning and that can include JCT, can include Leaving Cert
review but I think schools need to understand the dynamic of

Pobalscoil na Rosann

school self-evaluation in an overall context and not just in one or
two areas because schools need to understand. I don't believe
that schools really totally understand their culture. I don’t think
they totally understand the value of their data and I also don’t
think they understand the value of reﬂecting as a group on all
aspects of school life to drive improvement for their students and
for parents.
I think we are still a good bit away and I include the UK in this
because I have travelled through quite a number of UK schools in
recent years. There is always this fear, fear of failure, fear of
criticism, instead of actually just focusing on what our job really is
– it’s for the young people. I found it a massive experience, a
brilliant experience to be involved in school self-evaluation. Not
just in our own school but in other schools. I think a good
understanding of that allows a school to thrive and allows a
school to change and evolve and not stand still. There is always
work to be done and I think that’s the beauty of it. You can get a
sense of energy and excitement because there are always some
new things to do. There has been a wee bit too much innovation
and I understand the driving of change to really drive it home
because I think it was static for too long but I do think there is a
serious case of burnout amongst management teams both
middle and senior management.
I am delighted that middle management is back in the game
again, that it’s being re-galvanised and that it’s being cherished
for what it is. It was an absolute disgrace that it wasn’t in recent
years and it wasn’t being funded properly and the value of it
wasn’t being understood properly. But it also needs to be
managed properly and I think this is where the self-evaluation
plan is vital because you have to have an overview of the school
and you have to realise what your key focus is and everyone has
to be driving in that direction.
“I think school management and middle management need a lot
of support around understanding school planning and
improvement. Then they can deliver it themselves in time. If you
get SSE and the school plan and the vision and the execution of it
right, then it does have a major eﬀect. One of the key things that I
have seen is ensuring that management team and middle
management teams are working together and that they are
professional about it and they are wading in behind the school
plan. Ultimately, this is how the school is run.

own plans, if you want to put it in monetary terms, we will be
looking by the end of this year close to €3million of improvement
which is huge. We are looking at 33% rise in employment - that’s
eﬀective. Average 85% going to college, average 10% going into
apprenticeships. Inspection reports are really strong right across
the board in that period because the organisation is there, the
documentation is there, the eﬀectiveness of embedding it in the
classroom.
“Another measurement is that you have a very happy school. Lots
of visitors remark on how content the kids are, how mannerly the
kids are, how happy the staﬀ room is. All of those things, because
we are focusing on improvement all the time. We are focusing not
only on eﬀective change, but we are focusing on supporting
people to grow. The plan does that. It’s about reﬂection, it’s about
having a voice - student, teacher, parent - it’s about embedding
the school in the community and the culture in the community, it’s
about progression. All of these things make it a really good
process. We didn’t invent this process. This process has been
used by eﬀective organisations for years and years. It’s really
about harnessing that and adapting it to suit education. That is the
power of it. It can be done in any school. It needs leadership,
people need to be brought along and listened to. It has been a
hugely eﬀective process.”

NAPD CONFERENCE
WORKSHOP
Galway 19 October
John Gorman is conducting an interactive
workshop at the forthcoming NAPD
Conference, where he will outline the
details of the planning process employed
at the Rosses CS.
He is happy to receive your comments or
your questions about how continuous
strategic planning is operating in the
school. You can contact him at
jgorman@rossescommunityschool.ie

“If you look over the 6-year cycle of the PINTA plan and now our
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‘Measure
for Measure’:

Jenny Byrne

JENNY BYRNE identiﬁes
In ‘The Marriage of Heaven and Hell’ (1868)
ﬁve key areas of focus for
William Blake explores how both the good and
the bad are a necessary part of human
successful school leadership and,
existence. In an age where the ‘terrors of
coincidentally, endorses the
performativity’ (Ball, 2003) reign we have been
experience at Rosses
led to believe what is measurable is valuable.
There
must be more inventive approaches to
Community School, as
measurement and data-use in education that could
described on the
inform practice and change the predominant neo-liberal
preceding pages.
accountability-driven narrative which is so embedded in our
education system and society. The notion that uniform
standards of measurement serve an education system
in an era of unprecedented diversity should be
questioned by the teaching profession.

A
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s part of the Postgraduate Diploma in School
Leadership I undertook a work placement to see how
leaders operated in diﬀerent sectors. What I found
was that questioning accountability structures about the use
of data and measurement was considered an important part
of leadership. Leaders thoughtfully engaged and challenged
all aspects of the hierarchical structure in order to temper the
utopian or political aims of an organisation and to allow
creative conﬂict to occur. This was achieved by creating a
safe environment for individuals to question, interact and
collaborate at all levels. There were ﬁve key areas where
notable practices and cultural attitudes existed that could be

transferred to school leadership context and the teaching
profession.
1. Building Trust was seen as key to creating a safe
environment for questioning; people took more risks and
in time this lead to innovation and creativity. If trust is
fundamental in the development of all relationships and
teaching and learning is reliant on relationships, then trust
is especially important in the teaching profession. But how
can we build trust in a school system that is running at a
pace that leaves little time for dialogue? (Simmie & Moles,
2012). Making time for intra- and inter-connection is

important and school leaders have a responsibility to
initiate positive behaviours in order for trust to be
established (Kitt, 2017). Face-to-face communication
needs to be seen as a priority to encourage trust as part
of a genuine collaborative working environment.
2. Language and communication were vital in delivering a
consistent message. This was clariﬁed, agreed upon and
most of all given time to take eﬀect. The role of language
was not always to say something but instead to point to
things that cannot be said. During the placement leaders
asked questions rather than giving instructions, creating a
‘leader-leader model’ (Marquet, 2012). Questions were
used to communicate and empower but also to challenge
over-emphasis on measurement. Curiosity was not
viewed as a threat or a challenge. It was merely a way to
expand a team’s thought process and encourage
collaborative problem solving towards a shared goal.
These approaches could easily transfer to a school
context.
3. Goals were developed on micro, meso and macro levels
and agreed in the context of clearly-deﬁned values.
Individual schools and the education system as a whole
could clarify what they are trying to achieve as learning
communities. Do we only value what we can measure?
Biesta asks ‘What is the purpose of good education in an
age of measurement?’ (2009). We must examine the
consequences of measurement for the current education
environment and question if it is enabling or inhibiting our
shared goals.

the interactions between us and emphasise ‘the human story’
which is so central to our work. It is at the interface of our
ideas that we are empowered to create change and
progress. This can be achieved by reframing how we
interact personally, professionally, pedagogically and
politically using a coaching mind-set.
However, this is not a rallying cry; it is evolution not revolution
that is required. Evolution thrives on creative conﬂict;
revolution leaves too many dead bodies. We need to
reconnect with ourselves and reﬂect on what we do and how
we do it together, to become critical thinkers and friends,
working collaboratively towards clear educational goals
which we have devised rather than had dictated to us.
Collaborative language and values can protect the teacher’s
soul from the terrors of performativity (Ball, 2003) and prevent
the human story from being disconnected from our work and
the data we collect. Brené Brown (2013) refers to it as ‘data
with a soul’. It is the personal relationships with students and
colleagues which make teaching the enriching profession it is.
We can reclaim the use of the data to empower rather than
imprison the teaching profession. In the words of William
Blake ‘without opposites there is no progression’.
Jenny Byrne is a class teacher and an Assistant Principal
at Lucan East Educate Together. Having studied Politics
and prior to training as a teacher, she is now a student on
the Post-Graduate Diploma in School Leadership run by
the Centre for school Leadership.

4. The involvement of External agencies in the organisation
was seen to allow for honest reﬂection on goals, progress
and vital to CPD. Involving external coaches to facilitate
goal-setting and examine organisational culture could
maximise engagement with the process. This could also
facilitate schools tracking the progress of their students in
the long term. Creating a network where connections
would be made between schools and their alumni would
strengthen a sense of belonging and broaden
conceptions of success outside of what is purely
measurable.
4. Time is needed for change to take place. Patience and
acceptance are required to give individuals space to
digest, participate and buy in to what’s going on. The
leader in this organisation believed people need to relax,
‘chill out’ and accept we can’t do everything at once. The
endemic strive for perfection can be counterproductive.
Time is needed to reﬂect on what we do and how we do it
together rather than on the polished, ﬁnished product.
The role of measurement must be acknowledged but we
need to able to challenge the data by oﬀering ‘the human
story’. There has been little opposition to the neo-liberal
narrative which has consumed society and our education
system. We have never been more connected virtually, yet
the connective fabric of our civilisation is unravelling. As a
profession we can reignite our curiosity to create energy in
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By Seán McDonagh

LEAVING CERTIFICATE –
SOME FACTS, SOME QUESTIONS
This note on the Leaving Certificate 2018 is written at a time of review of Senior Cycle provision by the NCCA. It
seeks to give some facts on participation and outcomes in 2018 and to pose some questions.
O
Much is expected of Senior Cycle provision. It should, it is thought, confer preparedness for citizenship, for
employment and for participation in Higher Education, Further Education and life-long learning. The NCCA
speaks of 5 key skills central to teaching and learning across the Senior Cycle curriculum: Information Processing,
Being Personally Effective, Communicating, Critical and Creative Thinking and Working with Others.
Claire Mc Gee, IBEC’s senior executive for education policy, is quite clear. She says (Irish Times 16/08/2018) “It is
doubtful that the Leaving Certificate is in tune with the needs of Irish Society and its economy. A high stakes,
terminal exam., predominantly based on rote learning and information recall, leaves students with little
opportunity to think critically, engage analytical skills and develop greater interpersonal skills.” Others feel that
memorizing vital subject specific knowledge and using it intelligently is an essential part of anyone’s education.
Some references are made in this note to Senior Cycle provision in other countries to underline the competitive
international context of reform discussion.

Fact 1:
By international standards the repuBlic oF ireland achieves high completion rates
oF upper secondary education.
In Table 1 the Irish upper secondary completion rate for young adults (aged 20-24) is shown to be much larger than the European
average. The Eurostat report shows the Irish rate for young adults exceeded in Europe only by Croatia.
Table 1:
Upper Secondary Completion Rates, Ages 20-24, 2017 (Eurostat)

Rep. of Ireland
EU 28

Total
94.2%
83.3%

Female
95.5%
85.9%

Male
92.9%
80.9%

Gender Gap
2.6
5.0

(22.0%)
Table 1 shows
1 a higher female completion rate in Ireland and also across Europe. The gender gap (column 5) is less in Ireland than the
average across Europe.

The DES Retention Rate study of the 2010 Entry Cohort gave a retention rate to Leaving Certificate of 89.4% for males and 92.7% for
females. The rates for Secondary Schools in that report was 92.7%, Community and Comprehensive Schools 90.6% and Vocational
Schools 88.3%. Importantly, the rate at DEIS Schools had increased to 84.4%.`
(28.3%)
2
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QUESTION A:
ARE THE EDUCATIONAL FORMATS AT SENIOR CYCLE SUCH THAT THEY OPTIMISE THE ACHIEVEMENTS
OF THE DIVERSITY OF LEARNERS NOW PARTICIPATING?
Fact 2:
senior cycle provision is dominated By the estaBlished leaving certiFicate.
In 2018 57,149 candidates sat the Leaving Certificate (including 2,556 external and 907 repeat candidates), with gender parity in
participation (28,759 females and 28,390 males). The Senior Cycle deals with a diversity of learners with differing backgrounds,
ambitions, abilities and aptitudes.
Of the 57,149 candidates 2,709 (4.7%) followed the Leaving Certificate Applied (LCA) programme, 1,546 (57.1%) males and 1,163
(42.9%) females. In the LCA, Distinction was achieved by 538 (19.9%) and Merit by 1,322 (48.8%). In 2013 the LCA attracted 2,810
entries.
Of the 54,440 (50.7% female, 49.3% male) who in 2018 sat the Established Leaving Certificate 13,368 (24.5%) followed the Leaving
Certificate Vocational Programme (LCVP). Of these 1,561 (11.7%) received Distinction and 6,929 (51.8%) Merit. Females formed
a large majority (74.8%) of those gaining Distinction and 60.6% of those earning Merit. In 2013 the LCVP had more entries, 15,679,
from the fewer candidates, 52,767, in the Established Leaving Certificate that year.
Subjects of the Established Leaving Certificate are examined at two levels –Higher and Ordinary – with a third, Foundation, level in
Mathematics and Irish. The breakdown of subject entries in 2018 by level and gender is given in Table 2.
Table 2:
Established Leaving Certificate 2018: Subject Entries by Level and Gender (SEC)
Total

Total
370,314 (100%)

Higher
250,082 (100%)

Ordinary
112,103 (100%)

Foundation
8,129 (100%)

Female
Male

187,550 (50.6%)
182,764 (49.4%)

132,047 (52.8%)
118,035 (47.2%)

51,926 (46.3%)
60,177 (53.7%)

3,577 (44.0%)
4,552 (56.0%)

Females formed a small majority, 50.6%, of the total examination entries (column 2). There are important gender differences by level.
Females formed a majority, 52.8%, of the Higher entries with 14,012 more Higher entries than the males (column 3). Males formed a
majority, 53.7%, of the Ordinary entries and also a majority, 56.0%, of the 8,129 Foundation level entries (column 4,5).
The level pattern of the examination entries in 2018 was as follows:
Total:

Higher 67.5%

Ordinary 30.3%

Foundation 2.2%

Female:

Higher 70.4%

Ordinary 27.7%

Foundation 1.9%

Male:

Higher 64.6%

Ordinary 32.9%

Foundation 2.5%

v In Northern Ireland in 2018 there were 29,004 subject entries at A-level, down 5.5% from the 30,684 in 2017. Entries in 2018 were
strongly female (55.6%) with 44.4% male.
v In Holland there are three main educational routes open to young people. The VWO completed in year 12 leads to university studies. The
HAVO completed in year 11 offers opportunities of professional education. The MBO provides practical training in school and/or with an
employer. It can lead to higher education.
Fact 3:
By international comparison the estaBlished leaving certiFicate oFFers a Broad
programme oF study. it oFFers a suBject-By-suBject choice oF levels.
Comparing the number of candidates with the number of subject entries supports the view that the common experience of candidates
is to take seven subjects giving an opportunity of a broad educational experience. Since 67.5% are taken at Higher, an average number
of subjects taken at Higher is between 4 and 5 with the female figure close to 5. The wide choice enables all students to choose to study
the important “universal” subjects English and Mathematics (discussed below) and to choose other subjects and levels to match abilities
and widen interests.
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v In Scotland, in 2018, there were 191,951 subject entries at Higher. 51.8% of these were from 5th year students and 38.8% from 6th year.
Further Education contributed 7.1%. Sixth year students also contributed 95.9% of the 24,331 Advanced Higher entries.
v The International Baccalaureate (IB) requires students to pursue six subjects and to fulfil some core requirements. Five of the six subjects
must be chosen from each of the five subject groups Studies in Language and Literature, Language Acquisition, Individuals and Society,
Experimental Sciences, Mathematics. The sixth is taken either from the Arts or one of the above groups. Three or four of the subjects are
taken at Higher Level, the others at Standard Level. In addition, students must complete a research essay, a shorter essay on the Theory of
Knowledge and engage in social or creative activity.
QUESTION B:
A DANGER IN A BROAD EDUCATIONAL PROGRAMME IS THAT FOR SOME LEARNERS IT MAY ALSO BE A
SHALLOW ONE. IS THERE A CASE FOR SOME SENIOR CYCLE FORMATS WITH FEWER SUBJECTS STUDIED TO
GREATER DEPTH?
Fact 4:
in the leaving certiFicate assessment there is a major emphasis on the Final examination.
Although some important forms of assessment e.g. oral examinations and project work are completed before the final examinations, the
2018 Leaving Certificate cohort sat examinations in all their subjects during 13 days of examination from June 6th to June 22nd, 2018.
Students doing Mathematics, English and Irish and four other subjects all at Higher level may have sat examinations in this period for up
to 28 hours.

v In England, but not Wales and Northern Ireland, changes at A-level are breaking the link between AS and A-levels and reducing the role of
continuous assessment thus putting a greater emphasis on the final examinations.
v In China, on two days in June this year over 9 million students, including 1.5 million repeat students, sat the nine hour Gaokao university
entrance examination. Its results are used for university admission in China and, increasingly, as part of the admission of Chinese students
to universities internationally.
v In the US, many high school students take SAT or ACT tests. The SAT tests, taken by over 1.7m. in 2017, are largely multiple choice tests
which take 3 hours and are run 7 times a year. The tests include Reading (65mins.), Writing and Language (35mins.) and Mathematics
(80mins.). An optional essay requires an additional 50mins. ACT tests, also largely multiple choice, attracted over 2m. students in
2017.Such test results are used as part of University admission processes.
QUESTION C:
CAN THE CONCENTRATION OF EXAMINATIONS INTO ONE SHORT PERIOD SUIT THE DIVERSITY OF
LEARNERS NOW PARTICIPATING IN THE LEAVING CERTIFICATE?
Fact 5:
a major potential strength oF the leaving certiFicate programme is that it enaBles all
candidates to study the key suBjects mathematics and english.
Mathematics and English can confer and develop important generic skills. They are key enablers of the mastery of other subjects.
Together they constitute 28.7% of all Leaving Certificate entries. The examinations for both subjects at Higher and Ordinary Level in
June 2018 took 11.10 hours. The quality of these subjects, their syllabi, teaching, learning and assessment are key to the quality of the
entire Senior Cycle programme.
Table 3:
Leaving Certificate 2018, Mathematics and English Entries, Level and Gender.

Maths
English
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Total
Female
Male
Total
Female
Male

Total

Higher

53,391
26,962
26,429
53,036
26,850
26,186

16,837
8,096
8,741
38,283
21,026
17,257

%
(31.5%)
(30.0%)
(33.1%)
(72.2%)
(78.3%)
(65.9%)

Ordinary

Foundation

31,336
16,310
15,026
14,753
5,824
8,929

5,218
2,556
2,662

Mathematics is the subject with the largest number of entries at its three levels. With over 53,000 entries each Mathematics and English
can be regarded as the “universal” subjects. The growth of Higher Mathematics has been driven by a bonus incentive. Although
Mathematics still has the lowest proportion (31.5% of all or 35.0% of those doing Higher or Ordinary) taking the Higher Level it has
now grown to be fifth amongst subjects in terms of the actual number doing Higher level (after English, Biology, Irish and Geography).
Table 3 reveals gender gaps in the proportions of those taking Higher in English and Mathematics (column 3). Males lag seriously behind
in English with 3,769 fewer taking Higher.
Females had 645 fewer doing Higher Mathematics. A bonus is awarded in the Points System for a H6 Mathematics grade or better. In
2018 8,079 males earned that bonus and 7,465 females – a gap of 614. That gap was larger at 906 in 2017. In Applied Mathematics
females constituted only 27.2% of the 1,826 entries at Higher level.
In 2018, 990 students gained points by getting a H7 in Higher Mathematics. Of deep concern is the fact that 3,017 Ordinary level
Mathematics candidates failed, 9.7% of those taking that level.

v In England, in 2019, vocational pathways will change with the introduction of school-based T-level qualifications. These qualifications, which
will compete at the UK Level 3 with A-levels, will be linked to 15 economic sectors. All T-level courses will include English, Mathematics and
Digital Skills.
Fact 6:
the suBject irish has a unique role in the leaving certiFicate.
Amongst the Leaving Certificate subjects Irish has special characteristics. It is a compulsory subject which, like English and Mathematics,
is taught at primary level. Students can get exemption from this compulsion on the grounds of disability or foreign origin.
It is for some students the language of instruction for other subjects. Students can opt to take their examinations in other subjects
through Irish. In 2018, candidates registered to do about 9,300 subject entries, about 1 in 40, through Irish, 75.3% at Higher. These
were 56.8% from females and 43.2% from males. The largest subject entry was Mathematics which accounted for about 20% of these
registrations including half of those at Ordinary level. The two next subjects were Biology and French which together accounted for
almost 1 in 4 of all these entries. Irish is distinguished from other languages by having a third Foundation level. Its examination at Higher
level in June required 5.25hrs in contrast to 3.10hrs for Higher French or German.
Table 4:
Leaving Certificate 2018, Irish entries by Gender and Level
Irish Total
Female
Male

Total
46,750
24,314
22,436

Higher
22,400
13,849
8,551

%
(47.9%)
(57.0%)
(38.1%)

Ordinary
21,439
9,444
11,995

Foundation
2,911
1,021
1,890

Irish entries constituted 12.6% of all Leaving Certificate entries in 2018 but only 9.0% of all Higher level entries. The distribution of its
entries given in Table 4 is distinctive. Irish has the second lowest proportion doing Higher level after Mathematics. More males did
Higher level Mathematics than Irish. The gap, 18.9%, between the female proportion, 57.0%, taking Higher and the male proportion,
38.1%, is the widest amongst the subjects (column 3). Females also got significantly better results. For example, 25.7% of the larger
female Higher entry got H1 or H2 grades in contrast to 18.3% of the fewer males.
Chinese, Mathematics and a foreign language (usually English) are compulsory subjects for the Gaokao examination.
QUESTION D:
SHOULD AN IRISH LANGUAGE POLICY BE INFORMED BY A CLEAR EXPLANATION OF THE MAJOR
MALE/FEMALE OUTCOME DIFFERENCES AT THE END OF FORMAL SCHOOLING?
Fact 7:
a key aspect oF the Broad leaving certiFicate programme is the choice oF suBjects
and suB-disciplines.
The choice for each learner of Leaving Certificate sub-disciplines is important and can be constrained by the range of subjects offered by
the student’s school. Factors affecting choice can be the interest of the student, the desire to keep options open by including eligibility
subjects for possible Higher Education courses and the advisability of developing broad interests. Recent moves by Universities to
introduce broad first year programmes to enable later better informed specialisation choices supports the idea of the inadvisability of
too early specialisation.
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Table 5 gives the sub-discipline patterns of Higher and Ordinary level choices by gender. After Mathematics, English and Irish the
remaining 37 subjects are broken into 7 sub-discipline groups. For females and males the proportion of their Higher and Ordinary
examination entries drawn from each sub-group is given (columns 2,6). For each sub-group and gender the proportion of the
Higher/Ordinary entries at Higher level is given (columns 3,7). Table 5 seeks to illustrate male/female overlap and differences in choice
and level.
Table 5:
Leaving Certificate 2018: Sub-discipline Choices by Gender, Higher/Ordinary Only
Total Female
H/O entry
24,406
26,850
23,293
74,549
17,006
23,927
30,691
14,258
10,570
10,172
2,789
183,962

% Female
Total
13.3%
14.6%
12.7%
40.6%
09.2%
13.0%
16.7%
07.8%
05.7%
05.5%
01.5%
100%

%Female
Higher
33.2%
78.3%
59.5%
57.6%
83.2%
72.8%
83.9%
81.0%
88.6%
82.0%
88.2%
71.8%

Sub‐discipline
(subjects)
Maths
English
Irish
Subtotal (3)
Humanities (5)
Languages (15)
Sciences (5)
Business (4)
Arts (2)
Home Econ. (1)
Eng./App.M (5)
Total (40)

Total Male
H/O entry
23,767
26,186
20,546
70,499
20,424
17,916
27,858
15,659
4,859
1,389
19,594
178,198

% Male
Total
13.3%
14.7%
11.5%
39.5%
11.5%
10.1%
15.6%
08.8%
02.7%
00.8%
11.0%
100%

% Male at
Higher
36.8%
65.9%
41.6%
49.0%
77.6%
65.1%
78.7%
78.7%
79.2%
61.1%
87.0%
66.2%

Humanities, Business Subjects and, very strongly, Engineering/Applied Mathematics form larger proportion of the male choice. (Columns
2,6).
Other Languages, Sciences, Arts and, very strongly, Home Economics form larger proportions of the female choice. (Columns 2,6) The
Science figures conceal the fact that, in the important subject Physics, females constituted only 28.4% of those taking that subject at
Higher level (and 56.9% of those taking Higher Chemistry).
Interestingly, in all the sub-discipline groups a larger proportion of the female candidates took the Higher Level. (Columns 3,7)
The proportions taking Higher level varied by sub-discipline. Other Languages had low comparative rates for males and females.
(French which dominates Other Languages had the third lowest proportion, 65.3%, taking Higher after Mathematics and Irish. The
important EU non-curricular languages, which had 1,461 entries in 2018 including 687 in Polish, are all deemed to be at Higher.) In
contrast, Engineering/Applied Mathematics, a largely male domain, had very high levels at Higher. The Points System pays no attention to
the varying proportions of subjects studied at Higher.
QUESTION E:
IN VIEW OF THE FUTURE IMPORTANCE OF HIGHER QUALIFICATIONS IN COMPUTING AND TECHNOLOGY
AND THE MALE DOMINANCE OF THEM SHOULD ENCOURAGEMENT AT LEAVING CERTIFICATE BE GIVEN
TO FEMALES TO STUDY THE SUBJECTS PHYSICS OR PHYSICS AND CHEMISTRY?
QUESTION F:
SHOULD LANGUAGE COURSES AT LEVEL 6, ENABLING FLUENCY OF USE, BE AVAILABLE THROUGH
FURTHER EDUCATION OR AS A WIDESPREAD PART OF HIGHER EDUCATION COURSES FOR THOSE WHO
HAVE ACHIEVED HIGHER GRADES IN LANGUAGES AT LEAVING CERTIFICATE IN ORDER TO ENCOURAGE
LANGUAGE UPTAKE, MASTERY AND USE?
Fact 8:
although the leaving certiFicate programme oFFers a wide suBject choice and all suBjects
are important, in reality a small numBer oF “dominant” suBjects largely determine the
quality oF the leaving certiFicate qualiFication.
The central importance of Mathematics, English and Irish, which in 2018 together accounted for 40.1% of all Higher and Ordinary
entries, has already been noted.
The quality of the next four subjects in order of size of entry, Biology, French, Geography and Business Studies is a major factor in the
quality of the Leaving Certificate qualification.
l Biology is the largest Science subject and accounted in 2018 for more than 50% of all Science entries
l French is the dominant Other Language which accounted also for more than half of all Other Language entries.
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l Geography again dominated the Humanities with two in every three Humanities entries.
l Business Studies contributed more than half of all Business related subject entries.

The present Point System by rewarding H7 grades and through the Mathematics bonus encourages students to take Higher level. Table
6 seeks to examine the change in the Higher Level uptake since 2013 for the seven major subjects mentioned above. It also includes the
subjects Art, Construction Studies and Home Economics as the largest subjects in 2018 in their sub-discipline.
Table 6:
Leaving Certificate 2018, 2013: % at Higher Level in Major Subjects
Higher %
2013
25.6%
65.5%
38.2%
74.4%
55.6%
78.1%
68.3%
73.9%
76.4%
81.0%

Higher %
2018
31.5%
72.2%
47.9%
79.1%
65.3%
81.9%
78.6%
79.5%
80.6%
86.1%

Change
2013‐2018
+5.9
+6.7
+9.7
+4.7
+9.7
+3.8
+10.3
+5.6
+4.2
+5.1

Subject
Mathematics
English
Irish
Biology
French
Geography
Business
Home Economics
Art
Construction

Higher 2018
F%
M%
48.1% 51.9%
54.9% 45.1%
61.8% 38.2%
62.0% 38.0%
62.1% 37.9%
46.7% 53.3%
51.6% 48.4%
90.8% 09.2%
71.1% 28.9%
10.7% 89.3%

In all the major subjects in Table 6 there has been an increase in Higher uptake since 2013 with Business, French and Irish showing the
largest increases. Column 5 shows the female/male breakdown of the 2018 Higher entries. Females have larger Higher proportions in 7
of the 10 subjects and Males have in Mathematics, Geography and Construction.
The comparative results are interesting. Females have a larger proportion of Higher candidates getting H1/H2 grades in all subjects of
table 6 except Mathematics. The largest such H1/H2 gender gap was in Art where 19.7% of the females got H1/H2 and only 8.5% of
the males.
The subjects in 2018 with the largest proportions taking Higher level were: Applied Mathematics (93.4%), Technology (93.2%), Music
(92.8%), Chemistry (86.6%) and Construction (86.1%).

v In the US, a High School Diploma is typically studied for over 4 years from Grade 9 to Grade 12. In New York State the Diploma awarded is
the Regents Diploma earned through Regents examinations and awarded at two levels: Regents Diploma and Regents Diploma with
Advanced Designation.
v In the US some high school students can take Advanced Placement (AP) modules organised by the College Board. Success in these modules
can enable College admission and, in some cases, earn exemption from College courses.
The results in Higher Biology are interesting. It increased the proportion doing Higher to 79.1%. In 2013, 22.1% gained A1/A2/B1
grades at Higher. In 2018, of the increased uptake, 29.5% gained H1/H2. Additionally 7.9% gained H7 now rewarded with Points. A
further 7.1% were awarded H8, a failing grade.
QUESTION G:
SHOULD THE SENIOR CYCLE PROGRAMME INCLUDE, FOR SOME HIGH ABILITY STUDENTS, A LIMITED
NUMBER OF SUBJECTS AT LEVEL 6 OF THE NFQ, SUCH AS APPLIED OR FURTHER MATHEMATICS OR MUSIC?
QUESTION H:
SHOULD SENIOR CYCLE STUDENTS ALSO HAVE EARLIER ASSESSMENT BY RIGOROUS COMPUTER-BASED,
GAME-PROOF, COMPUTER-CORRECTED TESTS?
Fact 9:
leaving certiFicate results, as measured By a points system, Formed the main method oF
selection oF eligiBle school-leaver candidates For admission to higher education.
A main objective of Senior Cycle studies should be preparedness for Higher and Further Education. Although the great majority of
Leaving Certificate students do seven subjects - and some eight - the Points System rewards the six best subjects. The points are the
same for all subjects - with a bonus for Higher Mathematics – regardless of the varying proportions by subject and gender taking Higher
and of the varying result patterns for subjects and gender. It is also regardless of the duration of examinations per subject.
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Table 7:
Leaving Certificate 2018, Points Distribution

Points
625
600‐624
500‐599
400‐499

Students
153
536
6,482
13,060

%
0.3%
1.0%
11.9%
24.0%

Points
300‐399
200‐299
100‐199
<100

Students
13,542
10,624
6,518
3,525

%
24.9%
19.5%
12.0%
6.5%

Table 7 shows 7,171 (13.2%) getting 500 or more points. It shows 20,667 (38.0%) getting below 300 with 10,043 (18.2%) below 200
points. In 2017/2018 44,950 pupils were enrolled in Transition Year. This suggests that many of the 10,000 who achieved less than 200
points had spent three years at Senior Cycle including TY.
QUESTION I:
SHOULD A REVIEW OF SENIOR CYCLE PROVISION INCLUDE A STUDY OF THE OPPORTUNITY COSTS OF
TRANSITION YEAR, THAT IS, AN IDENTIFICATION OF THE BETTER EDUCATIONAL OUTCOMES FOR SOME
STUDENTS FROM ALTERNATIVE USES OF THE MASSIVE INVESTMENT IN TY?
Does the Leaving Certificate confer preparedness for immediate full-time Higher Education? One important early measure of success in
Higher Education is progression after one year to the second year of full-time studies. The 2018 HEA Study of Progression 2014/15 to
2015/16 examines such progression. It says (p. 10) : “Prior academic attainment (Leaving Certificate Points) is the strongest predictor of
non-progression. Those entering with lower points are much more likely to not progress..” Table 8 summarizes the non-progression
rate by prior education attainment from that report (p.19).
Table 8:
Non-Progression Rates by Prior Educational Attainment (Points)
Points
Total
555‐600
505‐550
455‐500
405‐450

% Non‐Progression
14%
6%
5%
6%
9%

Points
355‐400
305‐350
255‐300
205‐250
155‐200

% Non‐Progression
14%
21%
31%
40%
37%

Above 500 points non-progression is close to 1 in 20. At 305-350 points it is about 1 in 5. Below 300 points non-progression is above 1
in 3.
The HEA Study of Progression examined progression by gender. In 2014/15 those entering full-time Higher Education at Level 8 were
53% female and 47% male. At Level 7 it was 35% female and 44% at Level 6. The Report states (p.30): “Females are more likely to
progress to the following year, across all NFQ levels and sectors.” Across all levels and sectors it gives the following percentages for
non-progression (p.30): Total 14%, Females 11%, Males 17%, showing a wide gender gap.
The non-progression rates by Level (P.17) were 12% at Level 8, 26% at Level 7 and 27% at Level 6.
QUESTION J:
IS THERE A MAJOR OVEREMPHASIS ON THE ADMISSION THROUGH THE POINTS SYSTEM OF SCHOOLLEAVERS TO “FULL-TIME” I.E. ACADEMIC YEAR COURSES AND TOO LITTLE PROMOTION OF ADMISSION TO
CALENDAR YEAR-LONG WORK-AND-STUDY (E.G. APPRENTICE) PROGRAMMES WHICH CAN TRAIN,
MOTIVATE AND PAY YOUNG PEOPLE?
Fact 10:
gender diFFerences in educational choice and achievement is an international phenomenon.
there are major gender diFFerences in ireland to Be addressed.
This note has drawn attention to gender differences. Table 1 informs that the completion rate of Upper Secondary is higher amongst
female young adults. Fewer females took the LCA in 2018. In the LCVP, females formed majorities of those gaining Distinctions and
Merits.
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In the Established Leaving Certificate in 2018, Table 2, females formed a majority of those taking Higher level subjects while males
formed majorities of those taking Ordinary or Foundation level subjects.
Table 3 shows that, while males formed a majority of those taking Higher Mathematics, females formed a large majority of those taking
Higher English. In Irish, Table 4 shows that males form a small minority of those taking Higher level and majorities of those at Ordinary
and Foundation levels.
Table 5 illustrates the different sub-discipline choice patterns by gender and the fact that, apart from Mathematics, larger proportions of
females in these sub-disciplines take the Higher option.
The HEA Progression Report shows larger proportions of females entering Level 8 course. It shows that males had significantly larger
non-progression rates.

v Tokyo Medical University admitted in August 2018 that it had altered its admission test results for the past decade to ensure a larger
proportion of male medical students.
QUESTION K:
SHOULD A REVIEW OF SENIOR CYCLE BE INFORMED BY A DEEP ANALYSIS OF THE NATURE AND CAUSES OF
GENDER DIFFERENCES AT VARIOUS AGES IN EDUCATIONAL ACHIEVEMENT AND ATTITUDE?
QUESTION L:
SHOULD NEIGHBOURING SECOND-LEVEL SCHOOLS COLLABORATE MORE STRONGLY TO ENABLE ENRICHED,
MORE VARIED, MORE APPROPRIATE SENIOR CYCLE PROVISION?
Fact 11:
the comparative quality and relevance oF ireland’s educational provision is key to the
capacity oF its population to prosper in a world oF change, challenge and competitiveness.
Ireland’s Senior Cycle provision must be appropriate to an age of technological change and with the threats and opportunities that
automation, robotics, artificial intelligence and digital technology will bring. It must lay foundations to complex problem solving, critical
thinking and creativity.
Europe’s and Ireland’s future will be one of demographic change with longer working lives necessitating a capacity for life-long learning,
skill and qualification updating and adaptation to change.
Brexit, should it occur, will add to the need for a more entrepreneurial society with increased internationally competitive indigenous
enterprise and increased attractiveness to international investment. The comparative quality of senior cycle provision is a key factor in
creating that society.
Senior Cycle too should lay foundations for a rich national cultural life.
In the PISA Tests of 2015, although Ireland’s mean result in Science, the main subject that year, was significantly above the OECD
average, it was also significantly behind 8 Far Eastern countries and regions. It was also significantly behind Estonia, Canada, Finland,
Slovenia, New Zealand, Australia and England. Ireland’s educational ambition should aim at being in the top tier globally. This should
inform Senior Cycle reform.

Seán McDonagh is a former Director of an Institute of Technology and a former University Lecturer in
Mathematics. He was Director of the Skills Initiative Unit promoting actions to increase the supply of technicians
to the Irish economy. He was a member of the national Expert Group for Future Skill Needs. Recent activities
have included membership of an international group advising on Educational Strategy in the Sultanate of Oman.
He was keynote speaker at a European Conference of the Universities of Applied Science in the Hague and at
a meeting of the Danish University Colleges at Kolding. He has spoken on education in Columbia and at the
national conference of the British Educational Studies Association.

C

O N TA C T S
Email: sean.mcdonagh44@gmail.com
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napd learning & teaching workshops 2018-2019
Mike Hughes Workshops

Graham Powell Workshops

Strand 1

Strand 3

New Participants –
Series of 3 workshops in choice of 3 locations.

New Participants –
Series of 3 workshops in choice of 2 locations.

COST: €600 per school

COST: €600 per school

Workshop 1 13 November 2018

Galway

Workshop 2 5 February 2019

Workshop 2 23 January 2019

Workshop 3 26 March 2019

Workshop 3 12 March 2019

Workshop 1 15 November 2018

Kilkenny

Workshop 1 27 November 2018

Cork

Portlaoise

Workshop 1 29 November 2018

Workshop 2 6 February 2019

Workshop 2 24 January 2019

Workshop 2 28 March 2019

Workshop 2 14 March 2019

Workshop 1 16 November 2018

Dublin

Workshop 2 7 February 2019
Workshop 3 29 March 2019

Strand 2
Continuing Participants
(will have attended Hughes
workshop previously) –
Series of 2 workshops in 1 location

Strand 4
Continuing Participants
(will have attended Powell
workshop previously) –
Series of 2 workshops in 1 location
COST: €120 per participant
Portlaoise

Workshop 1 28 November 2018
Workshop 2 13 March 2019

COST: €120 per participant
Portlaoise

Workshop 1 14 November 2018
Workshop 2 27 March 2019

Registration, by Principal or Deputy Principal, can be made online via the NAPD website.
Link: http://www.napd.ie/professional-learning/
Places are limited and are being ﬁlled on a ﬁrst come basis,
with a max of 4 participants per strand per school.
It is preferable, but not essential, that new schools to the programme include the
Principal or Deputy Principal.
For further information and clariﬁcation, contact Barry O’Callaghan – leading4learning@napd.ie
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The Magenta
Principles.ie

Mike Hughes

The Magenta Principles is an umbrella phrase that refers to a
philosophy and an approach to teaching based upon the
premise that learning should be both exciting and engaging.
More speciﬁcally, the phrase represents a pedagogy
underpinned by an unshakeable belief that:

T

l learning is the consequence of thinking...

therefore our job is to get them to think

he Magenta Principles.ie, by Mike Hughes [pictured
right], will be launched on the ﬁrst day of the NAPD
Annual Conference, on Thursday 18 October. This edition has
been written speciﬁcally for an Irish context, with a focus on
improving Learning & Teaching in Irish classrooms. It
contains in excess of 100 examples of lessons developed in
Irish classrooms, both primary and secondary, over the past
few years by 74 Irish teachers from almost 40 Irish schools.

Mike will make a presentation to delegates on Strategic
Leadership around Learning and Teaching in schools and on
19 October, Mike will conduct a practical workshop for school
leaders on introducing the Magenta Principles to Irish schools.

MIKE HUGHES EXPLAINS: The verb magentify is increasingly
becoming part of teachers’ professional vocabulary and this
book is illustrated with over a hundred examples of how Irish
teachers have used the Magenta Principles in Irish
classrooms. It also includes a number of case studies that
outline how Irish schools have successfully introduced a
Magenta approach to learning and teaching.

l language is central to thinking...

therefore our job is to get them to talk

l learning is an active process...

therefore our job is to get them doing.

We talk about the Magenta Principles – but in reality there is
just one principle; in order to make sense of the information
that comes their way, students have to do something to/with
it. The question therefore becomes: What are students
required to do to/with the information they encounter in the
classroom? It is central to the approach and the answer gives
us the Magenta Principles – students could be asked to
reduce it, change it, assemble it, add to it, arrange it,
sequence it, classify it ... the list goes on and on.
Clive Byrne says of the book: “Mike’s engagement with
teachers and schools over the last ﬁve years has had a
profound impact both on students in classrooms and on the
professional conversations in staﬀrooms. The Magenta
Principles are practical, engaging and grounded in the reality
of student learning”

The book will be on sale, at a special rate of €30,
for the duration of the conference.
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solutions For schools
new weBsite and moBile app From i class

iClass is a leading website and
mobile app platform for schools. It
tackles 2 of the biggest issues
facing schools today; student
enrolment and parental
engagement. The iClass platform is
built on a publishing solution
developed for one of the UK’s
biggest retailers Carphone
Warehouse so SEO is also at the
core of the content management
system along with a user account
module which helps drive
engagement.
The ﬁrst objective is to deliver a
leading edge, fully responsive
website for the school, enabling
schools to completely control every
aspect of their website. There are
dedicated teacher, parent and
student publishing modules with
simple ‘one click’ moderation of
content. There is also a full event
management module allowing
individual teachers to manage their
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own events and blogs. Ease of use is
critical, and a key selling point is
that all key tasks can be carried out
in under 60 seconds!
Secondly there is a fully integrated
mobile app for parents which
hugely improve communication. The
integrated app automatically
updates parents with the latest
news and events as teachers add
them to the website. There is also
push notiﬁcations which will help
eliminate SMS costs. The latest
version of the app also allows
parents to submit absentee notes
should the school enable, and it will
feature a ‘quick publish’ function for
teachers allowing news publishing
from remote events.
The iClass platform should also help
schools to go paperless, eliminating
such things as newsletter printing,
note printing, authorisation forms,
enrolment forms etc

The NAPD can oﬀer any new school
signing up to the iClass platform a
€200 discount. Simply submit your
NAPD membership number when
ordering.
Testimonial – ‘The iClass team
designed and launched a striking,
responsive website for our school
including a fully integrated mobile
app for parents in less than eight
weeks. Our website provides a
unique, evolving window into life at
our school; it is easy to update; fully
supported; and provides value for
money. Without hesitation, I would
recommend.’
Colm Rice, Deputy Principal, Abbey
Community College
For more information about the
oﬀer or to book a demonstration at
your school, please get in touch via
napd@iclasscms.com or see
www.iclasscms.com/napd
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Twenty Years A-Growing!
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karen edge
joins the
keynote line-up

UPDATE
Book
launch

also

UPDATE
Mary Keane will give her
Presidential address and
Minister Bruton is expected
to attend.

Dr Karen Edge is a Reader in
Educational Leadership at UCL
Institute of Education and ProVice Provost (International) at
UCL, UK. Karen has conducted
research in over 30 countries
and is currently leading a 7
country study of teacher
motivation. Karen recently
completed the Global City
Leaders and she is also
preparing two books on
Generation X leaders
(Routledge) and City-based
education policy contexts and
the inﬂuence on school leaders
(Bloomsbury). Karen is a highly
sought after keynote speaker.
She is known for being able to
blend theory and practice with
insight and humour.

Author Mike Hughes will be a major
presence at the Conference, which
will see the launching of his new
book. In addition, he will give a
key-note address and conduct a
work-shop on the Magenta
Principles.
The special conference price for the
book is €30.

Mary Nihill, CEO of the
Centre for School Leadership,
will address conference.

workshop update
On Friday afternoon, 19 October, an excellent range of workshops is
available for delegates. They can choose either two one-hour workshops
[listed online in the August Bulletin] or one two-hour workshop. Three
further workshops have been added to the list:
1. Jacinta Kitt on The Four Components of PsyCap
2. Eimear Synott on Careers Portal
3. Catriona Mordan on OSOS
The selection form will be available shortly. Up-to=date information will
be available in the September bulletin and on the website:
www.napdconference.wordpress.com
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ENHANCING TEACHER
PROFESSIONAL
COLLABORATION THROUGH
JUNIOR CYCLE REFORM
Dr. Pádraig Kirk
Director, Junior Cycle for Teachers (JCT) Support Service
Pádraig Kirk

J

unior Cycle reform is widely regarded as the most fundamental and ambitious curricular reform at postprimary level since the foundation of the State. At the core of this momentous change is the overarching
Framework for Junior Cycle (2015) which sets out how teaching, learning, assessment and reporting practices
should evolve to support the delivery of a quality, inclusive and relevant education that will meet the needs of
Junior Cycle students, both now and in the future. This Framework places the student ﬁrmly at the centre of the
learning experience and provides schools with the opportunity to provide a ﬂexible programme for students’
learning. It seeks to strike a better balance between acquiring subject knowledge and understanding, and aims
to develop a wide range of skills, values and both cognitive and meta-cognitive capacities. The Framework is
underpinned by a dual approach to assessment to reduce the focus on an externally-assessed examination as
a means of assessing students and gives increased prominence to classroom-based and formative assessments.
In this way, Junior Cycle reform allows schools to report on a broader range of student learning and achievement,
thereby promoting student wellbeing.
Junior Cycle Professional Time
In realising these changes, the new Framework envisages and
provides for greater professional collaboration between teachers
to plan for teaching, learning and assessment and to discuss and
share classroom practice. The value of such collaboration has
been recognised by the Department of Education and Skills
primarily by setting aside valuable time for teachers to facilitate
ongoing collaborative engagement. From September 2017, for
example, each full-time teacher’s class contact time has been
reduced from 33 forty-minute teaching periods in the timetable
to 32 teaching periods. This reduction provides one forty-minute
period of Junior Cycle professional time for each of the 33 weeks
of the school year. This equates to 22 hours of professional time,
within timetable, for each full-time teacher each year.
Furthermore, teachers teaching less than 18 hours per week are
facilitated to avail of professional time to support implementation
of Junior Cycle on a pro-rata basis, which incorporates a
minimum level of time provision. Teachers have always engaged
in planning and other professional activities above and beyond
their timetabled hours. This additional time has been provided
to ensure that there is no additional workload on teachers arising
from Junior Cycle reform.
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So, how is this time to be used? A proportion of this time each
year, depending on how many class groups of second and/or
third year students a teacher might be teaching, is to be used to
engage in Subject Learning and Assessment Review (SLAR)
meetings. In each subject, students will undertake two structured
classroom-based assessments, generally one in second year
and one in third year. To support classroom-based assessment,
all teachers will engage in professional dialogue in the form of
SLAR meetings where they will share and discuss samples of
their assessment of students’ work and build common
understanding about the quality of students’ learning. Klenowski
& Wyatt-Smith (2010)1 emphasise how discussing student work
in a collaborative environment promotes professional
development: ‘When teachers do this moderation work together
with the explicit intent of supporting students’ learning, pedagogical
possibilities will accumulate in a manner that strengthens practice
across the learning collective’.
To promote rich discussion, each SLAR meeting is subjectspeciﬁc and focuses on a discussion of the Features of Quality
that apply to the CBA undertaken by the year group. Each SLAR
meeting takes two hours.

1 Klenowski, V. and Wyatt-Smith, C., 2010. Standards, Teacher Judgement and Moderation in
Contexts of National Curriculum and Assessment Reform. Assessment Matters, 2, pp.107-131.

By the end of the 2017/2018 school year teachers of English,
Science and Business Studies were the only teachers to have
formally experienced the SLAR process. Given that SLARs are
very new in the school system some teething problems were to
be expected, e.g., logistical matters relating to the timing of
meetings, making decisions regarding what student assessment
pieces to take to the SLAR meeting and how many, facilitation
of meetings, ﬁnding consensus, knowing what to do if consensus
is not reached, and the compilation of the report of the SLAR
meeting. To support teachers and schools with the SLAR
process, JCT has embedded key elements of SLAR meetings
into our subject speciﬁc workshops, including facilitating
discussions to develop an understanding of the SLAR process.
Our target was to ensure that every teacher had attended such
a workshop before engaging in a SLAR meeting themselves. In
addition, throughout the 2017/2018 school year, JCT provided
elective workshop opportunities aimed at those teachers who
were nominated as SLAR facilitators in their school. These
workshops focused on supporting and empowering the SLAR
facilitator to lead discussions focused on teaching, learning and
assessment with a view to agreeing standards for the CBA in their
subject area. These elective workshops were over-subscribed
and additional workshops were added to meet demand with
subject teams providing additional phone and email support as
required.
Feedback from the SLAR workshops, and indeed the SLAR
process itself, has been overwhelmingly positive with teachers
and schools valuing the opportunity to share and discuss
samples of work and focus on teaching, learning and
assessment. It is recognised that support for the SLAR process
will need to continue until SLARs become part of the educational
landscape, and a natural part of the three-year learning journey.
When the time required for SLAR meetings is extracted from the
overall allocation of 22 hours of professional time for each
teacher, the remaining time is used to engage in other Junior
Cycle professional activities. To support schools, school leaders
and teachers, JCT has prepared subject-speciﬁc advisory
materials for teachers on how they can use their remaining hours
of professional time. This is set out in terms of how the time might
be used (i) individually, (ii) individually or collectively and, (iii) as
a subject department. Geography teachers, for example, are
advised that professional time could be used within the
Geography Department in some of the following ways:

l Work towards developing a collaborative approach to
teaching and sequencing the learning outcomes and
linking with the elements

l Collaboratively select a number learning outcomes and
devise units of learning anchored in the learning outcomes.
Each teacher will subsequently develop learning intentions
for their own individual class group.
l Share resources and discuss and share teaching
approaches

l Create a subject information leaﬂet for both parents and
students
Advice regarding the use of professional time in the context of
individual subjects may be accessed through the relevant
subject tab on our website at www.jct.ie.
In our work with schools and teachers, JCT is bringing the
practice of professional collaboration to a new level. Section 5.1
of the Junior Cycle Reform: Joint Statement on Principles and
Implementation jointly signed by the Minister for Education and
Skills and the teacher union leadership on 22 May 2015, refers to
the fact that “schools should be supported to develop a collegial
professional culture” (p.5). While the allocation of professional
time, coupled with the SLAR process, will help promote the
development of this professional culture in schools, it is
contended that those models of teacher continuing professional
development (CPD) (or ‘professional learning experiences’)
currently being implemented by JCT are a signiﬁcant catalyst to
foster collaboration. This includes both our whole-school (or
whole-staﬀ) CPD and our school cluster-based subject-speciﬁc
CPD models.

Whole-school CPD
Whole-staﬀ CPD takes place where a school takes the decision
to close to students for a full day and all staﬀ come together to
engage in professional activities around junior cycle.
This whole-school closure, a feature of Junior Cycle reform, is
facilitated under the Department of Education and Skills circular
0015/2017, “approval continues for schools to close…. for a day of
whole-school planning and self-evaluation for Junior Cycle
implementation for each year of implementation up to the school
year 2021/22” (section 3.1.1). Indeed, this has been the case since
the 2014/2015 school year, albeit not all schools availing of it
since that time.
The topics and activities that teachers engage with on these CPD
days are teacher led - they are designed with feedback from
teachers in mind – and are subject to a robust internal quality
assurance process within JCT, inclusive of a ‘critical friends’
process whereby a number of representative principals and
teachers are invited along to critique a trial run of the day before
it is facilitated nationally. The whole-school CPD days are also
quality assured by the Department’s Inspectorate.
Whole-staﬀ CPD provides opportunities for the full staﬀ in a
school to come together to, amongst others:

l develop a common understanding of teaching, learning,
assessment and reporting in the context of the Framework
for Junior Cycle
l engage in professional conversations about learning,
outside of subject specialisms

l Consider, devise and agree formative assessment
practices to support learning in the Geography classroom

l explore the principles of Junior Cycle, such as wellbeing
and inclusive education, and explore what it means for
practice that these would be a shared responsibility of all
teachers

l Finalise the subject department plan for Geography and
plan for its review

l model activity-based collaboration ensuring engagement,
eﬀectively modelling highly eﬀective classroom practice

l Discuss how opportunities could be provided for students
to reﬂect on their learning

l develop a shared language – e.g., subjects’ interface with
whole-school around features of quality
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The collaborative aspect of our whole-school support echoes
Domain 4 of Looking at Our School (2016)2 (teaching and
learning) focusing on teachers’ collective/collaborative practice.
This approach supports teachers in recognising that a student is
not the responsibility of only one teacher in a department, but of
all teachers in that department, and indeed in the school. This
supports and facilitates teachers in ‘working together to devise
learning opportunities for students across and beyond the
curriculum’.

School Cluster Based Subject Specific CPD
Circular 0015/2017 also states that “teachers will be provided with
subject speciﬁc CPD at a school closure event and schools may
close…. to allow teachers’ attendance. Where a school closes, all
teachers must attend the school cluster event and engage in CPD
activity” (section 3.1.1). The school cluster events which focus on
subject speciﬁc CPD are designed to enhance teacher
collaboration not only at school level, but also at an inter-school
level. A cluster of schools in a geographical region closes to
students for a designated day and all the subject teachers from
the schools involved come together for CPD. There can be up to
seventeen diﬀerent subject workshops in a cluster, all of which
are based on teacher needs and subject to a rigorous quality
assurance process. Advantages of this model include:

l Learning communities: the collaborative aspect of the
school cluster delivery model mirrors a model of learning
communities that is hoped will develop within and across
schools. It has been shown that sustained teacher
collaboration around understanding curriculum, student
learning and assessment, as well as general collaboration,
is the primary vehicle for continuous improvement of
teacher practice. The cluster model focuses on aspects of
professional learning communities as deﬁned by DuFour
(2004)3 where teacher discussion focuses on learning. The
JCT cluster model is best represented in DuFour et al
(2006)4 as ‘an ongoing process in which educators work
collaboratively in recurring cycles of collective inquiry and
action research to achieve better results for the students they
serve’.
l System clarity: at a time of seminal education reform, the
cluster CPD model allows for teachers from the same
school to consider the same messages around the reform
at the same time and gives them agency to construct
meaning together. The importance of ‘professional
collegiality’ in empowering teacher agency is highlighted
by Biesta et. al. (2015)5. Previously, teachers from the same
school department generally came to CPD events on
diﬀerent days, thereby reducing the potential to promote

professional collaboration in the subject department. The
JCT subject-based cluster model removes this barrier,
supports teachers in developing a shared understanding
and promotes teacher agency.

l Sharing of practice: the JCT subject-speciﬁc cluster model
provides opportunities for subject departments to ﬁrstly
develop a shared understanding of Junior Cycle reform
and secondly to share their pedological approaches with
teachers from other departments. Hunzicker (2010)6
highlighted the importance of collaboration in professional
learning, stating that ‘CPD is most eﬀective when teachers
have opportunities to learn from and with one another
around common goals’. Whilst this can have a strong
impact on all subject departments, it is particularly the
case for teachers in smaller or single teacher departments
where opportunities for professional dialogue and sharing
of practice are limited.

l Shared purpose: Libermann and Miller (1999)7 emphasises
the importance of ‘common purpose and shared identity ‘to
strengthen and enhance teacher collaboration. The cluster
CPD model emphasises, even by the very nature of its
creation, the idea that teachers need time and space to
collaboratively focus on and discuss the learning of
students in their care.

Concluding Remark
Fullan (1991)8 emphasises the sense of belonging in supporting
teachers in developing new approaches to teaching and
learning and how important this is when fostering educational
change: ‘Change involves learning to do something new and
interaction is the primary basis for social learning. New meanings,
new behaviours, new skills and new beliefs depend signiﬁcantly
on whether teachers are working as isolated individuals or are
exchanging ideas, support and positive feelings about their work’
(p.77). We all learn more eﬀectively through collaboration; this
applies in the case of the student in the classroom, and it is also
true of the teacher who stands in that very same classroom.
Greater teacher collaboration will be but one of the hallmarks
of junior cycle reform. While the reforms happening on the
ground in schools will facilitate greater teacher collaboration
through, for example, the provision of teacher professional time
and SLAR meetings, the CPD models provided by JCT will be
the greatest catalyst of all in respect of how teachers
collaborate. JCT whole-school and subject speciﬁc CPD school
cluster events will continue for the foreseeable future with a
view to enhancing and fostering greater collaboration, thereby
developing a shared vision for teaching, learning and
assessment for Junior Cycle.

2 Department of Education and Skills (2016), Looking at Our School (2016): A Quality Framework for Post-Primary Schools
3 DuFour, R. (2004). What is a “Professional Learning Community?”, Educational Leadership, 61(8), pp. 6-11

4 DuFour, R., DuFour, R., Eaker, R. and Many, T. (2006), Learning by Doing, Bloomington, Solution Tree Press p.11.
5 Biesta, G., Priestley, M. and Robinson, S. (2015) The Role of Beliefs in Teacher Agency, Teachers and Teaching, 21:6, 624-640, DOI:

10.1080/13540602.2015.1044325

6 Hunzicker, J., (2010), Characteristics of Eﬀective Professional Development: A Checklist, Online Submission.
7 Lieberman, A. and Miller, L. (1999), Teachers – Transforming Their World and Their Work. The Series on School Reform, Teachers College Press, PO Box 20,

Williston, VT 05495-0020.

8 Fullan, M.G., (1991), The New Meaning of Educational Change, London: Teachers College Press
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INNOVATION
OR DENIGRATION:
A view of the changing
status of History in the
junior cycle curriculum
By Dr James Ryan

S

ome students entering the ﬁrst year of the junior
cycle this academic year could ﬁnd themselves
embarking on a three-year programme which fails to
oﬀer an opportunity to study history. This, although possible,
is an unlikely scenario. The great majority of students will,
at least in the short term, get the opportunity to study the
subject either as a full course or as a short course. Should
a student take the subject as a full course, he or she will get
two hundred hours tuition over the three years of the junior
cycle. If, on the other hand, he or she takes the diminished
version, they will receive one hundred hours tuition.
Whether a school oﬀers both courses will depend on a wide
range of factors, not least budgetary constraints. Feepaying schools, in particular, are well positioned to oﬀer
both, so it is expected that both history courses will, by and
large, remain on the junior cycle curricula of such schools.
How the subject fares in schools which do not have this
additional income stream is not likely to emerge until these
newly-eﬀected changes have been operational for least
one full junior cycle. This potential inequality of educational
opportunity, a protracted consequence of the White Paper,
Charting our Education Future [p.48], is of concern; a concern
which is compounded by the proviso that schools are no
longer obliged to oﬀer history as a subject., diminished or
otherwise.

eminent academics as Nicholas Canny, Marianne Elliott,
Diarmaid Ferriter, Brendan Bradshaw and Roy Foster. For a
while it seemed that their views, together with those of
President Michael D. Higgins and a wider, equally alarmed
public, were gathering suﬃcient momentum to reverse the
decision to downgrade the subject. This was not so. Last
year, the arrangements for the Implementation of the
Framework for Junior Cycle with particular reference to
school years 2017/18 and 2018/19, was circulated to Boards
of Management, Principal Teachers and Teaching Staﬀ of
Post-Primary Schools, Special Schools and Chief Executives
of ETBs. There was no reprieve. History lost its age-old core
status on the junior cycle curricula. This comes at a time
when there is an ever-increasing number of readily
available resources available to history teachers and
students alike. These resources, particularly the internet,
require the development of skills necessary to identify
misinformation, bias and plain deception. The history class
oﬀers an excellent context in which to initiate and develop
a critical response to online information. But rather than
make it possible for history teachers to do this, for instance
reducing course content, other subject areas are being
introduced into an already overcrowded curriculum. An
irony, surely, that history is being marginalised to make way
for such subjects.

When this ﬁrst came to light, it triggered widespread
debate, with very few supporting the lamentable relegation
of the subject. Among the most sustained and indeed
illuminating contributions to this debate was initiated by
Senator Marie-Louise O’Donnell in Seanad Eireann. Here,
we ﬁnd the value of history as a secondary school subject
articulately presented and thoroughly explored. Many
others have participated in the debate, including such

A further irony of this impoverishment of our students’
educational experience is that it appears in a White Paper
which is researched and presented to a very high standard.
It is, in so many ways, enlightened and notably
contemporary in its aspirations. Consequently, the
treatment of history emerges as glaringly anomalous. We
might well ask if there was some underlying assumption
that history would survive, that it was so embedded in the
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curriculum, so comparatively popular that it didn’t need to
be protected? A cursory glance at the subjects which might
gain ground as a consequence the relegation of history,
would suggest a limp understanding of the extent to which
history can be harnessed to achieve the goals to which
some of these subjects aspire. Identity, social inclusion,
respect for others, participation in the democratic process
are all well within the remit of the history teacher. So too is
the building of self-esteem, a capacity for independent
thinking, an understanding of the mechanics of decisionmaking and so on.

process a perspective on human behaviour can take
shape. All very well, you might say – but the assessment
of history at secondary level, despite the many reforms
down through the years, is ill equipped to measure such
grandiose processes and even less so to evaluate the
extent to which the other potential learning outcomes,
mentioned above, have been realised. So, what do we do?
We introduce another or other subjects which set out to
counter this perceived deficiency. School bags get heavier
and the lot of the hard-pressed timetable designer more
frustrating.

Of particular professional and personal interest here is the
part this subject plays in the education of imagination and
the consequent development of creativity. The student
of history is presented with predicaments faced by
countless men and women down through the ages. The
outcome of the decisions taken can be analysed and
assessed, alternatives can be discussed – and in this

Dr James Ryan taught History and English at
secondary level, prior to his appointment in 2006 as
Director of the Creative Writing programme at the
School of English, Drama, Film and Creative Writing
at University College Dublin.

time to get ready For the
pramerica spirit oF community awards!

there are two categories in the 2019
pramerica spirit of community awards:
l Junior category (for students under the age of 16

4th september 2018
Registration opens.

l Senior category (for students under the age of 19

25th october 2018
Closing date for student applications. Prior to
submission please review your application.

on the 1st of January 2019)

on the 1st of January 2019)

A Principal can nominate 2 students maximum. This
can be 2 from same category or one from each
category.
A judging panel, including people from charitable
organisations, education and Pramerica, will select
20 Finalists and the two All-Ireland volunteers.
Students from Northern Ireland and the Republic of
Ireland are eligible.
All students who submit an application will receive a
Certiﬁcate of Merit. The Pramerica Spirit of
Community Awards programme was designed not
only to identify the twenty top youth volunteers,
but also to give schools an eﬀective way to
congratulate deserving young volunteers and to
hold them up as role models for other young people
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dates to remember:

9th november 2018
Closing date for Principals/Deputy Principals. Each
school Principal/Deputy Principal at this stage will have
selected a maximum of two applications to go forward
for national judging.
5th February 2019
Announcement of Top 20 ﬁnalists.
march 2019
Pramerica Spirit of Community Awards Gala Dinner
(Ireland)
may 2019
Pramerica Spirit of Community Awards Gala Dinner
(America)
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open schools for open societies [0s0s]
encouraging innovation in schools and communities

UNESCO’s recent report “Rethinking Education: Towards a
common global goal?”1 reminds us that the changes that we
face in the world today are characterised by new levels of
complexity and contradiction. The changes we face also
mean that citizens are required to have a better
understanding of science and technology in order to help
them to participate in scientiﬁcally informed decision making
and knowledge based innovation. Encouraging innovation is
one way that we can help schools and communities to face
these complex changes and to encourage citizens to be
more scientiﬁcally informed.
Open Schooling is an innovative approach to education that
supports students, teachers, schools and communities to
collaborate and is being introduced in Ireland though a
Horizon 2020 project Open Schools for Open Societies
(OSOS)2. The aim of this project is to support 1000 schools,
both primary and post-primary, adopting an Open Schooling
framework in 12 diﬀerent countries.

Key Characteristics of
Open Schools:
l Promote the collaboration with non-formal and informal

education providers, enterprises, parents and local
communities
Through a focus on science learning at both primary and
secondary levels, the framework proposes new and
diverse models of collaboration between various
stakeholders. The OSOS project aims to promote an
approach based on collaborative learning and inquiry
between professional practitioners. This collaborative
learning takes place at all levels, from the classroom,
through the school and within the community.

1 http://unesdoc.unesco.org/images/0023/002325/232555e.pdf
2 https://www.openschools.eu/

l Become agents of community wellbeing

OSOS aims to support schools to develop project that
solve the needs of real problems in the local community.
By creating this model of collaboration with local
stakeholders and by using activities that require the
involvement of diﬀerent actors, the participating schools
will be linked with their local communities at a much
deeper level.
l Focus on eﬀective parental engagement

Eﬀective parental engagement in the projects will be
encouraged. Schools are supported in this engagement
and encouraged to utilise the expertise of parents.
l Teach science for diﬀerence: Gender issues

The Open School framework endeavours to respect
students as individuals, and all of the activities associated
with the project are designed so that students can share
ideas, construct arguments, ask questions and analyse
data in small groups. The activities and projects are based
on educational approaches that produce the outcome of
proportional participation of all genders.
Open Schooling in Ireland
In Ireland, we already have a number of primary and postprimary schools partnering in the OSOS project. Teacher and
their students have been actively carrying out projects in
their communities based on the Open Schooling Framework.
The schools have been working with both the OSOS project
team in DCU and other community partners to create
innovative science projects that are serving the needs of the
local community.
Robert Clarke, Confey College Co. Kildare, is one of the
OSOS Champions in Ireland. Robert leads on the
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development and implementation of Open Schooling in his
school through his innovative “Greener Greens” project that
highlights UNESCO’s goal of Responsible consumption and
production of food (SDG 12).
Robert and his ﬁrst year students ﬁrst started looking at the
question “Are the food choices we make sustainable?”. The
class wanted to address the challenge of healthy eating.
Robert wondered if the students were aware what fruit and
vegetables were in season. The class knew that they could
ﬁnd most fruits and vegetables in their supermarket at any
time of year, but was this the most ‘natural’ thing? Through
these questions, a number of student investigations were
designed to challenge ethical and sustainability issues
surrounding global food production and consumption, and
possible resulting impacts on climate change and
biodiversity. The idea behind the student projects was to
challenge their assumptions on the necessity of all-year
round availability of non-seasonal fruit and vegetables. The
students carried out their investigations using critical
analyses of data and personal case studies. The students
also involved the local community by engaging in
discussions with local supermarket managers, with a view to
encouraging them to provide more locally sourced produce.
The projects were also taken home and students considered
their own family’s food choices. These investigations
provided a rich basis for classroom discussion.
Since “Greener Greens” Robert has made plans to further
develop Open Schooling in Confey College. This will involve
students making a school allotment, with the help of several
local community organisations (including the local Men’s
Shed) and the local primary school. Robert will also be
leading an educational programme for colleagues for them
to get more involved with the Open Schooling approach. The
“Greener Greens” project and all of the projects in OSOS
(those created in Ireland and internationally) are available for
all schools involved in the project to implement in their own
school and tailor for their own school and community needs.
Impact of school’s participation in the OSOS project
OSOS can provide participating schools with numerous
opportunities to engage in local, national and international
activities with lasting beneﬁts for school heads, students,
teachers, the school and the local community. The project
can:
1. Provide unique professional development
experiences for school staﬀ
In the Open Schools framework, community building is
considered a major professional development activity. As
the project develops, more and more teachers and school
leaders are expected to become involved and contribute
to the development of projects and the shared vision of
openness.
2. Connect your school with stakeholder organisations,
policymakers and the community
The Open Schooling framework provides the means to
extend learning and teaching beyond the school
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environment. School leaders, staﬀ members and students
can beneﬁt through participation in activities that enable
them to engage with local businesses, research centres,
policymakers and community members.
3. Expand pupils’ horizons and raise their aspirations
The activities in OSOS can enable staﬀ and students to
work with partner schools both in Ireland and in several
countries across Europe. This provides the opportunity to
learn from the experiences of other students and
teachers, and look at how projects develop in diﬀerent
cultures and contexts.
4. Improve teaching and learning
Through the project, schools have numerous tools
available to assess their innovative practices and provide
valuable feedback on students’ performance while they
work through Open Schooling projects. The OSOS
activities allow teachers to foster project based and
interdisciplinary learning and allow students and teachers
to reﬂect on their learning and teaching together.
5. Raise your school’s proﬁle
The OSOS project recognises the unique achievement of
the participating schools through the establishment of a
core network of high performing school communities
known as Open School Hubs. These Hubs are places
where schools that are new to the project can ﬁnd out
more about Open Schooling, and will act as reference
points for all participating schools. Participating in OSOS
will also showcase your school at a European Level and
students/teachers may have the opportunity to present
their projects at European Conferences.
6. Develop sustainable partnerships with
community partners
Many schools have collaborations with community
partners, that have been developed on an ad-hoc basis.
The Open Schooling Framework aims to support the
development of sustainable partnerships with a widerange of community stakeholders.
How can my school participate in the OSOS project?
OSOS in Ireland is led by Dublin City University, through
the Centre for the Advancement of STEM Teaching and
Learning (CASTeL) researchers Eilish McLoughlin and
James Lovatt and School of Communications
researchers Padraig Murphy and Caitriona Mordan. You
can ﬁnd out more about open schooling in Ireland by
visiting www.cstel.ie/openschools, or by following us on
Twitter @OpenSchoolsIE
OSOS in Ireland is recruiting 100 schools to participate
in the OSOS project from 2018 to 2020. If your school is
interested in ﬁnding out more, please visit register your
details at
https://goo.gl/forms/sFy5OCi7WLJV3Gin2

Viva Las Vegas!
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The Association of Teacher Educators Conference 2018

Report by Jackie Ahern,
Chairperson, REEL
(Research to Empower Educational Leaders)

T

his year’s American Association of Teacher Educator
(ATE) conference was held in Las Vegas from 17 to 21
February around the theme of ‘Re-Imagining Educator
Preparation In A Democracy: The Teacher Educator as Public
Intellectual’. I had the pleasure, with Dr Verity Swan, to be
invited by ATE President, Dr. Karen Embry-Jenlink, to
participate, representing Research to Empower Educational
Leaders (REEL) and Ireland at the event. Also representing
Ireland was Dr Anne Looney of DCU. The ATE website states
that its members represent over 700 colleges and
universities, over 500 major school systems, and the majority
of state departments of education. The head office is situated
in the Washington DC area, enabling it to represent its
members’ interests before governmental agencies and
education organisations. In addition, ATE has representatives
on the Council for the Accreditation of Educator Preparation
(CAEP).

Las Vegas Conference Themes
Located in the newly-refurbished Flamingo Hotel in Las Vegas
city centre, the 2018 Annual Conference was faultlessly
choreographed. Five hundred and twenty thematic sessions
were organised into special session presenters, featured group
panels, multiple-paper, research and round table sessions.
These were delineated under four strands:
I:

Restoring the Democratic Ideal in Educator Preparation,

II: Reclaiming Educator Preparation, Policy and Practice for
the Common Good,
III: Creating Spaces for Community-based Participatory
Research Communities,

IV: Preparing Educators as Agents of Democracy in a Global
Society.
Remarkably, 223 of the 249 events were cohesively scheduled
over two days, Sunday and Monday, in a manner that enabled
participants to equally attend events from the four diﬀerent
strands. Local indigenous tribal leaders and their teachers were
given special registration passes and invited to attend NASA’s
STEM sessions. While NASA’s sessions were open to all ATE
participants, only ﬁfty people could attend at any one time.

Practitioner Research Workshop
Creating a schedule from the array of fascinating sessions
available was a challenge. On the Friday, Dr Swan and I
attended a day-long clinical workshop that we felt was relevant
to Ireland’s education system. Entitled, ‘Integrating Practitioner
Research into a Clinically-Rich Teacher Education Program:
Getting Started and Getting Better,’ and hosted by Dr. Nancy
Fichtman Dana, it was thoroughly engaging. Dr. Dana has
received numerous awards, including the Association of
Teacher Educator’s Distinguished Research in Teacher
Education Award, and has published ten books and over 80
articles in professional journals related to her research.
Her research encompasses three subthemes. The ﬁrst is
teacher leadership, as experienced, and new practitioners
engaging in inquiry and taking evidence-based actions to
promote student learning and school improvement. The
second centres on the contexts in which teachers learn to
teach and expand their knowledge of eﬀective practice. The
third is related to the study of speciﬁc groups of educators. Dr.
Dana has studied the ways practitioner research plays out in
the professional development of principals. She visits Europe
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Currently, he leads the Next Generation Project where he
facilitates trainings at state level where his goal is to inspire and
support state legislators who promote greater understanding
and better decision-making. His Civil Discourse workshops are
now part of induction for politicians in many states and the
process is encouraging groups, who represent diﬀering
opinions, to come together in a more respectful manner.
Dr Nancy F. Dana

on request and was pivotal in the creation of Linpilcare, a
practitioner research partnership between the UK, Belgium,
Portugal, Estonia and Slovenia.
Her simple research framework, while similar to the School Self
Evaluation (Ireland) in premise, is practiced at the individual
teacher level, to greater academic success in schools across
the US. Dr. Dana advocates a qualitative approach which she
labels ‘simple teacher inquiry’ and a framework for sharing
results with colleagues within a teacher’s own school, and with
other local schools to create learning communities. She also
referred to methods Principals and Deputy Principals can use
to overcome opposition to implementing this in the staﬀroom.
The ‘Principal as coach,’ methodology recommends a series of
ﬁve critically timed steps by introducing the idea in the form of
a teacher speaking about it, homing in on the fact that it is
teacher led and shared with other teachers. That it is centred
on improving and empowering teachers to develop their own
professionalism, and to use concrete examples and DVD clips.
She pointed out many teachers and Principals are doing this
research anyway and recommended the website
www.schoolreforminitiative.org for resources.
Another learning community is the Teacher Leadership
Institution, which is a collaborative project made up of cohorts
of teachers from across ﬁfteen states that are associated with
the National Education Association, National Board for
Professional Teaching Standards and Centre for Teacher
Quality. Their mission is to disseminate ‘blended learning
strategies, share promising ideas while serving as social justice
advocates’. At the conference, there were seventy-three
sessions on the theme ‘Creating Spaces for Community-based
Participatory Research’.

Key Note Addresses
Democratically-elected Paiute Native American tribal council
leader, Deston Rogers, blessed the conference and gave a
personal address to the attendees during the opening
ceremony. Other well-crafted speeches were made by public
ﬁgures such as Former State Representative and Director of
State Programs Ted Celeste, NASA’s David Seidel and
Professor Nathalia E. Jaramillo, a published author who has
written extensively in the ﬁelds of critical educational thought
and the politics of education. Ted Celeste, Democratic Party
state representative detailed how he used tactics, initially
similar to those used in Northern Ireland during the 1990’s
where politicians sat in rooms and talked together, to bring
Republicans and Democrats together.
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NASA’s David Siedel develops school initiatives in Science,
technology Education and Math (STEM) subjects and Continual
Professional Development (CPD) for teachers. In an engaging,
thought-provoking manner, he spoke of the need for STEAM,
stating that STEM alone creates operators and that the major
breakthroughs were created by scientists familiar with the arts
and humanities. Highlighting the independent Contractor’
approach, many subject teachers have as great a challenge for
schools to overcome, he advocated greater teacher collaboration
across multi-subject projects. Social media and their ability to
disseminate false information was another theme of his keynote
address. Hilariously, he compared NASA’s work of scientiﬁc rigour
to YouTube video discussions, blogs and Twitter posts used to
disseminate the ‘ﬂat earth’ theory. Currently, NASA competes with
the Flat earth Society on the same social media platforms. This
was entertaining, but with a sombre underlying truth –
unfortunately, due to sharing the same media platforms, their
research is perceived by some as being of equal value. World
over, students are not always able to diﬀerentiate between their
information resources. Interestingly, he predicted that in the near
future, NASA would discover life on other planets through the use
of mobile space sensor shuttles and that they would discover
what dark matter is.
Professor Nathalia E. Jaramillo came to prominence not only
through her published work but also her advocacy and
leadership which has focused on a range of issues that include
economic, ethnic, racial, linguistic and gendered equity. Her
address was focused on the topic of ‘Equity and Equality’, for
minorities within the education system and around material
similar to her book; ‘Immigration and the Challenge of
Education.’ (Palgrave-MacMillan, 2012).

Equity and Equality
The term ‘equity and equality’ was frequently mentioned by
both participants and presenters throughout the conference.
Both have been deﬁned in many academic articles. However,
the most succinct deﬁnition was to be found on Wikipedia;
Educational equity, also referred to as equity in education, is a
measure of achievement, fairness, and opportunity in
education. Educational inequality is the unequal distribution of
academic resources, including but not limited to; school
funding, qualiﬁed and experienced teachers, books, and
technologies to socially excluded communities. Throughout
the USA local property tax, predominantly, pays for the local
school resulting in disadvantaged areas, due to their low
property tax yield, having larger classes and less access to
resources. The OECD (2012), Equity and Quality in Education:
Supporting Disadvantaged Students and Schools publication
stated that the highest performing education systems
worldwide are those that combine equity with equality and that

OECD countries show little consistency in their policies and
practices to support low performing disadvantaged schools
and students. For further information, the US National Public
Radio (NPR) did a comprehensive written review of this subject
in 2016 titled; ‘Why American Schools Have Money Problems’
with links to short videos of local area specialists discussing it.

partnerships with local schools and many sessions were based
around discussing their ﬁndings. Another fascinating
teacher/institution partnership that ran consistently throughout
the conference was NASA’s Learning Lab education
partnership with schools. NASA’s Californian education website
is worth visiting on www.jpl.nasa.gov/edu/.

The ATE Conference Sessions

REEL’s Experience at ATE

President Karen Embry-Jenlink and her team’s overall theme
of, ‘Reimagining Educator Preparation in A Democracy: The
Teacher Educator as Public Intellectual,’ embraced the issue
of Equity and Equality. Reclaiming Educator Preparation, Policy
and Practice for the common good was a strand with 147
sessions. Some examples of what was on oﬀer are; the Illinois
University’s dramatic activity entitled, ‘Evoking the Devil Within,’
designed to stimulate teaching candidates’ interest in resisting
authority. The University of Maryland College Park had a group
presentation of ‘teacher–activists’; in-service teachers who
view themselves as ‘social reconstructionists’ and work with a
teacher educator on research about social justice teacher
preparation, support, and retention. The University of Central
Florida’s, ‘High-Impact Practices: Preparation of Teacher
Candidates through Social Justice.’ is an example of the many
Teacher Education institutions that mentioned social justice
within the title of their presentations. Democracy and the
teacher’s role of protecting or restoring it, within diverse
schools, was featured in 213 sessions.

Dr Swan and I had the honour to speak at a Special Session,
addressing the topic – ‘Educational Practices, Priorities, and
Challenges in Europe: What we can learn from Ireland, Norway,
and Spain’. My presentation focused on Wellness and its
centrality to Ireland’s goal of becoming the best education
system in Europe by 2026. (Richard Bruton, 2016). After
delivering my presentation on wellness, I answered many
questions about delivering it within a school. One principal was
particularly interested and I am sending some resources over
to her. The Norwegian’s and Spanish predominately focused
on the subject of integrating immigrants, Dr Swan on
Leadership and REEL itself; and REEL’s goal to disseminate
research from across the education sector along with providing
relevant key note speakers. Dr Swan also presented at a round
table session with Dr Anne Looney on a session entitled,
‘Democratic Teacher Education in a global society’.

Teacher retention, while a historical issue, it is now one of
increasing magnitude, (D. Hill & M. Bath 2004) and Strauss, V.
(2017), article, where have all the teacher’s gone? Washington
Post stated that ‘not only is it getting worse in many parts of
the country, but that education enrolment dropped from
691,000 to 451,000, a 35 percent reduction, between 2009 and
2014 — and nearly 8 percent of the teaching workforce is
leaving every year, the majority before retirement age’. In an
eﬀort to change this trend many schools are partnering with
local Universities to engage in inventive projects. One such
project is the previously mentioned Dr N.F Dana’s creation of
learning community’s initiative, although there are many. Again,
Dr Karen Embry-Jenlink and her team had their ﬁngers on the
pulse of the nation and had much of this relevant research
available to its members at the conference. Most, if not all, of
the Universities that presented were in collaborative

Verity Swan, Ted Celeste, Jackie Ahern

Conclusion
Of note is the fact that the conference started the day after the
Florida shootings. While I had inspiring discussions, many
laughs – I also had conversations with fellow participants who
were upset that another school shooting had taken place. On
reﬂection, I felt that US teachers, in many states, were
embattled educators, who had little support, involvement or
autonomy in their curriculum and were held in the cross ﬁre of
parental, media and government blame over low standardised
test scores.
School Principals and deputies spoke of their ‘lockdown drills’
and some asked me about school security in Ireland. Equity
and equality were discussed in the context of teacher
educators’ own experience of struggling students. Another
issue is the diﬀering social service support in each state; one
principal of a school of 2,300 pupils mentioned that there was
a newly appointed social worker, she further explained that
there are now two recently appointed social workers for her
entire district, encompassing many schools. For the previous
ten years there had been none available at all. Frequently
mentioned was how little practicing teachers’ input was
included when creating school curricula or standardised tests.
A professor spoke about how their state’s governor, who has
never been involved in education (apart from having two
children in a private school), wants to scrap their states
education curriculum along with the Department of Education
itself and the impact that was having.
Despite this, signiﬁcantly, many principals, deputies, teachers
and university professors remain positive, committed and
determined to improve the education standards within their
school communities. Overall, I experienced the conference as
thought-provoking, engaging and thoroughly enjoyable.
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RESEARCH TO
EMPOWER
EDUCATION
LEADERS (REEL)
Verity Swan outlines the background to REEL

I

t was a great pleasure and honour as Chairperson of REEL to
receive an invitation from Dr Karen Embry Jenlink, President of
the Association of Teacher Educators (ATE) last autumn to not
only attend the ATE Annual Meeting in Las Vegas in February 2018
but to participate in some of its sessions.

Jackie Ahern, NASA’s David Siedel and Verity Swan
REEL, a voluntary group assisting teacher education in Ireland was
founded in 2015 following research, evaluation and discussion in
the previous twelve months by Jackie Ahern, Dr John Heywood
and I. The Committee of REEL is made up of leading
educationalists including Clive Byrne Director NAPD; Páiric Clerkin,
CEO IPPN; Catherine Shanahan Director Drumcondra Education
Centre; teachers representing the three diﬀerent levels of Irish
education and doctoral research students.
REEL was launched by Tomas Ó Ruairc, CEO of the Teaching
Council, in October 2015 in DCU. He spoke about ‘pride in the
profession’, thereby introducing REEL’s theme for its ﬁrst three
years.
REEL”S aims are to:

l Provide a forum for the dissemination of information and
research relating to education and educational leadership
and to promote research in the area

an opinion-shaper within Ireland today in the education of teachers
at all levels. Such feedback is very encouraging as we evaluate
the work done to date and plan for the future. That those reading
their research papers for the ﬁrst time comment on the positive,
supportive atmosphere within the audience is equally important.
There has been immense change in education in Ireland since 2010
as evidenced by my recent conversations. Communication and
discussion of such change is one aspect of REEL’s work. Current
issues which inform REEL’s thinking include the shortage of
teachers in some subjects, the education needs of a multi-lingual
society, special needs education for both children with learning
diﬃculties and gifted children, teaching and learning, curriculum
reform, STEM (Science, Technology, Engineering, Maths) and
STEAM (Science, Technology, Engineering, Arts, Maths), emotional
intelligence and wellbeing and resources. Overall, REEL oﬀers
opportunities for examining how such issues are dealt with as
signiﬁcant steps into the future by arranging keynote addresses
frequently followed by research papers, workshops, special events
such as the recent celebration of the provision of Asian languages
in collaboration with the Education Centre Drumcondra.
Speakers who have been invited to address REEL since its launch
in 2015 include Dr Brian Mac Craith (President, DCU), Dr Daire
Keogh (Deputy President, DCU), David Duﬀy (Education/Research
Oﬃcer, TUI), Dr Anne Looney (Head of Faculty of Education, DCU),
Dr John Heywood (Fellow Emeritus, TCD).
That REEL, as a voluntary group in Ireland today, is attempting to
ensure that current research and good practice is shared through
linking ﬁrst, second and third level schools and institutions, as well
as other educational agencies, was very well received by the ATE
participants.
Discussion is now taking place on collaboration opportunities
between REEL and educationalists in USA.

l To explore and oﬀer the opportunity for discussion, learning
and development between like-minded people
l To enable members to share expertise and experience

l To liaise with other interested national and international
organisations

l To achieve these goals through the provision of meetings,
conferences, seminars, and workshops as well as blog and
social media posts.
Dr Swan at an ATE workshop in Las Vegas, February 2018
In discussions which I had with leading educationalists in Ireland
in preparation for the ATE Annual meeting, I was told that REEL is
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Contact REEL:: E: info@ecdrumcondra.ie

Droichead

Féilte 2018 –
Life-long learning:
Making a diﬀerence!

In the last school year 760 teachers
working in 256 post-primary
schools completed the Droichead
induction process. In 2018/2019
Droichead is the only route of
induction available to Newly
Qualiﬁed Teachers (NQTs) in:
l Special Education Teaching

(SET) posts

l Employment of 200 hours or

F

ÉILTE, the Teaching Council’s
Festival of Education in
Learning and Teaching Excellence,
will take place outside Dublin for
the ﬁrst time, moving to Mary
Immaculate College in Limerick on
5 and 6 October 2018. This year’s
theme of Life-long learning: Making
a diﬀerence! includes keynote
speeches from President Michael D
Higgins, Wexford Hurling Manager,
Davy Fitzgerald, and Senator Lynn
Ruane.
The ﬁrst panel discussion will look
at the diﬀerent educational choices
in Irish society in Education:
pedagogy of the oppressed or
pathway to freedom? whilst
Saturday’s panel will examine the
21st Century Classroom. For the ﬁrst
time FÉILTE will include a fringe
festival with Teachers Got Talent
and a dance and wellbeing event.
Tickets are FREE and available at
www.feilte.ie

Re-Vetting for
registered teachers
The Teaching Council is now
commencing the process of revetting. Teachers who hold the
older Garda Vetting Central Unit
(GCVU) vetting will be asked to reapply for a new National Vetting
Bureau (NVB) disclosure via the
online system.
Re-vetting letters will be issued to
these teachers on a monthly basis
and it will be linked to each
teacher’s renewal date. Teachers

more, in post-primary schools
with 400 or more students.

Lynn Ruane

President
Michael D. Higgins

The Droichead application process
is now open for the 2018/2019
school year.
Davy Fitzgerald

who receive a re-vetting notice are
advised to complete both stages of
the vetting application process
within the timeframe given. If a
teacher does not complete the
vetting, he/she will not be able to
renew registration and will lapse
from the Register which means
he/she cannot to receive a Statefunded salary.
Registered teachers can check
their vetting status by logging on to
the My Registration section of the
Teaching Council website
www.teachingcouncil.ie. Please
wait until you are requested to
apply for re-vetting, unless you
intend to change jobs/schools as
set out in DES Circular 31/2016.

l If you have an NQT in your

school who wishes to apply to
commence Droichead, he/she
can submit the application via
the My Registration Login of the
Council’s website. Any queries in
relation to addressing the
conditions should be emailed to
conditions@teachingcouncil.ie
and include the Teaching
Council number.

l If you are a principal, and wish

to register your school for
Droichead training, information
and application forms can be
found on the National Induction
Programme for Teachers‘(NIPT)
website www.teacherinduction.ie.
Any queries in relation to school
participation in Droichead
should be emailed to
info@teacherinduction.ie.
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Five Minutes with…
Sinéad McSweeney of

Managing Director, Ireland – VP, Public Policy EMEA & MD Twitter Ireland

S

inéad McSweeney leads both Twitter’s Public
Policy and Communications team in Europe,
the Middle East and Africa as well as serving as the
Managing Director of Twitter’s operations in Ireland.
Sinéad has been a key leader within the Twitter
team since she joined the company in 2012. Prior to
Twitter, Sinéad was Director of Communications for
An Garda Síochána from 2007 to 2012 and before
that was Director of Media and Public Relations for
the Police Service of Northern Ireland between 2004
and 2007. From 1996 to 2004 Sinéad held a range of
political advisory positions in the Irish government
including roles as Special Adviser to the Minister for
Justice, Equality and Law Reform and, prior to that,
at the Attorney General’s Oﬃce. A native of Midleton,
she studied law at University College Cork and
qualiﬁed as a barrister in 1993. She began her
working life as a parliamentary transcriber in the Dáil
debates unit of the Houses of the Oireachtas.
Where did you go to secondary school?
St. Mary’s High School, Midleton, Co. Cork

What subjects did you most enjoy in school?
I actually liked most subjects, particularly Maths and ended
up doing higher level maths, chemistry and physics for my
Leaving Cert. I really enjoyed English too.

Who was your biggest influence in secondary school?
It’s hard to say as I was fortunate to have many great
teachers and I still recall words of wisdom from many of
them. Education was also highly valued in my home so that
was an important factor in navigating and succeeding at
school.

What was your pathway to the position you currently
hold in Twitter?
This is an interesting question since it highlights that your
destination isn’t always on the signpost at the start of your
journey. Obviously, there was no Twitter (and no internet,
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Wi-Fi, or smartphones) when I left school. I studied law,
joined the civil service, then did a range of political advisory
jobs followed by two roles leading media relations for the
police in Northern Ireland and then An Garda Siochána. Each
job expanded my interest and skill set in government
relations, politics and policy formation, communication, and
management ultimately leading me to apply for a Public
Policy role at Twitter.

What inspired you to move to Twitter?
I was working with An Garda Siochána when Queen Elizabeth
II visited Ireland some years ago. We opened a Twitter
account in order to provide traﬃc updates and quickly
realised it was a really eﬀective way of delivering timely
information to the public and receiving feedback. I was
fascinated by the power of Twitter to allow people anywhere
to quickly ﬁnd out what was happening and also engage in a
public conversation about it. When I saw that Twitter was
hiring, I didn’t hesitate to apply.

How many staff now work for Twitter in Ireland?
We’re currently have over 250 people in our Dublin oﬃce.

How do you see Twitter benefiting education in the
rapidly changing world where technology we live in?
Twitter is an open, public platform that allows people and
organisations to create connections with one another.
Schools that use Twitter often connect with other schools.
They build partnerships and resource-sharing relationships.
They share the work of their students and, in doing so, help
their students to develop a more global view of what their
peers are doing, sometimes on the other side of the world.
Through convening hashtags like #edchatie, teachers use
Twitter to share their experiences and advice, ensuring best
practice is shared in a conversational and informal manner
between schools across Ireland.

Can you give NAPD Members any insight into how you
would like to see Twitter being used in schools?
In our booklet, the Educators Guide to Twitter, we look at St
Peter’s Primary School in Bray as an example of how Twitter
can be used to augment classroom work. Under supervision,
the students are encouraged to use the school’s account to
Tweet at other schools, share their work and show oﬀ their
achievements. They participate in online research projects
with schools across the world and have held Q&A sessions
with experts to assist with this research. In this way, the
students are oﬀered a connection to sources they could not
encounter if limited to the materials available within the
classroom.

If you were Minister for Education & Skills, what
would be the first thing you would like to change in
Irish secondary schools?
In my time with Twitter, I’ve seen the conversation regarding
young people online move from a near-exclusive focus on
safety to a more holistic emphasis on digital citizenship. This
reﬂects an acceptance that the online aspect of our daily
lives cannot be viewed as separate or peripheral to our “reallife” experiences. They are now blended - one and the same.
This is particularly true for young people. As such, the values
and behaviours we teach young people to express online
should be no diﬀerent to those we encourage them to
demonstrate oﬄine; empathy, openness, critical analysis,
creativity, and an awareness of their rights and
responsibilities within a living community. A comprehensive
digital citizenship and literacy module that runs from primary
through secondary education would put schools in a position
to prepare young people for both dimensions in which their
lives are now lived.

How do you relax?
I enjoy reading, watching a movie or a good TV series with
my family, and I always have a couple of crochet projects on
the go.

Twitter in Education
Twitter is an online social networking and microblogging
service that enables its users to send and read text-based
posts of up to 140 characters, informally known as “tweets.”

5 ways that make Twitter
powerful for schools
l Using a Hashtag for a project or an event – Do a hashtag

search for any topic to ﬁnd real time research data which
can be studied or analysed further in class. If you are
unsure of what hashtag is being used most to discuss a
certain topic area, just search for a keyword and use the
hashtag that people are quoting.
l Use Twitter as an Informal Learning Tool – Encourage

your teachers to connect on Twitter and follow the topics
that interest them. Then encourage them to show their
pupils what they can learn. Twitter is fantastic for STEM
subjects, and if pupils follow the popular STEM Twitter
accounts it could spark their interest and learning outside
of the classroom even further in pursuit of their career
goals.
l Many Educators Already Use Twitter – Connect with

people on Twitter and you can join in on conversations
taking place on £edchatie or #edtech with people all over
Ireland and around the world. Educators often hold Q&A
sessions on Twitter, in order to conduct their own
research on upcoming or existing trends in education.
l Make Learning Relevant to The World Around the Learner

– Teaching certain subjects can often be fraught with
diﬃculty if the person fails to see the relevance to their
own life, or the application to their life in the future.
Twitter is all about the world today, and the sharing of real
world life experiences.
l A Handy Tool – Twitter can be used to share data very

easily. Schools can celebrate the successes of pupils and
staﬀ easily and reach audiences on a world-wide scale.

Twitter has many applications for education and you
can learn a lot more via the following useful links:

l Scoilnet: Twitter in Education

l The Ultimate Guide To Using Twitter In Education
l Twitter: Presentation and Resources

l Twitter in Education; how and why we should use

Twitter in Higher Education

l A guide to using Twitter for teachers

l 50 Ideas on Using Twitter for Education
l An Educators Guide To Twitter

l A Minimalist’s Guide to Using Twitter

l Twitter Tutorial - Getting Started - YouTube (A simple

step by step tutorial on how to create your Twitter
Account, Add friends and Tweet Posts!)

l The Twitter Hash Tag: What Is It and

How Do You Use It?
Links via PDST Technology in Education
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THE MOST ExPENSIVE CHILDREN IN SCHOOL
By David Garry
This article ﬁrst appeared in the NAPD Bulletin, August ’18.
A second part will be published in the September Bulletin

Why do some students, despite concerted eﬀorts by the schools, not seem able to
beneﬁt from extra help and programme modiﬁcations? There is an explanation which
can lead to diﬀerent interventions and outcomes: Foetal Alcohol Spectrum Disorder
(FASD).

T

he most obvious symptoms of
prenatal alcohol exposure are
behaviour and learning issues.
This is because the brain and central
nervous system are vulnerable to the
damaging
eﬀects
of
alcohol
throughout pregnancy. Whereas all
other organ systems in a baby’s body
grow and change rapidly for limited
periods of time, the brain has to link all
these emerging systems together. It is
continuously under development, so
alcohol can damage it at all stages.
The Canadian Federal government has
estimated that it costs taxpayers the
equivalent of €1M added life-timecost for everyone born prenatally
alcohol-exposed. A group of health
economists has estimated that the
third highest of these additional costs,
at 17%, occurs within education. This
means that over the course of their
school experience, it might cost Ireland
an added €170,000 per student to
educate
this
under-recognized
population with its complex, invisible
disabilities.
The same group of health economists
has also published research which
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David Gerry, BSc Biology & Psychology

David has been living in Ireland for
the past 18 months, working in the
field of FASD. He inadvertently began
his study of FASD when he and his
wife became foster parents to two
children with FASD. In 2000, he cofounded a charity (The FASD
Community Circle – Victoria) to develop
programs & services for those with
FASD. The Circle set up the first FASD
assessment and diagnostic clinic for
children and at-risk women on
Vancouver Island.

David
co-founded
the
international Living With FASD on line
Summit, is currently an expert advisor
to the Integrated Court in Victoria
BC and an advisor to a 3-year
residential pilot program in
Vancouver, BC Canada for women
with FASD, addictions and mental
health challenges. He can be reached
at livingwithfasd@gmail.com

shows the life expectancy for those
with FASD to be only 34 years. An
important factor in protecting this
vulnerable population from such early
death is staying in education, so what
can schools do to avoid the expulsion
or drop-out of these very vulnerable
students?
Compounding the problem of
identifying students with this invisible
disability is the fact that the HSE has
only just started a process that will in
the future lead to diagnostic and
assessment clinics in Ireland. It could
be many years before clinics are
widely established to which students
could be referred to conﬁrm prenatal
exposure.
Teachers are often the canaries in the
coal mine for many social issues. In
countries where there is access to
FASD clinics, teachers are an important
source of clinic referrals. Very
occasionally there are early and
obvious signs of prenatal exposure (ie
the presence of alcohol in the
afterbirth).
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IQ vs Adaptive Functioning

H

owever, the majority of those who are prenatally
exposed are not diagnosed until 4-6 years old.
Since most families have by then become
accustomed to the ways of their child, they are habituated
to their child’s unusual behaviour: gaps in their child’s
cognitive abilities may only emerge in the classroom
context. So it very often occurs that it is experienced
teachers who recognize the learning challenges which
might signal a child has an undetected and invisible,
underlying brain-based condition.
The graph [above] illustrates a sentinel feature of FASD that
may present one of the biggest insights for educators. The
blue dots are the IQ scores of 38 people diagnosed with
FASD; The pink dots are scores on a test that measures
Adaptive Functioning (AF).
We all take for granted our ability to learn from mistakes,
to create better outcomes tomorrow. This is our Adaptive
Functioning. If we won the lottery and we didn’t pay the rent
or mortgage consistently, we would be evicted – having
lots of money in a bank account but not knowing how to
use it eﬀectively does not improve the quality of life. Having
normal IQ but low AF is like having lots of money in the bank
and frequently facing homelessness. 70% of people with
FASD have IQs in the normal range but they lack the ability
to organize and achieve things in their life that would
otherwise be expected or predicted by their normal IQ. The
diﬀerence between these two scores (IQ vs AF) in the
general population is two points. In the sample graph above,
it averaged 25 points.
This 12-fold diﬀerence is an important marker in the FASD
diagnostic process. It also has enormous signiﬁcance in
school and across the life-span. For example, one of my
own children fell from the same branch of the same tree
three times in two years. When I witnessed the outcome of
the ﬁrst fall, I thought it was going to require a trip to the
Emergency Department. For the ‘neuro-typical’ child this

would have resulted in a simple one-trial learning situation:
never to climb out on that branch again. Can you imagine
the chaos in the rest of your life if you had to fall three times
from the same branch in order to learn not to go out on that
branch?
So a hallmark of FASD is not readily learning from
consequences – no matter how stark or painful the
experience. Not understanding cause and eﬀect has huge
consequences for life in and out of the classroom. This
leads to an important realization about classroom
interventions: it will take many, many more repetitions and
much patience and time to teach the same amount of
course content to students aﬀected by prenatal alcohol
exposure than to their non-exposed peers.
This creates a dilemma, now, for educators in Ireland. If it
took the province of Alberta more than 10 years to develop
enough diagnostic capacity (27 clinics for a population of
4.3 million) to match the numbers of babies being born
annually who were prenatally alcohol-exposed, what can
be done here and now, in your schools, until suﬃcient
clinical capacity is developed by the HSE?
Identifying the nature of the problem is a logical precursor
to proposing resolutions: Adaptive Functioning assessment
is a practical tool for making progress with these ‘Expensive
Children.’ An AF assessment will highlight erratic
phenomena like having expressive language ability double
that of receptive/comprehension ability among students
who have been prenatally alcohol-exposed. Your area
NEPS psychologist can make such an assessment: NEPS
psychologist Michael McMullin published an article on
FASD to which you can refer your school psychologist in
their Journal in November 2017.
Part II of this article will explore eﬀective ways to
translate AF assessment outcomes into a useful
planning tool in your school. And delve at bit into how to
manage the prevalent sensory sensitivities.
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Admissions to
School Act 2018

LEGAL
DIARY

Why is this Act necessary?
The purpose of the Act is to ensure that
the way in which schools decide on
applications for admission is fair,
structured, transparent and nondiscriminatory. The Act amends
sections of the Education Act 1998,
Education Welfare Act 2000 and the
Equal Status Act 2000.The core of the
new act deals with Admissions,
Appeals and additional provision for
children with special educational
needs. It also provides for the
designation of schools.

The new legal
framework for
school
admissions

David Ruddy BL,
IPPN President
5. Religion –

Schools
promoting a certain
religious ethos cannot
refuse on the basis of
religion but only on the basis
of the refusal being essential to
maintain the ethos of the school
6. Disability
7. Race

When does the Act come into
force?
Whilst it is already enacted it is
anticipated that the act may be fully
commenced to apply to pupils
entering schools for the academic year
2019-2010. NAPD will be part of the
consultation process managed by the
Department of Education and Skills
(DES) in preparation for the
commencement of the Act.
Mandatory requirements of the Act
include an Admissions Policy. This
policy includes a non-discriminatory
Admission Statement in accordance
with the Equal Status Act 2000.

What must an Admission
Statement contain?
The school shall not discriminate on
any of the following grounds:
1. Gender – single-sex schools may

refuse
2. Civil status
3. Family status
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4. Sexual orientation

8. Traveller community
9. Special Educational Needs (SEN).

Mandatory requirements of
the Act include an Admissions
Policy. This policy includes a
non-discriminatory Admission
Statement in accordance with
the Equal Status Act 2000

What are the other mandatory
aspects of an Admission Policy?
1. Characteristic spirit of the school to

be outlined
2. Details of school’s arrangements

for students who do not wish to
attend religious instruction
3. Selection criteria to be applied

when there are excess applications
over places
4. Board of Management must

publish details of procedures for
appealing decision to refuse
admission
5. No voluntary contributions in

advance

6. All applicants shall be admitted

save in the following
circumstances:
a) School full
b) Parents fail to give a written
undertaking to accept the
Code of Behaviour.

What are the Prohibitions in an
Admission Policy?
1. Applications submitted after the

birth of children or years in
advance of them actually
attending school
2. Requirement of parents to attend

interview
3. Students’ academic ability, skills,

aptitude
4. Relationship with certain category

of person (Siblings rule will still be
valid. A cap of 25% on places
allocated to children of past pupils)

5. Occupation or ﬁnancial status of

the parents
6. Schools must

a) provide a waiting list
maintained in priority order and
valid for a school year.
b) provide students with reasons
for refusal of an oﬀer and given
their number on the waiting list.
c) inform an unsuccessful
applicant that they may appeal
against a decision by the
Principal to refuse admission
and set out the appeal
procedures to the board in the
ﬁrst instance and possibly
section 29 thereafter.
It is estimated that about 20% of
schools are oversubscribed and
it is the admission policies of
these schools that will come
under scrutiny by parents of
unsuccessful applicants.

What are the duties of the Board
of Management?
1. Determining, and preparing the

draft admission policy(DAP) must
be done within 3 months of the
commencement of the Act.
2. Seeking patron approval for the

DAP
3. Amending the DAP if modiﬁcation

required. (Seek patron approval
again)
4. Publishing the policy
5. Hearing appeals in relation to

implementation of decisions by the
principal.
Non adherence to these procedures
will render the policy invalid.

What are the Duties of the
Principal?
1. Implementation of the policy
2. Accountable to the Board for its

implementation
3. The Principal, Board, and the

Patron must follow procedures,
processes and time limits set
down in the Act or prescribed
under its regulations.

The commencement of this new
act will be well ﬂagged. In the
meantime, BoMs should prepare
by placing the new Act on the
agenda for discussion – “being
forewarned is to be forearmed”.

What is an Annual Admission
Notice?
Prior to accepting applications for
admission an annual admission notice
shall be published. This notice will give
notice of the admission policy,
application form, dates for acceptance
and closing dates to include a
minimum 3-week period. A notiﬁcation
date and acceptance date is also
required.

What obligations rest with
parents?
An oﬀer may be withdrawn if
information is fraudulent.
Parents who have received an oﬀer
must indicate in writing that they have
accepted the oﬀer of a place or are
awaiting conﬁrmation of any such oﬀer
at another school and give the relevant
details.

Can a school be designated?
The National Council for Special
Education (NCSE) or Child and Family
Agency (Tusla) can designate a school
in the case of a pupil with no school
place in relation to Special Educational
Needs or otherwise. Both bodies may
do so at their own volition or following
a parental request. Once designated, a
school must accept or appeal the
designation. The parents may appeal
if the NCSE or Tusla refuse to
designate.
The Principal, Board, and the
Patron must follow procedures,
processes and time limits set
down in the Act or prescribed
under its regulations.

What about Gaelscoileanna?
All Irish primary and post primary
schools who teach primarily through
Gaeilge can give priority to Irish-

speaking children. Parents will have to
give evidence of pupils using Irish in
their daily lives.

Is there Ministerial or Patron
oversight?
Yes, there is a provision for a direction
to the Board and the appointment of
an independent
person by the Patron or Minister. This
provision can be utilised when a Board
has failed to publish an admission
statement or fails to comply with
legislative requirements in relation to
admission. A patron may initially direct
the Board or, in default, appoint an
independent person to carry out the
remit of the Board. As a last resort, the
Minister may appoint an independent
person when the Patron has not
implemented the directive of the
Minister or has failed to appoint an
independent person. These provisions
eﬀectively mean a Board can be stood
down in relation to the administration
of the Admissions to School Policy,
and yet may continue to discharge its
other functions.

Observation
This Act contains many proposals
which will level the playing pitch in
relation to admission for many pupils.
The proposal to require school
principals to administer the enrolment
process directly, as opposed to the
BoM, is new in theory but not in
practice. The principal will then, on the
appeal of an unsuccessful applicant,
need to justify the refusal to enrol to
the BoM, possibly to the NCSE or
Tusla, and thereafter to a Section 29
Appeals Committee. The designation
of schools is also new.
It is estimated that about 20% of
schools are oversubscribed and it is
the admission policies of these schools
that will come under scrutiny by
parents of unsuccessful applicants.
The commencement of this new act
will be well ﬂagged. In the meantime,
BoMs should prepare by placing the
new Act on the agenda for discussion
– “being forewarned is to be
forearmed”.
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Shades of the prison-house begin to close
Upon the growing Boy
Isn’t that what September feels like to school leaders – boys and girls?
So we’ll leave you with an image of the glorious summer past to console yourself.
[from Mary West’s 2018 Calendar ‘The Painted Year’]

